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Office of the Senate  

19-8-1

OKANAGAN SENATE 

MINUTES OF 30 APRIL 2020 
DRAFT 

Attendance 

Present: S. Ono (Char), K. Ross (Secretary) D. Buszard, A. Mukherjee-Reed, H. Berringer, S. 
Bates, J. Jakobi, P. Barker, J. Olson, G. DiLabio, B. Traister, B. Frank, G. Binsted, R. Sugden, P. 
Arthur, D. Carter, J. Eikenaar, M. Hoorfar, J. Hossain, R. Lalonde, R. Lawrence, S. Lawrence, Y. 
Lucet, S. McNeil, S. O’Leary, K. Ragoonaden, C. Yan, S. Alam, D. Roberts, J. Cioe, B. 
Rutherford, G. Wetterstrand, M. Reekie, T. Ebl, B. Marcolin, C. Comben, R. Herzeberg, D. 
Jarrouj, L. Fu, K. Morgan, J. Naqvi, R. Petillion, M. Pillin, B Heerema, S. Cannon, K. 
DesRoches, R. Metcalfe, G. Singh, J. Gustar, R. Cambell, M. Hoorfar

Regrets: J. Naqvi, S. Bates, F. Pena, M Campbell, A. Alnaar, V. Tamandong 

Clerk: C. Eaton 

Call to Order 

The Chair of Senate, Dr Santa Ono called the eight regular meeting of the Senate to order at 3:34 
pm.   

Membership 

Registrar introduced the new student members of Senate 

Brendan Heerema, Faculty of Applied Science  
Sage Cannon, Faculty of Creative & Critical Studies 
Robin Metcalfe, Faculty of Health & Social Development 
Gursagar Singh, Student, Faculty of Management 
Riley Petillion, Graduate Student Representative 
Maya Pilin, Graduate Student Representative 
Domitius Jarrouj, Representative of the Students At-large 
Rhys Hrzeberg, Representative of the Students At-large  
Jia Fu Lee, Representative of the Students At-large 
Kristen Morgan, Representative of the Students At-large (Continuing) 
Jassim Naqvi, Representative of the Students At-large (Continuing) 
Venedict Tamandong, Representative of the Students At-large (Continuing) 

Minutes of 28 March 2020 

Peter Arthur 
Jan Cioe 

} That the Minutes of the Meeting of 28 March be 
adopted as corrected. 
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Corrections: Senator Hoorfar was present in 
person 
  

   

  
 
Remarks from the President 
 
 
 
The President, Dr Ono, noted that over the past several weeks the UBC executive, deans, faculty, 
staff and students have manoeuvred an almost unprecedented jolt to the system in the form of 
COVID-19. Certainly, this is a global challenge that does not affect UBC alone. But that does 
not negate the tremendous impact this pandemic has had on our university. He noted that 
undoubtedly, COVID-19 will have impacts on this university for many months if not years to 
come.  
 
Dr Ono reminded the Senate of what UBC has done over the past several weeks. Over the space 
of several days the University moved to largely online instruction and curtailed all but COVID-
19 and other essential research. We have already made and communicated difficult decisions 
regarding closure of events to ensure the safety of our community.  This has greatly impacted 
almost every member of our community. 

 
Dr Ono said that he felt especially for the class of 2020 whose anticipation for a typical and 
much deserved celebration of their hard work at a university was stalled abruptly. 

 
The President stated that UBC’s decisions were made with full consultation and alignment with 
provincial leaders as well as public health officials.  During those weeks and as we speak, the 
University also has played a thought leadership role in the provincial and federal responses to 
COVID-19. The University has also been responsive to both provincial and federal requests for 
support with respect to supplies, space and volunteer support. Our clinical faculty have been on 
the front lines of the battle and the battle is not yet over. 

 
The President noted that two groups: the Crisis Management Team (CMT) and Emergency 
Operation Centre (EOC) have been in constant operation during the duration of this emergency.   

 
Dr Ono noted that Provosts of the University have been meeting regularly with the Deans of the 
university and this has been crucial for decisions such as the transition to on line.  They have also 
discussed other important matters such as the tenure clock and grading policies impacted by the 
transition.  Our Vice-President for Human Resources, Vice-President Research and Innovation 
and Vice-President students have also played key roles in developing our response. 

 
Together with the Vice-President External Relations, the President advised that he has been 
focused on UBC’s interaction with Provincial and Federal government leaders.  We have been in 

Approved 
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contact with the provincial ministries such as the ministries of Advanced Education and Health, 
the Chief Public Health Officer and the Deputy Premier in aligning our decisions with their 
guidelines and in articulating the need for support of our students and employees.  And we have 
been in touch with multiple federal ministers to articulate impacts on our students, researchers 
and trainees.  These regular contacts have already resulted in support from both the provincial 
and federal governments and are ongoing, and these efforts have borne fruit with the 
announcement of a nine billion dollar student aid package in recognition of the economic impact 
of COVID-19. 
 
In terms of student support, the President referenced the proposed Canada Emergency Student 
Benefit would provide $1,250 per month for eligible students. Eligible students with dependants 
or disabilities would be eligible for $1,750 per month. The government has said these benefits 
are available from May through August. In addition, the Canada Student Service Grant will 
provide up to $5,000 for students who choose voluntary national service and serve their 
communities. The government will also extend federal graduate research scholarships and 
postdoctoral fellowships, and supplement existing federal research grants, to support students 
and post-doctoral fellows and enhance work opportunities for graduate students and post-
doctoral fellows. 
 
Dr Ono further advised that in parallel we are working on similar advocacy documents entailing 
impacts on research and innovation, the need for support in the massive task of transition of all 
of our curriculum to on line and to support our international students.  We intend to submit these 
in the near future to relevant offices in Ottawa.  Some supportive decisions have already been 
communicated, for example from the Tri-councils. More responses are anticipated in the near 
future. 
 
Within UBC, three programs are being developed to support our students: 

 
• First, we have created a President’s Student Emergency Fund that has been nucleated 

with funding from the province as well as new donor-funding.   
 

• Second, we are working on an enhanced bursary program with a rapid online application 
process to gain support. 
 

• Third, we are developing a mechanism to provide emergency funding to faculty to 
support trainees where funding has been interrupted.  Some of this is already available 
and some is fast-tracked to become available shortly. 
 

In closing, Dr Ono said that since we do not know the duration or magnitude of impact of 
COVID-19, we are in the midst of scenario planning and financial modelling to help us prepare 
for any eventuality.  It is certain that there will be impacts on both revenues and expenditures and 
we must protect resources, so we can respond to the financial impact of the pandemic on UBC. 
Since our people are our greatest asset, this will mean careful analysis of our hiring plans, 
cancellation or postponement of discretionary spending and possible postponement of some of 
our capital projects. We will also look to cut any non-essential spending. Further, any federal 
support will have an impact on the bottom line, so information on such support will determine 
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what decisions we will have to make in the future.  All of this information will need to be 
integrated over the coming weeks to months. It is a little bit too early to make decisions because 
they’re still too many variables, but we are monitoring those variables carefully. And all and any 
decisions moving forward will be data driven. 

 
Dr Ono committed to being directly involved in these decisions and will of course involve our 
Board and Senates in any major decisions. In making such decisions he said that he wanted UBC 
to be guided by these core principles: 

 
• looking after the progress and wellbeing of our faculty, staff and students;  
• protecting the academic core mission of the university; and 
• being mindful of accessibility and affordability of a UBC education for our students. On 

top of that, it is essential that all of us practice flexibility and empathy as core central 
values during these unprecedented times. 
 

Dr Ono noted that this situation represents an enormous amount of unexpected work for the 
entire university.  He said that he was grateful for the support of the Senates and the entire 
university community during the past several weeks that has allowed us to respond to a fast 
moving, ever evolving crisis situation. 
 
Senator Morgan asked if we knew what sessional or adjunct instructors may not be returning in 
September.  
 

The President said that it was too early to make comments on human resources decisions. 
We will try to retain as many employees as possible. Some of our peers have made 
decisions to lay off thousands; we haven’t done that. Our resources will be impacted 
significantly depending on what happens with student enrolment for September and our 
expenses. We will need to figure out how September may work, and if we do re-open, we 
will have to deal with new regulations for the sake of safety.  

  
Remarks from the Deuty Vice-Chancellor 

The Deputy Vice-Chancellor for the Okanagan campus echoed the President’s remarks and 
thanked the campus community. Students progressing and graduating is our most important goal 
and we have done this.  

Dr Buszard said that UBC Okanagan was created in response to resounding calls from the 
community to establish a great university campus in our region. This bold experiment has been a 
tremendous success, and our success has only strengthened the community’s appetite, 
particularly for more UBC programming and initiatives, both with the community, and in the 
community. Over time, the University has responded by establishing many community-based 
UBC spaces and partnerships, including:  

• FCCS’ partnership with the Rotary Centre for the Arts 
• The Eco Culture Centre at Woodhaven Nature Conservancy Regional Park 
• The UBC Innovation Library at the Okanagan Regional Library Kelowna Branch 
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• Partnership with YMCA of Okanagan, which hosts the Small Steps for Big Changes 
program 

• The Innovation UBC Hub at the Innovation Centre; and 
• The Southern Medical Program’s Clinical Academic Campus at Kelowna General 

Hospital 

Dr Buszard went on to note that a plan was initiated in 2017 by the City of Kelowna to increase 
the size of the Glenmore Landfill, which serves as a regional waste handling facility. This 
impacted Long-term plans for the landfill, which sits adjacent to UBC Okanagan’s West Campus 
Lands, have it growing significantly over time and continuing to operate into the next century. 
With the City’s plans came a new understanding of the long-term “nuisance impacts” of the 
expanded landfill on the surrounding areas, including a portion of the West Campus Lands, 
which have essentially been made unsuitable for future development or academic use. In light of 
this, the University has been in discussions with the City on a path forward since 2017. 

In camera – Land Use Discussion.  
 
Provost’s Remarks 
 
The Provost, Dr Ananya Mukherjee-Reed also echoed the President and Deputy Vice-
Chancellor’s remarks, and further highlighted the role of the Deputy Vice-Chancellor’s Task 
Force on Infection Disease and Pandemic Planning at the Okanagan campus. 
 
Dr Mukherjee-Reed noted that Summer Session would be proceeding online and that the campus 
was considering support for faculty and students, technical for faculty, and students. She advised 
that Ms Heather Berringer and Dr Michelle Lamberson are leading this effort.  
 
Academic Policy Committee 
 
The Chair of the Senate Academic Policy Committee, Dr Jan Cioe, presented. 
 
NEW POLICY: J-136 – ACADEMIC ACCOMMODATION FOR ALL STUDENTS’ RELIGIOUS 
OBSERVANCES AND FOR THE CULTURAL OBSERVANCES OF FIRST NATIONS, MÉTIS, AND 
INUIT STUDENTS  
 

Jan Cioe 
Kristen Morgan 

} That the Okanagan Senate approve Policy J-136 – 
Academic Accommodation for all Students’ 
Religious Observances and for the Cultural 
Observances of First Nations, Métis, and Inuit 
Students, as set out in the attached. 

   
 

 
Dr Cioe noted that key to this proposal was the Truth and Reconciliation Commission‘s 
recommendations regarding recognition of indigenous student spiritual matters. He noted that 
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there was a debate around other indigenous peoples from outside Canada; in those cases the 
expectation is that they would seek an academic concessions.  
 
Senator Rutherford asked for clarification on “sincerely-held” religious beliefs.  
 

Dr Cioe said that under this policy, we would will start from the position that the student 
is being genuine in asserting specific religious beliefs, but if it appears that the student is 
shifting beliefs in order to maximize accommodation, we will no longer accept the self-
declaration.  

 

 
 
 
Admission & Awards Committee 
 
The Chair of the Seante Admission & Awards Committee, Ms Tamara Ebl, presented. 
 
NEW AND REVISED REPORT 
 
See Appendix A: Awards Report 
 

Tamara Ebl 
Greg Wetterstrand 

} That Senate accept the new and revised awards as 
set out in the enclosed proposal and forward to 
the Board of Governors for approval. 

   
 

Ms Ebl thanked the Development Office for their work in finding financial support for students 
in these difficult times.  
 

 
 
Curriculum Committee 
 
The Chair of the Senate Curriculum Committee, Dr Peter Arthur, presented.  
 
APRIL CIRRCULUM  
 
See Appendix B: Curriculum Report 
 

Peter Arthur 
Jan Cioe  

} That Senate approve and recommend to the Board 
of Governors for approval the discontinuation of a 
major, and the new and deleted courses brought 
forward from the Faculty of Creative and Critical 

Approved 

Approved 
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Studies, and the new and revised courses brought 
forward from the Faculty of Arts and Sciences. 

   
 

 

 
 
 
Joint Report of the Admission & Awards and Curriculum Committees 
 
The Chair of the Senate Curriculum Committee, Senator Peter Arthur, presented.   
 
REVISED BACHELOR OF SCIENCE IN NURSING PROGRAM 
 
 

Peter Arthur  
Deborha Roberts 
  

} That Senate approve the revised admission and 
program requirements for the Bachelor of Science 
in Nursing program brought forward from the 
Faculty of Health and Social Development. 

   
 

 
 
 
 
Report from the Registrar 
 
CHANGE IN SENATE MEETING DATE 
 
The Registrar, Dr Kate Ross, advised that the Senate Agenda Committee had resolved to change 
the date of the May meeting of Senate from 14 May 2020 to 28 May 2020.  
 
Other Business 
 
AMENDMENT TO AGENDA 
 

Jannik Eikennar 
Kristen Morgan 

} That the agenda be amended to include a motion 
on appointments to the Senate Committee on 
Appeals of Standing & Discipline.  

   
 

 

 

Approved 

Approved 

Approved 
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Student Committee Appointments  
 

Jannik Eikennar 
Kristen Morgan 

} That Sage Cannon and Gursagar Singh be 
appointed to the Senate Committee on Appeals of 
Standing & Discipline until 31 March 2021 and 
thereafter until replaced, to replace Mr Hogan 
Kang and Ms Garielle Pintard-Newry.  

   
 

 

 
 
Adjournment 
 
Seeing no other business, the meeting was adjourned at 5:05 p.m. 
  

Approved 

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 11 of 358



Office of the Senate   

 

 
19-8-9 

Appendix A: Awards Report 
 
Proposed Award: Audain Travel Award  
A $7,500 award has been made available annually through a gift from the Audain Foundation to 
either a BFA or MFA student in the Faculty of Creative and Critical Studies at The University of 
British Columbia, Okanagan campus. Preference will be given to a student who has 
demonstrated artistic excellence and academic achievement. The award is made on the 
recommendation of the Faculty of Creative and Critical Studies. (First award available for the 
2020/21 Winter Session)  
Proposed Award: Excellence in Operations Research Award  
A $3,000 award has been made available annually for a graduate student in the Irving K. Barber 
Faculty of Science at The University of British Columbia, Okanagan campus. Preference will be 
given to the student with the best report on an Operations Research project. The award will be 
adjudicated by the Irving K. Barber Faculty of Science in consultation with the College of 
Graduate Studies. (First award available for the 2020/21 Winter Session)  
Proposed Award: Silvia and Alfonso Vigilante Scholarship in Nursing  
A $2,000 scholarship has been made available through an endowment established by Silvia and 
Alfonso Vigilante, along with matching funds from The University of British Columbia, for a 
second-, third- or fourth-year student in the School of Nursing in the Faculty of Health and 
Social Development at The University of British Columbia, Okanagan campus. This scholarship 
is made possible by Silvia, in loving memory of Alfonso Vigilante who immigrated to Canada 
from Italy, raised a family and very much valued the importance of education and health care. 
The scholarship will be adjudicated by Enrolment Services. (First award available for the 
2020/21 Winter Session)  
Proposed Award: Rick and Yasmin Thorpe and Friends Entrance Scholarship  
Two entrance scholarships of $2,500 each have been made available annually through a gift from 
Rick and Yasmin Thorpe and friends for first-year undergraduate students at The University of 
British Columbia, Okanagan campus. Preference will be given to direct-entry high school 
students graduating from Summerland Secondary School, Princess Margaret School, Penticton 
Secondary School, or Penticton Christian Community School. The scholarships will be 
adjudicated by Enrolment Services. (First award available for the 2020/21 Winter Session)  
Proposed Award: Rick and Yasmin Thorpe and Friends Transfer Scholarship  
A $1,250 scholarship has been made available annually through a gift from Rick and Yasmin 
Thorpe and friends for undergraduate students at The University of British Columbia, Okanagan 
campus. Preference will be given to a transfer student who graduated from Summerland 
Secondary School, Princess Margaret School, Penticton Secondary School, or Penticton 
Christian Community School. The scholarship will be adjudicated by Enrolment Services. (First 
award available for the 2020/21 Winter Session)  
Proposed Award: UBC Okanagan Scholarship  
Scholarships totalling $1,200 have been made available through an endowment established by 
alumni, friends, and the community for undergraduate students at The University of British 
Columbia, Okanagan campus. The scholarships will be adjudicated by Enrolment Services. (First 
award available for the 2020/21 Winter Session)  
Revisions:  
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Previously approved award with changes in terms or funding source:  
Existing description (2019):  
Award Title: Jessie Ravnsborg Memorial Award in English  
A $1,200 2,400 award has been made available through an endowment established by Heather 
Lucier, family and friends, along with matching funds from The University of British Columbia, 
for is offered by family and friends in memory of Jessie Ravnsborg to an undergraduate student 
pursuing a major, combined major, and or honours degree in English at The University of British 
Columbia, Okanagan campus. Preference is given to a student who has demonstrated assessed 
financial need and classroom leadership. The award is made on the recommendation of the 
Faculty.  
Amended Description: Jessie Ravnsborg Memorial Award in English  
A $2,400 award has been made available through an endowment established by Heather Lucier, 
family and friends, along with matching funds from The University of British Columbia, for an 
undergraduate student pursuing a major, combined major, and or honours degree in English at 
The University of British Columbia, Okanagan campus. Preference is given to a student who has 
demonstrated assessed financial need and classroom leadership. The award is made on the 
recommendation of the Faculty.  
Rationale: Funds raised to date exceeds $30,000 and the family has decided to endow this award  
 
Existing Award – To be discontinued  
Award Title: International Student Faculty Award (Okanagan)  
Awards of up to $10,000 each are offered to continuing international undergraduate students at 
the University of British Columbia, Okanagan campus. Students selected for these awards must 
have completed 30 credits towards their bachelor degree or be entering the third year of their 
program. Students must demonstrate strong academic achievement and engagement in their 
faculty, as well as the potential to make a scholarly contribution within their chosen field of 
study. The scholarships are made on the recommendation of.  
NEW AWARDS  
a) Award Title: The Faculty of Science International Student Award  
 
Awards of up to $10,000 each are offered to continuing international undergraduate students in 
the Faculty of Science at the University of British Columbia, Okanagan campus. International 
students selected for these awards must have completed 30 credits towards their bachelor degree 
or be entering the second year of their program. Students must demonstrate strong academic 
achievement and engagement in their faculty, as well as the potential to make a scholarly 
contribution within their chosen field of study. The scholarships are made on the 
recommendation of the Faculty of Science.  
b) Award Title: The Faculty of Arts and Social Sciences International Student Award  
 
Awards of up to $10,000 each are offered to continuing international undergraduate students in 
the Faculty of Arts and Social Sciences at the University of British Columbia, Okanagan campus.  
International students selected for these awards must have completed 30 credits towards their 
bachelor degree or be entering the second year of their program. Students must demonstrate 
strong academic achievement and engagement in their faculty, as well as the potential to make a 
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scholarly contribution within their chosen field of study. The scholarships are made on the 
recommendation of the Faculty of Arts and Social Sciences.  
c) Award Title: The Faculty of Management International Student Award  
 
Awards of up to $10,000 each are offered to continuing international undergraduate students in 
the Faculty of Management at the University of British Columbia, Okanagan campus. 
International students selected for these awards must have completed 30 credits towards their 
bachelor degree or be entering the second year of their program. Students must demonstrate 
strong academic achievement and engagement in their faculty, as well as the potential to make a 
scholarly contribution within their chosen field of study. The scholarships are made on the 
recommendation of the Faculty of Management.  
d) Award Title: The Faculty of Creative and Critical Studies International Student Award  
 
Awards of up to $10,000 each are offered to continuing international undergraduate students in 
the Faculty of Creative and Critical Studies at the University of British Columbia, Okanagan 
campus. International students selected for these awards must have completed 30 credits towards 
their bachelor degree or be entering the second year of their program. Students must demonstrate 
strong academic achievement and engagement in their faculty, as well as the potential to make a 
scholarly contribution within their chosen field of study. The scholarships are made on the 
recommendation of the Faculty of Creative and Critical Studies.  
e) Award Title: The Faculty of Health and Social Development International Student Award  
 
Awards of up to $10,000 each are offered to continuing international undergraduate students in 
the Faculty of Health and Social Development at the University of British Columbia, Okanagan 
campus. International students selected for these awards must have completed 30 credits towards 
their bachelor degree or be entering the second year of their program. Students must demonstrate 
strong academic achievement and engagement in their faculty, as well as the potential to make a 
scholarly contribution within their chosen field of study. The scholarships are made on the 
recommendation of the Faculty of Health and Social Development. 
ISI Award Amendments: These awards were initially created in 2012. The ISI would like to 
discontinue the original awards and create 5 new awards that include the title of the Faculty or 
School through which the award is offered. This will allow for award tracking at a Faculty or 
School level, and will align our business processes with those of the ISI in Vancouver. Please 
note that a new award was created for the School of Engineering (as described below) in 2016.  
Dr. Spiro Yannacopoulos International Engineering Student Memorial Award  
Awards of up to $10,000 each are offered to continuing international undergraduate students in 
the School of Engineering in the Faculty of Applied Science at the University of British 
Columbia, Okanagan campus. This award is offered in the memory of Dr. Spiro Yannacopoulos 
and his 10 years of service to the School on Engineering on UBC’s Okanagan campus. 
International students selected for these awards must have completed 30 credits towards their 
bachelor degree or be entering the second year of their program. Students must demonstrate 
strong academic achievement and engagement in their faculty, as well as the potential to make a 
scholarly contribution within their chosen field of study. The scholarships are made on the 
recommendation of the School of Engineering within the Faculty of Applied Science.  
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New Awards  
Award Title: Go Global Pathfinder Award  
Awards of up to $5,000 each have been made available annually for domestic undergraduate or 
graduate students as well as international graduate students from any faculty who face barriers to 
participating in Go Global programming. Students who receive the Go Global Pathfinder Award 
will not be eligible to receive other Go Global awards toward the same exchange opportunity. 
The awards are made on the recommendation of Go Global. (First award available for the 
2020/2021 winter session).  
Award Title: Go Global Pathfinder International Student Award  
Awards of up to $5,000 each have been made available annually for international undergraduate 
students from any faculty who face barriers to participating in Go Global programming. Students 
who receive the Go Global Pathfinder Award will not be eligible to receive other Go Global 
awards toward the same exchange opportunity. The awards are made on the recommendation of 
Go Global in consultation with the International Student Initiative. (First award available for the 
2020/2021 winter session).  
Rationale for Proposed Changes  
Go Global will be establishing two Pathfinder awards, one for domestic students and one for 
international students. 
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Appendix B: Curriculum Report 
 
FACULTY OF CREATIVE AND CRITICAL STUDIES  
i. Major in Spanish  
ii. ARTH 110 (3) Visual Cultures of the Tarot  
iii. ARTH 411, DIHU 411 (3) Digital Media for Interpretive Centres  
iv. ARTH 420 (3) Curating Contemporary Art  
v. ARTH 451 (3) Politics and Exhibition and Representation  
vi. JPST 365 (3) Gender and Japanese Language  
vii. JPST 370 (3) Japanese Food Culture  
 
FACULTY OF ARTS AND SCIENCES  
viii. ANTH 345 (3) Living in the Anthropocene  
ix. COSC 304 (3) Introduction to Databases  
x. COSC 329 (3) Learning Analytics  
xi. ECON 310 (3) Writing Economics for the Media  
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28 May 2020 

 

To: Okanagan Senate 

 

From:  Senate Academic Building and Resources Committee 

Re: Annual Report (information)  

 

Please find attached the 2019-2020 Annual Report of the activities of the Senate Academic 

Building and Resources Committee.   

 

For the Committee, 

 

Dr. Ramon Lawrence 

Chair, Senate Academic Building and Resources Committee 
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Senate Academic Building and Resources Committee 

Report to Senate – 28 May 2020 

 

Committee Background and Terms of Reference 

The mandate and responsibilities of the Senate Academic Building and Resources Committee 
are set out in its terms of reference: 

Responsible for recommending the following to Senate: 

 An annual report outlining the work of the Committee and the physical and 
budget resources available for the development and maintenance of the campus. 

Delegated authority over the following by Senate: 

 Reviewing, raising issues, and monitoring the implementation of the Campus 
Master Plan; 

 Recommending priorities on new academic buildings with consideration for the 
needs of academic and non-academic buildings, balance between type of 
teaching spaces, and relationship to physical plant and planning; and 

 Reviewing and raising issues regarding the impact of every development, 
whether building or landscape, on the total teaching and academic resource. 

Alongside the responsibilities set out in its terms of reference, the Senate Academic Building and 

Resources Committee also serves as the Okanagan sub-committee of the Council of Senates Budget 

Committee and is responsible for fulfilling the mandate of the Council of Senates Budget Committee on 

the Okanagan campus. The terms of reference of the Council of Senates Budget Committee are as 

follows. 

The Budget Committee shall: 

[M]eet with the President and assist in the preparation of the University 

budget; and make recommendations to the President and to report to the 

Okanagan and Vancouver Senates at least annually concerning 

academic planning and priorities as they relate to the preparation of the 

University budget. 

In advising the President on the University budget, the Budget Committee may request 

information on any of the University's fund accounts. 

The complete Council of Senates Budget Committee includes representation from both campuses. The 

full Budget Committee has not met during the 2019-2020 Academic Year, leaving fulfilment of its terms 
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of reference to the Senate Academic Building and Resources Committee, and its counterpart on the 

Vancouver campus. 

 

Activities 

During the 2019-20 academic year, the Committee met on six occasions. The agendas for each meeting 

were set through the collaboration of the Committee Chair, the Deputy Vice-Chancellor and Principal, 

and the Associate Vice-President, Finance and Operations to ensure that items that are a priority for the 

committee and for the two vice-presidential offices are brought forward. The Deputy Vice-Chancellor and 

Principal, Provost and Vice-President Academic, Associate Vice-President, Finance and Operations and 

the Director, Integrated Planning and Chief Budget Officer also regularly attended committee meetings. 

The topics addressed by the Committee during the 2019-20 academic year include the following: 

Meeting Date Subject Presenters and Guests 

September 20, 2019 

Update on Capital Planning 

Space Inventory Report  

Trek Endowment 

D. Buszard 

R. Einarson 

October 25, 2019 
IT Services Support 

IRP Update 

A. Knezevic, T. Zimmerman 

C. Lawrence 

November 29, 2019 

Budget Update 

Budget Process Overview and Timeline 
 

Naming Committee 

R. Einarson 

M. Harvey 

V. Nichol 

 

January 10, 2020 

Academic Renewal update 

Faculty 5-year Financial Plans 

Preliminary Administrative Requests 

Capital Project Timelines 

A. Mukherjee-Reed 

R. Einarson 

M. Harvey 

 

March 6, 2020 
2020/21 UBCO Operating Budget 

Review 

A. Mukherjee-Reed 
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R. Einarson 

M. Harvey 

May 1, 2020 
Budget Update 

Capital Planning Update 

R. Einarson 

J. Metras, J. Sanguinetti 

 

Comments 

Budget  

 The Committee actively engaged with senior administration during the budget process and 

appreciates the level of consultation and collaboration. 

 

 The budget process follows a well-defined procedure that is adjusted on an annual basis based on 

consultations with UBC Vancouver. The committee receives excellent cooperation with senior 

administration when discussing and providing feedback on budget issues and process. This year 

more detailed data was provided on budgets at the faculty level including five-year projections. 

When reviewed in March, the budget projections for faculties and administrative units were 

reasonable given projected stable domestic enrolments and lower growth from international 

enrolments.  

 

 Due to COVID-19, the 2020-21 Operating Budget originally scheduled for presentation at the 

March Senate meeting was withdrawn as new information on the impacts was being received. 

During the May 1st meeting, an updated budget projection was reviewed by the committee and 

deemed suitable for distribution to Senate to provide visibility on the current financial status. At 

this time, pending improved visibility on enrolments, in-person classes, and impact on 

international students, the budget presents a conservative outlook while preserving UBC values 

and academic mission. Feedback was provided to administration with emphasis on financial 

impacts on students and their learning. The revised budget will be presented to Board in June. 

Multiple scenarios have been considered and planned for, and spending adjusted in anticipation of 

reduced revenues. The committee provided feedback on these scenarios and the potential impacts 

on faculties and students. As planning continues into the fall, it is critical that the committee be 

actively engaged with administration during the budget planning process. 

 

 UBC is readjusting the budget for next year and preparing for multiple scenarios. There will be 

points in the future, out of UBC's control, which will determine budget decisions, including 

government health policies, domestic and international student numbers, ability for students to 

travel to BC, level of virus containment and mitigation protocols in place, and associated impacts 
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on teaching and research. The SABRC has an active role to play with administration as 

information becomes available and financial decisions are made that impact the university. 

  

 Major items the Committee discussed and investigated included: changes to IT Services, and 

updates on some activities IT is associated with or partnering on, update on the Integrated 

Renewal Project, and its planned deployment across UBC, key drivers behind the increased 

surplus in the Q2 budget update, approved $4m TREK endowment allocation, overview of 

faculty projections for 2019/20 and 5-year financial plans, and the Academic Excellence Fund.  

 

Academic Space 

 The Committee receives regular updates on campus planning and building activities. Some major 

activities for the 2019-2020 year include projects in design or construction phase, including: 

Modular Engineering Design Labs; Innovation Precinct 1 Building renovations; Daycare Building 

and Playground renovations; Campus Signage Retrofit, Plant Growth Facility (greenhouse), 

Temporary Office Modular Building, Skeena and Nechako residence for students. 

 

 Space needs are continually assessed.  Space deficits are most pronounced in the following 

categories: administrative offices, student spaces and teaching labs. There have also been 

challenges with faculty hiring due to limited research space. More emphasis on space audits will 

be required in the future to identify any remaining space, as there will be some time before new 

space becomes available. Bridge projects such as the Innovation Precinct building renovations 

will help relieve some of this pressure in the short term. 
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28 May 2020 
 
From: Okanagan Senate Academic Policy Committee 
 
To: Okanagan Senate 
 
Re: Amendments to Policy O-4 – Governance of the College of Graduate Studies 
 
 
The Senate Academic Policy Committee has considered amendments to Policy O-4 – 
Governance of the College of Graduate Studies as they relate to the forthcoming division of the 
Faculty of Arts and Sciences. These revisions allocate faculty member seats on the Graduate 
Council to the Faculty of Science and the Faculty of Arts and Social Sciences, as well as the 
cross-campus graduate program, Interdisciplinary Graduate Studies (IGS). IGS is not situated 
within a Faculty and thus requires representation outside of Faculty boundaries. 

There is a related reduction to the overall number of faculty members (from 18 to 12) appointed 
to Graduate Council. The change accounts for redistribution of members due to the 
aforementioned Faculty division, which normalizes numbers across Faculties. Another factor 
motivating the change is a reasonable committee size to conduct productive work and ensure 
meaningful contribution and communication back to Faculties. Finally, the reduced number is an 
accurate reflection of attendance at Graduate Council in recent years.  

Additionally, the number of ex officio members with voting powers has been reduced (from 24 
to 19) with the deletion of the Associate Dean, Research and Graduate Studies or equivalent 
from each Faculty. This reduction is intended to offset the parallel reduction in faculty numbers. 

Other minor editorial revisions are included for clarity. 

After reviewing and discussing this proposal, we recommend the following to Senate: 

Motion: 

“That the Okanagan Senate approve amendments to Policy O-4 – Governance of the 
College of Graduate Studies, as set out in the attached.” 

Respectfully submitted, 

Dr. Jan Cioe, Chair 
Okanagan Senate Academic Policy Committee 
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T H E  U N I V E R S I T Y  O F  B R I T I S H  C O L U M B I A  
 

 

 

SENATE POLICY:  
O-4.3 

OKANAGAN SENATE 
c/o Enrolment Services 

University Centre 
UBC Okanagan Campus 

 
 

Number & Title: 
 

O-4: Governance of the College of Graduate Studies 
 
Effective Date:  

July 1, 2020 (anticipated) 
January 1, 2019 

Approval Date: 

May 2020 (anticipated) 
November 22, 2018 
 
Review Date: 
 
This policy shall be reviewed five (5) years after approval and thereafter as deemed 
necessary by the Responsible Committee. Such a review shall be in consultation with 
the Graduate Council. 
 
Responsible Committee: 

Senate Academic Policy Committee 

Authority: 

University Act, S. 37(1) 
 

“The academic governance of the university is vested in the senate and it has the 
following powers: 

 
(i) to recommend to the board the establishment or discontinuance of any faculty, 
department, course of instruction, chair, fellowship, scholarship, exhibition, bursary 
or prize; 

 
(p) to deal with all matters reported by the faculties, affecting their respective 
departments or divisions;” 

 
S. 47(2) 
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A university must, so far as and to the full extent that its resources from time to time 
permit, do all of the following:(a) establish and maintain colleges, schools, institutes, 
faculties, departments, chairs and courses of instruction; 

 
(f) generally, promote and carry on the work of a university in all its branches, 
through the cooperative effort of the board, senate and other constituent parts of the 
university”. 
 
Purpose and Goals: 

 
This policy is designed to: 

 
1) Provide direction to the College of Graduate Studies and the faculties on 

the structure and responsibilities of the College of Graduate Studies; 
2) Set out the membership, structure, and responsibilities of the Graduate Council. 

 
Applicability: 

 
This policy is applicable to graduate courses of study and courses of instruction at 
UBC Okanagan. 

 
Exclusions: 

 
Senate and the Board may, by resolution, declare the College of Graduate Studies to 
not be responsible for a graduate course of study and thus have all aspects of that 
course of study’s administration be the responsibility of its awarding faculty.  
 
Currently excluded courses of study are: 
- Master of Management 
- Master of Engineering Leadership in Resource Engineering Management 

 
Excluded courses of study will not receive training, support or resources from the 
College of Graduate Studies. 

 
Definitions: 

 
For the purposes of this policy and in all other policies in which they are not 
otherwise defined: 

 
- College of Graduate Studies or College means the coordinating body for 

graduate education at UBC Okanagan established by the Senate and Board. 
- Course of instruction means a credit course offered by the University at its 

UBC Okanagan campus. 
- Course of study means an academic degree, diploma, or certificate program or 

other activity resulting in an academic credential from the University granted at 
its UBC Okanagan campus. 

- Graduate Program Coordinator means the Faculty Member appointed by a Dean or 
Department Head to administer a graduate program. 

- Course-based Masters means a non-thesis graduate course of study offered by the 
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University at its UBC Okanagan campus 
- Graduate Council means the governance body established under this policy 

for the government and the direction of the College of Graduate Studies and its 
affairs and business. 

 
Policy: 

 
1) The College of Graduate Studies is responsible for the quality and 

administrative oversight of all graduate courses of study and other 
graduate educational matters on the UBC Okanagan campus. 
 

2) The College of Graduate Studies and faculties will coordinate 
specific tasks and responsibilities associated with graduate students 
and graduate courses of study as summarized in the Appendix: 
Coordination of Responsibilities for Graduate Education Matters. 
 

3) The College of Graduate Studies is responsible for post-doctoral 
support and advocacy on the UBC Okanagan campus. 

 
4) The College of Graduate Studies is responsible for maintaining a 

central coordinating role in the Interdisciplinary Graduate Studies 
Program as articulated in the Interdisciplinary Graduate Studies 
Program guidelines approved by the Okanagan Senate. 

 
5) There shall be a University Graduate Council appointed by and 

responsible to the College of Graduate Studies. 
 

a. Graduate Council Membership 
 
i. Ex officio members (with voting powers) (19) 
 

Dean of the College of Graduate Studies (Chair) 
President or their designate 
Deputy Vice-Chancellor or their designate 
University Librarian or their his or her designate 
Provost or their designate 
Vice-Principal Research or their designate 
Dean of each Faculty or their his or her designate 
Associate Dean(s) of the College of Graduate Studies 

Associate Dean, Research and Graduate Studies or 
equivalent from each Faculty 

 
iii. Faculty members (12) 

a. The faculties shall select 12 18 members as described in the 
Appendix: Allocation of Faculty Representation on Graduate 
Council. The selected faculty members must be members of the 
College of Graduate Studies with satisfactory standing. 

b. Each faculty shall determine its own procedures for selecting its 
representatives. 
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iii. Student members (3) 
a. One (1) doctoral student elected by and from doctoral 

students 
b. One (1) research master’s student elected by and from 

research master’s students. 
c. One (1) course-based master’s student elected by and from 

course-based master’s students. 
d. No more than one student from any faculty. Student members 

can serve for a maximum of two years provided they remain 
registered as graduate students. 
 

iv. Non-Voting Members (3) 
 The Registrar or their his or her designate 
 The Director of the College of Graduate Studies 
 The Associate Director, Admissions and Records of the 

College of Graduate Studies 
 

b. Terms of Reference 
 

i. Subject to approval by the Senate and to this policy, the 
Graduate Council shall be responsible for the governance of 
and the procedures followed by the College of Graduate 
Studies. 

 
ii. Without limiting the generality of Section 1 or Sub-Section 4 

(b)(i), the Graduate Council shall be responsible for: 
 

1. Reviewing graduate-level courses of instruction and 
courses of study for academic quality and to make 
recommendations thereon to the appropriate 
committees of Senate; 

 
2. Assuring uniformity of practices and standards for 

master’s theses and doctoral dissertation defence 
oral examinations; 

 
3. Establishing and revising standards for graduate- 

level theses, dissertations and comprehensive 
examinations; 

 
4. Establishing and revising standards for the 

admission to candidacy of doctoral students; 
 

5. Establishing and revising processes for determining 
admissibility to graduate courses of study. 

 
6. Establishing and revising processes for determining 

eligibility to graduate from graduate courses of study. 
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7. Reviewing recommendations resulting from academic 
reviews of graduate courses of study and making 
recommendations thereon to the Dean of the College, 
the faculties, Senate, or others as appropriate; 

 
8. Recommending the standards, criteria and terms of 

graduate scholarships and awards to the Board and 
Senate. 

 
9. Recommending procedures under this policy to the 

Responsible Committee. 
 

10. Establishing necessary standing and ad-hoc 
committees of the Graduate Council, setting out their 
compositions and terms of reference, and delegating 
to such committees such powers of the Graduate 
Council as the Graduate Council sees fit except for 
the power to further delegate. 
 

iii. The teaching of graduate courses of instruction is the 
responsibility of the faculties. 

 
c. Meetings of the Graduate Council 

 
i. Regular meetings of the Graduate Council shall occur 

monthly, with the time and location for such meetings to be 
set by the Dean of the College of Graduate Studies for each 
year prior to the start of term 1 of each Winter Session and 
notice of such being given at that time to each member of the 
Graduate Council. The Dean of the College of Graduate 
Studies is the Chair of Graduate Council. 

 
ii. Extraordinary meetings may be called by the Dean of the 

College of Graduate Studies provided that five (5) business 
days’ notice is given to members of the Graduate Council and 
must be called by the Dean of the College of Graduate 
Studies within 5 business days upon receipt of a petition to 
that effect signed by a quorum of the Graduate Council. 

 
iii. Quorum for the Graduate Council shall be ten (10) voting 

members. 
 

iv. The agenda for each regular and extraordinary meeting of the 
Graduate Council shall be circulated at least two (2) business 
days prior to the meeting. 

 
v. The Graduate Council shall set such deadlines for 

submission of agenda items for regular and extraordinary 
meetings as it sees fit. 
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vi. Guests relevant to an agenda item may be invited by the 

Dean of the College of Graduate Studies or upon approval 
by the Dean, at the suggestion of members of Graduate 
Council. 

 
 

Calendar Statement 
 
 None required. 
 

Consultations 
 

The following individuals and groups have been consulted during the development 
of this policy:  
 

• Dean of the College of Graduate Studies 
• Associate Dean of the College of Graduate Studies 
• Associate Deans, Research and Graduate Studies (or equivalent) 
• Deans 
• Graduate Council 
• Graduate Student Advisory Council 

 
History  
This is the fourth sixth version of this policy. This version reallocates 
faculty member seats on the Graduate Council resulting from the 
division of the Faculty of Arts and Sciences (also known as the Barber 
School of Arts and Sciences). Accordingly, the Faculty of Science and 
the Faculty of Arts and Social Sciences are allocated seats, as is the 
cross-campus graduate program, Interdisciplinary Graduate Studies 
(IGS). Other minor editorial revisions are included for clarity. The 
fifth version of November 2018 corrected the implementation date 
from November 18, 2018 to January 1, 2019.  The fourth version of 
November 2018 changed membership to align with Policy 0-9. The 
third version of October 2017 the contained changes to clarify the role of 
the College vis-à-vis the Interdisciplinary Graduate Studies program. The 
second version of May 19, 2010 contained different membership on the 
Graduate Council and set out terms for membership in the College of 
Graduate Studies. The criteria for membership in the College of Graduate 
Studies is now detailed in Policy O-9. 

 
Related Policies 

Policy O-9: Graduate Student Supervision and Membership in the 
College of Graduate Studies 
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Appendix 
 
Allocation of Faculty Representation on Graduate Council 
 
Of the 18 12 available non ex officio faculty seats on the Graduate Council, the seats are 
assigned as follows. The seat allocation of faculty members shall be reviewed by the Graduate 
Council and approved by the College of Graduate Studies every triennium. 
IKBSAS (8) 
FS (2) 
FASS (1) 
FCCS (2) (1) 
FHSD (3) (2) 
Faculty of Management (1) 
School of Education (1) 
School of Engineering (3) (2) 
IGS (2) 
 
Coordination of Responsibilities for Graduate Education Matters 
 
COLLEGE OF GRADUATE STUDIES FACULTIES 
 
Student Recruitment 
Promote graduate studies at UBC’s 
Okanagan campus 

Develop promotional materials, advertise 
and market graduate programs 

Maintain a website for general information 
regarding available graduate programs, 
application and admission standards, 
funding, etc. 

Maintain individual graduate program 
websites and pages 
Outreach efforts to best attract students 

 
Admissions, Re-admission & Transfer 
Receive, assess, sort and process 
applications (maintain files, track progress, 
remind program advisors of deadlines and 
deliverables) 

Review applications and make decisions 
regarding preferred candidates for 
admission, re-admission and transfer 

Calculate or verify GPAs for applicants 
recommended for admission by programs 

Programs may choose to calculate GPAs for 
preferred candidates 

Ensure general policies and regulations are 
adhered to (TOEFL criteria, average 
calculations, transcript interpretation, 
assessment of credentials, fraud detection) 

Perform quality assessment, prerequisite 
assessment, evaluation of referee letters, etc. 
as well as conduct general due diligence 
(e.g., phone interviews of international 
candidates to check language skills) 

Manage application fee payments and 
application deposits 

 

Send letters of acceptance and decline to 
students 
Send funding letters for students in 
collaboration with the disciplinary faculty 

Confirm faculty-level funding details for 
funding letter, prepare program letter if 
desired 

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 29 of 358

https://senate.ubc.ca/okanagan/senate-membership/senate-membership-2014-2017


8 

 

 

Maintain contact with admitted students and 
forward orientation information 

Maintain contact with admitted students and 
forward faculty-specific information kits 

Manage and approve exception 
requests/extraordinary circumstances (in 
collaboration with the program and 
disciplinary faculty Dean) 

Request exceptions 

 
Student Funding 
Develop and administer all merit-based 
student scholarships and fellowships that are 
external or campus/university-wide, and are 
not employment related. This includes: 

1. Instruction in process 
2. Vetting of applications for 

competition 
3. Creating and managing selection 

committees 
4. Notifying applicants 
5. Liaising with UBC Vancouver’s 

Faculty of Graduate and Postdoctoral 
Studies 

a. Allocation of applicants for 
UBCO in major competitions 

b. Monitoring UBC-wide 
opportunities 

Manage Teaching and Research Assistant 
opportunities in collaboration with each 
faculty’s Dean’s Office (maintain strict 
adherence to work-related guidelines and 
union regulations, etc.) 
 
Develop program-specific guidelines on 
overall financial packages for students 

Liaise and coordinate with programs 
regarding discipline-specific opportunities, 
especially regarding government 
requirements/limitations on scholarships  

 

 
Student Progress Within Programs 
Campus-wide graduate student orientation Program or Department student orientation  
Coordinate and facilitate academic, 
professional development, and health and 
wellness workshops with campus and 
external partners 

Offer department/program specific TA/RA 
workshops or training 

 Provide infrastructure to support student 
research and learning and provide adequate 
office and laboratory space. 

Maintain files on student milestones and 
appropriate sanctions 
 
Monitor compliance with Senate approved 
timelines 

Track student progress and conduct 
effective advising (e.g. completion of course 
requirements, meeting critical timelines) 

Approve and track “leave of absence” and 
extension of maximum time-in-program 
requests in collaboration with programs 

Recommend leaves of absence and 
extensions 

Administer withdrawal/dismissal requests Initiate withdrawal/dismissal requests 
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Manage appeals (exemptions from the rules; 
resolutions of conflicts relating to program) 

 

Manage student academic misconduct cases  
Maintain files on supervisors, co-
supervisors, and appointments to supervisory 
committees 

Approve and appoint faculty members to 
committees as required and in accordance 
with Senate policies 

Review and approve thesis examination 
results 

 

Final approval of thesis/abstracts for 
uploading to cIRcle 

 

Conduct convocation audits and recommend 
students to the Senate for graduation (Dean 
signs parchments) 

 

Foster and develop a graduate culture and 
community across faculties 

Foster and develop graduate culture and 
community within the faculty and with other 
faculties 

 
Program Development 
Facilitate proposal development Develop a comprehensive proposal 

including 5-year growth model and realistic 
budget projections, as well as Education 
Plan that demonstrates feasibility of 
graduate program 

Provide interim proposal review and 
feedback 

Coordinate with College of Graduate 
Studies during development 
 
Consult with faculty Dean’s Office 

Provide consultation to faculties regarding 
program viability  

Undertake thorough market analysis 
regarding need and viability of proposed 
programs 
 
Secure consultation reports 

 Undertake realistic assessment of faculty 
strengths and overall prospects for 
delivering robust graduate experience for 
students 

Review final program proposals for 
completeness, graduate program level and 
adherence to UBC Okanagan regulations and 
standards, and make recommendations to 
Senate or its committees thereon 

Deliver final proposal to the Senate 
Curriculum Committee 
 
Note: for new-to-UBC proposals, there is 
also a government (Ministry) process, which 
should move in parallel but NOT in advance 
of internal approvals 

Review course proposals for completeness, 
graduate program level, and adherence to 
UBC Okanagan regulations and standards 
and make recommendations to Senate or its 
committees thereon 
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Program Administration 
Propose Guidelines, Rules and Regulations 
that govern graduate programs at UBC 
Okanagan 

Propose Guidelines, Rules and Regulations 
that govern graduate programs at UBC 
Okanagan 

Track quality and effectiveness of UBC 
Okanagan graduate programs including 
conducting student satisfaction surveys 

Develop strategies to best assess learning 
outcomes, student satisfaction, time to 
completion and retention 
 
In conjunction with supervisors, monitor 
and ensure quality outcomes of every 
student by performing annual assessments 
of student progress (learning outcomes, 
student satisfaction, time to completion, 
retention) 

Develop annual reporting requirements for 
programs 

Monitor and track effectiveness of program 

Participate in external reviews of programs 
to provide graduate-related information in 
collaboration with the Faculty Deans and the 
Provost (should involve external review 
team) 

 

Make recommendations to Senate regarding 
discontinuance of programs 

 

Recommend to changes to Senate regarding 
policy and procedures for graduate studies 

 

Review graduate program supervisory 
policies in the context of 0-9 

 

 
Program Delivery 
 Course teaching assignment 

Develop the Education Plan for the program 
 Develop procedures for program delivery 

including: expense reimbursements, etc. 
 
External and Internal Relations 
Liaise with the Faculty of Graduate and 
Post-doctoral Studies in Vancouver and 
other administrative bodies (i.e. Registrar) 
with respect to general graduate studies 
policies and procedures 

 

Maintain external relations with national and 
international graduate studies bodies and 
funding agencies 

 

Approve all transfer credits Recommend transfer credits 
Approve external members of thesis and 
examination committees 

Recommend external members of thesis and 
examination committees 

 
Academic Discipline 
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Provide mechanisms and programs to 
support ethical and professional academic 
conduct 

Develop policies and procedures to ensure 
ethical and professional academic conduct 
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28 May 2020 

From: Okanagan Senate Academic Policy Committee 

To: Okanagan Senate 

Re: Amendments to Policy O-5 – Research Centres & Research Institutes 

The Senate Academic Policy Committee seeks to transfer responsibility of Policy O-5 – 

Research Centres & Research Institutes to the Senate Learning and Research Committee. The 

prospect of this transfer was first discussed by the Senate Learning and Research Committee in 

January and subsequently approved at its 23 April 2020 meeting. In the interim, the policy was 

revised in consultation with the Office of the Vice-Principal, Research and Innovation, to reflect 

current practices and clarify requirements for full proposals. Both Committees are supportive of 

the revisions.  

After reviewing and discussing this proposal, we recommend the following to Senate: 

Motion: 

“That the Okanagan Senate approve amendments to Policy O-5 – Research Centres & 

Research Institutes, as set out in the attached.” 

Respectfully submitted, 

Dr. Jan Cioe, Chair 

Okanagan Senate Academic Policy Committee 
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TH E U N I V E R S I T Y  OF B R I T I S H  CO L U M B I A   
 

SENATE POLICY: 
O-5.1 

 
Number & Title 

 
O-5: Research Centres & Research Institutes 

 
Effective Date:  

September 2020 (anticipated) 

Approval Date:  

May 2020 (anticipated) 

Review Date: 

OKANAGAN SENATE 
c/o Enrolment Services University 
Centre 
UBC Okanagan Campus 

This policy shall be reviewed five (5) years after approval and thereafter as deemed 
necessary by the Responsible Committee. 

 
Responsible Committee: 

 
Academic Policy 
Learning and Research 

 
Authority: 

 
University Act, S. 27 (2) 

 
“Without limiting subsection (1) or the general powers conferred on the board by this 
Act, the board has the following powers: 

 
(k) to provide for chairs, institutes, fellowships, scholarships, exhibitions, bursaries 
and prizes the board and the senate consider advisable;” 

 
47 (2) 

 
(2) A university must, so far as and to the full extent that its resources from time to 
time permit, do all of the following: 

 
(a) establish and maintain colleges, schools, institutes, faculties, departments, chairs 
and courses of instruction 
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Purpose and Goals: 
 

This policy is designed to: 
 

1) Provide a mechanism for the establishment and disestablishment of 
Research Centres and Research Institutes; and 

2) Define the nature of Research Centres and Research Institutes. 
 

Applicability: 
 

This policy is applicable for all Research Centres and Research Institutes at the 
Okanagan campus of the University. 

 
Exclusions: 

 
None. 

 
Definitions: 

 
For the purposes of this policy and in all other policies in which they are not 
otherwise defined: 

 
Research Centre shall mean a centre as per the University Act and other applicable 
Senate and Board policies. 

 
Research Institute shall mean an institute as per the University Act and other 
applicable Senate and Board policies. 

 
Policy: 

 
1) Research Institutes 

 
a. A Research Institute: 

 
i. Is established or disestablished by the Board upon 

recommendation and with the approval of the Senate. 
ii. Is not normally identified with or located within a faculty. 

iii. Is an Academic Unit with an intended permanent or ongoing 
nature. 

iv. Generally involves external funding as well as the a UBC 
Okanagan base operating budget and is normally allocated a 
budget.  

v. Has appropriate administrative personnel appointed, including 
a director. 

vi. Shall be governed through a steering committee which shall 
include senior administrators as well as faculty members and 
the Research Institute director. The exact membership of each 
Research Institute’s steering committee shall be determined by 
the Provost Vice-Principal, Research in consultation with the 
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relevant dean or deans. 
vii. May have an external advisory board appointed by the 

Research Institute director in consultation with the Provost 
Vice-Principal, Research. 

viii. Shall submit annual reports to the Senate on its activities. 
ix. May have faculty members appointed part-time provided that 

such members also hold an appointment to a faculty. 
x. May initiate the development of undergraduate and graduate 

courses and programs in collaboration with one or more 
faculties, schools, colleges, or departments (in such cases the 
latter shall remain formally responsible for the offering of the 
course or program). 

 
b. Development and Approval of Research Institutes: 

 
The steps set out below shall be used to establish a new Research 
Institute: 

 
i. Proposal initiated by faculty, Dean, or other university 

personnel. 
ii. Preliminary plan submitted to the Provost Vice-Principal, 

Research. 
iii. Upon approval of preliminary plan by the Vice-Principal, 

Research, the faculty, Dean, or other university personnel 
that developed the preliminary plan will proceed to develop 
a full proposal for the creation of an Institute. Provost 
establishes a committee to develop a full proposal for the 
creation of an Institute and shall advise the Responsible 
Committee of the same. 

iv. The full proposal shall describe the governance structure of 
the proposed institute; an institute operational plan; 
procedure and plans for review following a specified period 
of operation; a sustainability plan; and performance 
metrics that the Research Institute will obtain within three 
years and within six years after approval.  

v. The proposal for a new Research Institute shall be provided 
to the Vice-Principal, Research who will coordinate a 
review by all faculties, A proposal for a new Research 
Institute shall be reviewed by all faculties, and the Chief 
Librarian of the Okanagan Library, for overlap with existing 
initiatives, and consideration of complementary versus 
competitive or duplicative efforts in research, teaching and 
community linkages. The full proposal and the results of such 
review will be forwarded to the Responsible Committee for 
consideration in making its recommendation on whether to 
approve the proposal. 

vi. The full proposal, which shall include a business plan; the 
structure of the institute; procedure and plans for review 
following a specified period of operation; and an indication that 
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the Research Institute will be fully viable within three to five 
years, is to be submitted to the Responsible Committee. The 
Responsible Committee shall evaluate the academic credibility 
of the proposed Institute. 

vi. The Responsible Committee shall report to Senate with any 
recommendations regarding the proposed Research Institute. 

vii. Senate recommends approval by the Board of Governors. 
viii. Once approved, the proposal returns to the Provost Vice-

Principal, Research for implementation oversight. 
ix. The Vice-Principal, Research will report annually to the 

Responsible Committee on each of the Research Institutes in 
operation on the Okanagan Campus. 

 
2) Research Centres 

 
a. A Research Centre: 

 
i. Is established or disestablished by a faculty or college dean (or, 

in the case of multi-faculty Research Centres by the relevant 
deans serving as a decanal steering committee) after 
consultation with the Provost and under procedures set by the 
relevant faculty or faculties. 

 
ii. Shall have a host faculty or college, or in the case of multi- 

faculty Research Centres, shall be hosted within multiple 
faculties under such arrangements acceptable to the relevant 
decanal steering committee. 

 
iii. Has a project or theme-based mandate that focuses on scholarly 

or scientific investigation or inquiry; often associated with an 
internal or external grant. 

 
iv. Benefits from single or multi-faculty involvement. 

 
v. Is led by a director who reports to the host faculty or college 

dean (or a decanal steering committee for multi- faculty 
Research Centers) who report(s) in turn to the Provost on 
matters relating to the Research Centre. A Research Centre is 
otherwise governed as its host faculty, faculties, or college see 
fit. 

 
vi. Does not offer academic programs or courses; Research 

Centres may only offer non-academic courses and certificates 
non-credit credentials. 

 
b. Establishment and Review of Research Centres: 

 
The steps set out below shall be used for the establishment and review 
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of Research Centres: 
i. A new Research Centre shall be established by a dean or deans 

on the recommendation of the head or heads of relevant 
Academic Units after consultation with the Provost and Vice-
Principal, Research; Research Centres are only to be 
established within a host faculty, college, or within several host 
faculties. 

 
ii. Upon establishment, a Research Centre must have a 

management plan that includes a mandate, sources of funding, 
and a schedule for review. As a result of such a review, the 
dean or Decanal Steering Committee may determine that a 
research centre may continue as a research centre, be 
considered for transition to a research institute or other type of 
unit, or be discontinued as appropriate. This management plan 
and any amendments thereto are to be copied to the Provost 
and the Vice-Principal, Research. 

 
iii. Upon receipt of the initial management plan, the The 

Provost Vice-Principal, Research will report, for information, 
on the establishment of a centre to Senate, but their 
establishment does not require Senate approval. Upon receipt 
of an amended management plan that indicates that a 
Research Centre will be discontinued, When a Research 
Centre is dis- established, the Provost the Vice-Principal, 
Research will also report that to Senate for information. 

 
Calendar Statement: 

 
There are no calendar statements under this policy. 

 
Consultations 

 
The following groups have been consulted during the development of this policy: 
 
 Office of the Vice-Principal, Research and Innovation 

 
History: 

 
The second version of this policy transfers responsibility to the Learning and 
Research Committee. Additionally, the policy was revised in consultation with 
the Office of the Vice-Principal, Research and Innovation, to reflect current 
practices and clarify requirements for full proposals. This is tThe first version of 
this policy was approved by Senate in October 2010. 

 
Related Policies: 

 
None. 
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Appendix: 
 

There is no appendix to this policy. 
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Office of the Senate  
University Centre │ UNC 322 
3333 University Way 
Kelowna, BC Canada V1V 1V7 

Phone 250 807 9619 
Fax 250 807 8007 
www.senate.ubc.ca/okanagan 

28 May 2020 

To: Okanagan Senate 

From:  Admissions and Awards Committee 

Re:   Admissions Proposal recommended for approval by the Okanagan 

Senate 

a) Admissions proposal: Bachelor of Human Kinetics

The Committee has reviewed the material forwarded to it and encloses those proposals it 

deems ready for approval. 

a) Admissions proposal: Bachelor of Human Kinetics

The rationale for the proposal is outlined in the attached proposal form. 

The following is recommended to Senate: 

Motion:  That Senate approve revised admission requirements for the Bachelor 

of Human Kinetics program.  

Respectfully submitted, 

Tamara Ebl 

Chair, Admissions and Awards Committee 
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UBC’s Okanagan campus – Curriculum Proposal Form   Version: August, 2015 

 

 

Curriculum Proposal Form 

New Course – Okanagan campus 

 

Category: 1  

Faculty/School: FHSD  

Dept./Unit: Health and Exercise Sciences 

Faculty/School Approval Date: 2020/02/12 

Effective Session: 2021W  

Date: 2020/02/26 

Contact Person: Dr. Tanya 

Forneris 
Phone: 250.807.9569 

Email: tanya.forneris@ubc.ca 

Type of Action: Revise Admissions page, Bachelor of Human Kinetics.  

Rationale:  

As per the advice of Michelle Davis, Associate Director Admission and Awards, the page 

is being revised to minimize the content and use the standard admissions wording most 

other faculties have moved to. 

 

 

Proposed Academic Calendar Entry:   

 

 

 

 

Admission Requirements 

Application for admission to the 

Bachelor of Human Kinetics must be 

made through Enrolment Services. 

Procedures, policies, and admission 

requirements of the UBC Okanagan 

campus and the Bachelor of Human 

Kinetics are specified in Admissions. 

 

Draft Academic Calendar URL: 
http://www.calendar.ubc.ca/okanagan/index.cfm?tre

e=18,346,1061,1285 

 

Present Academic Calendar Entry: 

Admission Requirements 

Admission to the Bachelor of Human Kinetics 

(B.H.K.) program is based on a competitive entry 

model: achievement of the minimum 

requirements for admission does not guarantee 

acceptance. Students applying to enter the 

program must make formal application to 

Enrolment Services no later than January 15. 

Competitive entry will be based on an admission 

average calculated on the following UBC 

Okanagan campus-approved Grade 12 

Courses (or equivalents): 

 English 12 or English 12 First Peoples; 

 Biology 12; 

 Principles of Mathematics 12 or Pre-

Calculus 12; 

 One other approved Grade 12 course. 

Commented [UO1]: Link to <link to 

http://www.calendar.ubc.ca/okanagan/index.cfm?tree=2,0,0,0>. 

 

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 42 of 358

http://www.calendar.ubc.ca/okanagan/index.cfm?tree=2,0,0,0
http://www.calendar.ubc.ca/okanagan/index.cfm?tree=18,346,1061,1285
http://www.calendar.ubc.ca/okanagan/index.cfm?tree=18,346,1061,1285
http://you.ubc.ca/applying-ubc/canadian-highschools/ok/#basic
http://you.ubc.ca/applying-ubc/canadian-highschools/ok/#basic
http://you.ubc.ca/applying-ubc/canadian-highschools/ok/#basic


 

   2 
UBC’s Okanagan campus – Curriculum Proposal Form   Version: August, 2015 

 

The following additional courses are required 

but are not used to calculate the applicant's 

admission average: 

 Chemistry 11 or Physics 11 

Transfer Students 

Students who are accepted on transfer from 

other institutions must normally complete all 

remaining courses toward the B.H.K. at the UBC 

Okanagan campus. A maximum of 60 transfer 

credits will normally be granted. The University 

will not grant a degree for studies that represent 

less than the equivalent of two regular Winter 

Sessions (60 credits). 

In general, transfer credit is limited to the initial 

two years of a degree program. Credit at a more 

senior level may be possible if prior written 

permission has been granted by the Registrar. A 

student wishing to take courses at another 

institution and transfer the credit toward the 

UBC Okanagan campus B.H.K. degree must first 

obtain a letter of permission from the program. It 

is the student's responsibility to forward an 

official transcript to Enrolment Services, 

Undergraduate Admissions. 
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Office of the Senate  
University Centre │ UNC 322 
3333 University Way 
Kelowna, BC Canada V1V 1V7 
 
Phone 250 807 9619 
Fax 250 807 8007 
www.senate.ubc.ca/okanagan  

 

28 May 2020 

 

From: Senate Admissions and Awards Committee 

 

To: Okanagan Senate  

 

Re: New, Revised and Discontinued Awards recommended for approval by the 

Okanagan  Senate 

 

 
 

 

The Admissions and Awards Committee has reviewed the materials forwarded to it by 

Development and Alumni Engagement, the Faculty of Arts and Sciences, and the Faculty 

of Creative and Critical Studies, and encloses the proposals it deems ready for approval. 

 

Therefore, the following is recommend to Senate: 

 

Motion: That Senate accept the awards as listed and forward them to the Board of 

Governors for approval; and that letters of thanks be sent to the donors. 

 

a. From Development and Alumni Engagement 

i. Proposed Award: Fletcher Family Bursary in Engineering 

ii. Proposed Award: Stantec Indigenous Scholarship in Engineering 

iii. Proposed Award: Rotary Club of Kelowna Foundation Award in Nursing 

iv. Revised Award: Finch Family Entrance Award 

v. Revised Award: Joyce Boon Biochemistry and Molecular Biology Prize 

vi. Revised Award: Judit MOLDOVAN Memorial Teaching Assistant Award 

vii. Revised Award: BugMaster Pest Control Bursary 

viii. Revised Award: Kelowna Geology Committee Prize 

ix. Revised Award: Ken Daughtry Geoscience Prize 

x. Revised Award: Charles E. Fipke Foundation Earth and Environmental 

Sciences Award 

xi. Revised Award: Alaa Abd-El-Aziz Scholarship in Chemistry 

xii. Revised Award: BugMaster Pest Control Scholarship 

xiii. Revised Award: Engineers and Geoscientists BC Scholarship in 

Geoscience at UBC 

xiv. Revised Award: Associated Environmental Award in Sciences 
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xv. Revised Award: Golder Associates Award in Earth and Environmental 

Sciences 

xvi. Revised Award: Rogers Family Charitable Trust Award in Biology 

xvii. Revised Award: Echoridge Education Foundation Award in Medical 

Biochemistry 

xviii. Revised Award: HSBC Undergraduate Award in Environmental Studies 

xix. Revised Award: Gordon William Haug Memorial Bursary 

xx. Revised Award: NEW MONACO Enterprise GP Corp. Award in 

Technology 

xxi. Revised Award: Peter and Claire Harnetty Prize in History 

xxii. Revised Award: Roger W. Gale Centennial Scholars Entrance Award 

xxiii. Revised Award: The Josef Zagrodney Prize 

xxiv. Revised Award: Bursary in Philosophy, Politics and Economics 

xxv. Revised Award: Maury and Linda Williams Travel Award in History 

xxvi. Revised Award: Bauschke Family Mathematical Analysis Prize 

xxvii. Revised Award: Daniel Lovegrove Memorial Award in Psychology 

xxviii. Revised Award: Doug and Deborah Owram Scholarship 

xxix. Revised Award: Margaret Evangeline Mahon Scholarship in Psychology 

xxx. Revised Award: Scholarship in Philosophy, Politics and Economics 

xxxi. Revised Award: The Honorable Ross Fitzpatrick Scholarship in Political 

Science 

xxxii. Revised Award: Wells Gray Tours Scholarship 

xxxiii. Revised Award: Farris, Vaughan, Wills and Murphy LLP Award in Legal 

Studies 

xxxiv. Revised Award: Pushor Mitchell LLP Gold Medal Leadership Prize 

xxxv. Revised Award: Securiguard Scholarship in Arts and Sciences 

xxxvi. Revised Award: Canadian Federation of University Women Kelowna 

Undergraduate Scholarship 

xxxvii. Revised Award: HSBC Bank of Canada Prize 

xxxviii. Revised Award: NEW MONACO Enterprise GP Corp. Award in 

Sustainable Development 

xxxix. Revised Award: Sun-Rype Founders' Scholarship 

 

b. From the Faculty of Arts and Sciences 

i. Discontinued Award: Graduate Entrance Award 

ii. Proposed Award: The Faculty of Science Graduate Entrance Award 

iii. Proposed Award: The Faculty of Arts and Social Science Graduate 

Entrance Award 

 

c. From the Faculty of Creative and Critical Studies 

i. New Award: Faculty of Creative and Critical Studies Graduate Fellowship 

 

 

 

Respectfully submitted, 

Tamara Ebl 

Chair, Admissions and Awards Committee 
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T H E  U N I V E R S I T Y  O F  B R I T I S H  C O L U M B I A 

 

 

April 27, 2020 

   

From:  Paul Greenhough, Development and Alumni Engagement, Okanagan Campus 

 

To: Okanagan Senate Admissions and Awards Committee 

 

Re: Awards recommended for approval by the Okanagan Senate Admissions and 

 Awards Committee 

 

 

New awards for consideration: 
 

Proposed Award:             Fletcher Family Bursary in Engineering 

 

A $2,000 bursary has been made available through an endowment established by Dick Fletcher, 

along with matching funds from The University of British Columbia, for a domestic Indigenous 

undergraduate student in the School of Engineering in the Faculty of Applied Science at the 

University of British Columbia, Okanagan campus. Preference given to a second-, third-, then 

fourth-year student.  The bursary will be adjudicated by Enrolment Services. (First award 

available for the 2020/21 Winter Session) 

 

Proposed Award:             Stantec Indigenous Scholarship in Engineering 

 

Two $5,000 scholarships have been made available annually through a gift from Stantec, along 

with matching funds from The University of British Columbia, for third-year domestic 

Indigenous undergraduate students in the School of Engineering in the Faculty of Applied 

Science at the University of British Columbia, Okanagan campus. The scholarships will be 

adjudicated by Enrolment Services. (First award available for the 2020/21 Winter Session) 

 

Proposed Award:             Rotary Club of Kelowna Foundation Award in Nursing 

 

Four awards of $5,000 each have been made available annually through a gift from the Rotary 

Club of Kelowna Foundation, along with matching funds from The University of British 

Columbia, for undergraduate nursing students in the School of Nursing in the Faculty of Health 

and Social Development at the University of British Columbia, Okanagan campus. Two awards 

will go to third-year mature students and two awards will go to fourth-year students in 

advanced training. The awards are made on the recommendation of the School of Nursing. 

(First awards available for the 2020/21 Winter Session) 

Development and Alumni Engagement 
The University of British Columbia l Okanagan campus 
1138 Alumni Ave. Adm103 
Kelowna, BC V1V 1V7 
 
Tel 250.807.8565 | Fax 250.807.9211  

http://supporting.ok.ubc.ca/welcome.html 
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Revisions: 

Previously approved award with changes in terms or 

funding source: 
 

Existing description (2016): 

Award Title:   Finch Family Entrance Award 

 

A $20,000 10,000 major entrance award (payable at $5,000 per year) is offered by the Finch 

family to a first-year student at the University of British Columbia, Okanagan campus. The 

award will be given to a student who has graduated from a high school in British Columbia and 

who has demonstrated significant financial need, an exceptional work ethic, as well as 

academic strength. Subject to maintaining continued scholarship standing, award recipients will 

have their award renewed for their second, third and fourth years of study. The award is made 

on the recommendation of the adjudication committee. 

 

Amended Description: Finch Family Entrance Award  

 

A $20,000 major entrance award (payable at $5,000 per year) is offered by the Finch family to 

a first-year student at the University of British Columbia, Okanagan campus. The award will be 

given to a student who has graduated from a high school in British Columbia and who has 

demonstrated significant financial need, an exceptional work ethic, as well as academic 

strength. Subject to maintaining continued scholarship standing, award recipients will have 

their award renewed for their second, third and fourth years of study. The award is made on the 

recommendation of the adjudication committee. 

 

Rationale:  The donor has decided to fund the student for 2 additional years. 
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T H E  U N I V E R S I T Y  O F  B R I T I S H  C O L U M B I A 

 

 

April 27, 2020 

   

From:  Paul Greenhough, Development and Alumni Engagement, Okanagan Campus 

 

To: Okanagan Senate Admissions and Awards Committee 

 

Re: Awards recommended for approval by the Okanagan Senate Admissions and 

 Awards Committee 

 

 

Revisions resulting from Faculty of Arts and Sciences splitting into two 
faculties: Faculty of Arts and Social Science and Faculty of Science 
 

Existing description (2018): 

Award Title:                                        Joyce Boon Biochemistry and Molecular Biology Prize 

A $500 prize is offered by Associate Professor Emerita Joyce Boon, Biology, to a student graduating 

from the medical and molecular biology option in the biochemistry and molecular biology program in 

the Irving K. Barber Faculty of Science Irving K. Barber School of Arts and Sciences at the University of 

British Columbia, Okanagan campus. The award is made on the recommendation of the Irving K. 

Barber Faculty of Science Irving K. Barber School of Arts and Sciences to the student who achieves the 

highest grade point average in the best 24 27 credits of third and fourth year level courses. 

Amended Description:                   Joyce Boon Biochemistry and Molecular Biology Prize 

A $500 prize is offered by Associate Professor Emerita Joyce Boon, Biology, to a student graduating 

from the medical and molecular biology option in the biochemistry and molecular biology program in 

the Irving K. Barber Faculty of Science at the University of British Columbia, Okanagan campus. The 

award is made on the recommendation of the Irving K. Barber Faculty of Science to the student who 

achieves the highest grade point average in the best 24 credits of third and fourth year level courses. 

 

Existing description (2011): 

Award Title:   Judit MOLDOVAN Memorial Teaching Assistant Award 

A $500 award is offered in memory of Judit Moldovan to an undergraduate student enrolled in any 

Bachelor of Science degree program offered by the Irving K. Barber Faculty of Science Irving K. Barber 

Development and Alumni Engagement 
The University of British Columbia l Okanagan campus 
1138 Alumni Ave. Adm103 
Kelowna, BC V1V 1V7 
 
Tel 250.807.8565 | Fax 250.807.9211  

http://supporting.ok.ubc.ca/welcome.html 
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School of Arts and Sciences at the University of British Columbia, Okanagan campus. As Chemistry Lab 

Manager (2005-2011), Judit was known to provide Teaching Assistants (TAs) with unceasing 

encouragement and support, both professionally and personally. The award recognizes a student in 

good academic standing who has made outstanding contributions as an undergraduate TA in 

Chemistry or Biochemistry. Adjudication is based on a candidate's leadership, professionalism, and 

service to Chemistry students. The award is made on the recommendation of the Chemistry 

department selection committee. 

Amended Description:  Judit MOLDOVAN Memorial Teaching Assistant Award 

A $500 award is offered in memory of Judit Moldovan to an undergraduate student enrolled in any 

Bachelor of Science degree program offered by the Irving K. Barber Faculty of Science at the University 

of British Columbia, Okanagan campus. As Chemistry Lab Manager (2005-2011), Judit was known to 

provide Teaching Assistants (TAs) with unceasing encouragement and support, both professionally and 

personally. The award recognizes a student in good academic standing who has made outstanding 

contributions as an undergraduate TA in Chemistry or Biochemistry. Adjudication is based on a 

candidate's leadership, professionalism, and service to Chemistry students. The award is made on the 

recommendation of the Chemistry department selection committee. 

 

Existing description (2018): 

Award Title:   BugMaster Pest Control Bursary 

A $1,000 bursary is offered by BugMaster Pest Control to a third-year student in the Bachelor of 

Science program in the Irving K. Barber Faculty of Science Irving K. Barber School of Arts & Sciences at 

the University of British Columbia, Okanagan campus. Preference is given to a student majoring in 

biology, with demonstrated assessed financial need, and who has an interest in studying entomology. 

The bursary is adjudicated by Enrolment Services. 

Amended Description:  BugMaster Pest Control Bursary 

A $1,000 bursary is offered by BugMaster Pest Control to a third-year student in the Bachelor of 

Science program in the Irving K. Barber Faculty of Science at the University of British Columbia, 

Okanagan campus. Preference is given to a student majoring in biology, with demonstrated assessed 

financial need, and who has an interest in studying entomology. The bursary is adjudicated by 

Enrolment Services. 

 

Existing Description (2006): 

Award Title:    Kelowna Geology Committee Prize 

Prizes totalling $1,500 are offered by the Kelowna Geology Committee to outstanding students in the 

Earth and Environmental Sciences Program and/or the Freshwater Science Program in the Irving K. 

Barber Faculty of Science Irving K. Barber School of Arts and Sciences at the University of British 

Columbia Okanagan.  The prizes are made on the recommendation of the  FacultySchool. 

Amended Description:  Kelowna Geology Committee Prize 
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Prizes totalling $1,500 are offered by the Kelowna Geology Committee to outstanding students in the 

Earth and Environmental Sciences Program or the Freshwater Science Program in the Irving K. Barber 

Faculty of Science at the University of British Columbia Okanagan.  The prizes are made on the 

recommendation of the Faculty. 

 

Existing Description (2006): 

Award Title:   Ken Daughtry Geoscience Prize 

Prizes totalling $1,500 are offered by the Kamloops Exploration Group in memory of Ken Daughtry to 

students in second or third year majoring or honouring in Earth and Environmental Sciences in the 

Irving K. Barber Faculty of Science Irving K. Barber School of Arts and Sciences at the University of 

British Columbia Okanagan. The prizes are made on the recommendation of the Earth and 

Environmental Sciences program in the  Irving K. Barber Faculty of ScienceIrving K. Barber School of 

Arts and Sciences. 

Amended Description:  Ken Daughtry Geoscience Prize 

Prizes totalling $1,500 are offered by the Kamloops Exploration Group in memory of Ken Daughtry to 

students in second or third year in Earth and Environmental Sciences in the Irving K. Barber Faculty of 

Science at the University of British Columbia Okanagan. The prizes are made on the recommendation 

of the Earth and Environmental Sciences program in the Irving K. Barber Faculty of Science. 

 

Existing Description (2019): 

Award Title:   Charles E. Fipke Foundation Earth and Environmental Sciences Award 

Awards totalling $40,000 have been made available through an endowment established by the Charles 

E. Fipke Foundation for undergraduate or graduate students pursuing degrees in Earth and 

Environmental Sciences with preference given to students interested in geology. Awards will be given 

to students who demonstrate significant financial need, an exceptional work ethic, as well as academic 

strength. Subject to maintaining continued scholarship standing, undergraduate recipients may have 

their award renewed. Awards will be made on the recommendation of the Department of Earth, 

Environmental and Geographic Sciences in the Irving K. Barber Faculty of Science Irving K. Barber 

School of Arts and Sciences and with respect to graduate awards, in consultation with the College of 

Graduate Studies. 

Amended Description:  Charles E. Fipke Foundation Earth and Environmental Sciences Award 

Awards totalling $40,000 have been made available through an endowment established by the Charles 

E. Fipke Foundation for undergraduate or graduate students pursuing degrees in Earth and 

Environmental Sciences with preference given to students interested in geology. Awards will be given 

to students who demonstrate significant financial need, an exceptional work ethic, as well as academic 

strength. Subject to maintaining continued scholarship standing, undergraduate recipients may have 

their award renewed. Awards will be made on the recommendation of the Department of Earth, 

Environmental and Geographic Sciences in the Irving K. Barber Faculty of Science and with respect to 

graduate awards, in consultation with the College of Graduate Studies. 
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Existing Description (2012): 

Award Title:   Alaa Abd-El-Aziz Scholarship in Chemistry 

A $1,700 scholarship has been endowed by Dr. Alaa Abd-El-Aziz and the University of British Columbia 

for undergraduate or graduate students in the Chemistry Program in the Irving K. Barber Faculty of 

Science Irving K. Barber School of Arts and Sciences at the University of British Columbia, Okanagan 

campus. Awarding of the scholarship will alternate annually between undergraduate students entering 

fourth year in the Chemistry Major or Honours Program and graduate students who have completed a 

minimum of one year in the M.Sc. or Ph.D. Programs in Chemistry. The award is made on the 

recommendation of the FacultySchool. 

Amended Description:  Alaa Abd-El-Aziz Scholarship in Chemistry 

A $1,700 scholarship has been endowed by Dr. Alaa Abd-El-Aziz and the University of British Columbia 

for undergraduate or graduate students in the Chemistry Program in the Irving K. Barber Faculty of 

Science at the University of British Columbia, Okanagan campus. Awarding of the scholarship will 

alternate annually between undergraduate students entering fourth year in the Chemistry Major or 

Honours Program and graduate students who have completed a minimum of one year in the M.Sc. or 

Ph.D. Programs in Chemistry. The award is made on the recommendation of the Faculty. 

 

Existing Description (2018): 

Award Title:   BugMaster Pest Control Scholarship 

A $1,000 scholarship is offered by BugMaster Pest Control to a third-year student in the Bachelor of 

Science program in the Irving K. Barber Faculty of Science Irving K. Barber School of Arts & Sciences at 

the University of British Columbia, Okanagan campus. Preference is given to a student majoring in 

biology with an interest in studying entomology. The scholarship is adjudicated by Enrolment Services. 

Amended Description:  BugMaster Pest Control Scholarship 

A $1,000 scholarship is offered by BugMaster Pest Control to a third-year student in the Bachelor of 

Science program in the Irving K. Barber Faculty of Science at the University of British Columbia, 

Okanagan campus. Preference is given to a student majoring in biology with an interest in studying 

entomology. The scholarship is adjudicated by Enrolment Services. 

 

Existing Description (2012): 

Award Title:   Engineers and Geoscientists BC Scholarship in Geoscience at UBC 

Okanagan 

A $1,500 scholarship is offered by the Engineers and Geoscientists BC to a student entering third year 

who is majoring in Earth and Environmental Sciences in the Irving K. Barber Faculty of Science Irving K. 

Barber School of Arts and Sciences at the University of British Columbia, Okanagan campus. The award 

is made on the recommendation of the FacultySchool for a student who is taking courses leading 

towards registration as a professional geoscientist. 
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Amended Description:  Engineers and Geoscientists BC Scholarship in Geoscience at UBC 

Okanagan 

A $1,500 scholarship is offered by the Engineers and Geoscientists BC to a student entering third year 

who is majoring in Earth and Environmental Sciences in the Irving K. Barber Faculty of Science at the 

University of British Columbia, Okanagan campus. The award is made on the recommendation of the 

Faculty for a student who is taking courses leading towards registration as a professional geoscientist. 

 

Existing Description (2016): 

Award Title:   Associated Environmental Award in Sciences 

A $1,500 award is offered by Associated Environmental to a third-year student in the Bachelor of 

Science Program in the Irving K. Barber Faculty of Science Irving K. Barber School of Arts and Sciences 

at the University of British Columbia, Okanagan Campus. Preference is given to students majoring in 

Biology, Earth and Environmental Sciences, or Freshwater Science, who have an interest in pursuing a 

career in the consulting field of their chosen discipline. Candidates must demonstrate student 

leadership, have proven communication skills and a focus on conservation and natural environment 

management. The award is made on the recommendation of the  FacultySchool. 

Amended Description:  Associated Environmental Award in Sciences 

A $1,500 award is offered by Associated Environmental to a third-year student in the Bachelor of 

Science Program in the Irving K. Barber Faculty of Science at the University of British Columbia, 

Okanagan Campus. Preference is given to students majoring in Biology, Earth and Environmental 

Sciences, or Freshwater Science, who have an interest in pursuing a career in the consulting field of 

their chosen discipline. Candidates must demonstrate student leadership, have proven communication 

skills and a focus on conservation and natural environment management. The award is made on the 

recommendation of the Faculty. 

 

Existing Description (2014): 

Award Title:   Golder Associates Award in Earth and Environmental Sciences 

A $1,000 award is offered by Golder Associates to a third-year student in the Bachelor of Science 

Program in the Irving K. Barber Faculty of Science Irving K. Barber School of Arts and Sciences at the 

University of British Columbia, Okanagan campus. Preference is given to a Indigenous student who: 

has demonstrated academic excellence; has graduated from a high school in the Province of British 

Columbia; is majoring in Earth and Environmental Sciences; and who fosters teamwork in the 

classroom or participates in environmental initiatives. The award is made on the recommendation of 

the School Faculty. 

Amended Description:  Golder Associates Award in Earth and Environmental Sciences 

A $1,000 award is offered by Golder Associates to a third-year student in the Bachelor of Science 

Program in the Irving K. Barber Faculty of Science at the University of British Columbia, Okanagan 

campus. Preference is given to a Indigenous student who: has demonstrated academic excellence; has 

graduated from a high school in the Province of British Columbia; is majoring in Earth and 
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Environmental Sciences; and who fosters teamwork in the classroom or participates in environmental 

initiatives. The award is made on the recommendation of the Faculty. 

 

Existing Description (2013): 

Award Title:   Rogers Family Charitable Trust Award in Biology 

A $6,500 award is offered to a third-year student majoring in Biology or Microbiology who has 

completed a minimum of 75 credits toward their degree in the Irving K. Barber Faculty of Science Irving 

K. Barber School of Arts and Sciences and has submitted a proposal for a summer research project with 

the consent of a UBC Okanagan faculty supervisor in Biology. Preference is given to proposals on topics 

related to life sciences research from a student interested in a career in health sciences. The award is 

made on the recommendation of the  FacultySchool. 

Amended Description:  Rogers Family Charitable Trust Award in Biology 

A $6,500 award is offered to a third-year student majoring in Biology or Microbiology who has 

completed a minimum of 75 credits toward their degree in the Irving K. Barber Faculty of Science and 

has submitted a proposal for a summer research project with the consent of a UBC Okanagan faculty 

supervisor in Biology. Preference is given to proposals on topics related to life sciences research from a 

student interested in a career in health sciences. The award is made on the recommendation of the 

Faculty. 

 

Existing Description (2013): 

Award Title:   Echoridge Education Foundation Award in Medical Biochemistry 

Two $500 awards are offered by Echoridge Education Fund to third-year students in the Bachelor of 

Science Program in the Irving K. Barber Faculty of Science Irving K. Barber School of Arts and Sciences 

at the University of British Columbia, Okanagan campus who are majoring in Medical Biochemistry. 

The awards are made on the recommendation of the  FacultySchool. 

Amended Description:  Echoridge Education Foundation Award in Medical Biochemistry 

Two $500 awards are offered by Echoridge Education Fund to third-year students in the Bachelor of 

Science Program in the Irving K. Barber Faculty of Science at the University of British Columbia, 

Okanagan campus who are majoring in Medical Biochemistry. The awards are made on the 

recommendation of the Faculty. 

 

Existing Description (2006): 

Award Title:   HSBC Undergraduate Award in Environmental Studies 

$2,600 Merit-based awards with a maximum value equal to full tuition (30 credits) have been 

endowed by HSBC Bank Canada for continuing undergraduate students in environmental studies 

working towards a degree in Environmental Chemistry, Earth & Environmental Sciences, or Freshwater 

Sciences. in the Chemistry, Earth and Environmental Sciences Unit at the University of British Columbia 
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Okanagan. The awards are made to students who demonstrate high academic achievement but also 

have financial need.  Awards will be made on the recommendation of the Department of Earth, 

Environmental and Geographic Sciences the award is made on the recommendation of Unit 3, 

Chemistry, Earth and Environmental Sciences in the  Irving K. Barber Faculty of ScienceIrving K. Barber 

School of Arts and Sciences. 

Amended Description:  HSBC Undergraduate Award in Environmental Studies 

$2,600 Merit-based awards with a maximum value equal to full tuition (30 credits) have been 

endowed by HSBC Bank Canada for continuing undergraduate students in Environmental Chemistry, 

Earth & Environmental Sciences, or Freshwater Science. The awards are made to students who 

demonstrate high academic achievement but also have financial need.  Awards will be made on the 

recommendation of the Department of Earth, Environmental and Geographic Sciences in the Irving K. 

Barber Faculty of Science. 

 

Existing Description (2019): 

Award Title:   Gordon William Haug Memorial Bursary 

Bursaries totaling $4,300 are offered by Margot Haug in memory of her father, Gordon William Haug, 

to undergraduate and graduate students in the biology program or earth and environmental sciences 

program in the Irving K. Barber Faculty of Science Irving K. Barber School of Arts and Sciences at the 

University of British Columbia, Okanagan campus. Preference is given to students whose studies reflect 

an interest in environmental sustainability. The bursaries are adjudicated by Enrolment Services. 

Amended Description:  Gordon William Haug Memorial Bursary 

Bursaries totaling $4,300 are offered by Margot Haug in memory of her father, Gordon William Haug, 

to undergraduate and graduate students in the biology program or earth and environmental sciences 

program in the Irving K. Barber Faculty of Science at the University of British Columbia, Okanagan 

campus. Preference is given to students whose studies reflect an interest in environmental 

sustainability. The bursaries are adjudicated by Enrolment Services. 

 

Existing Description (2012):  

Award Title:   NEW MONACO Enterprise GP Corp. Award in Technology 

A $1,000 award is offered by New Monaco Enterprise GP Corporation to a student entering third or 

fourth year in the Computer Science Program in the Irving K. Barber Faculty of Science Irving K. Barber 

School of Arts and Sciences or the Electrical Engineering Program in the School of Engineering at the 

University of British Columbia, Okanagan campus who has demonstrated academic achievement and 

extracurricular involvement in the Okanagan high tech industry. The award is made on the 

recommendation of the Irving K. Barber Faculty of Science Barber School for even numbered years and 

the School of Engineering for odd numbered years. 

Amended Description:  NEW MONACO Enterprise GP Corp. Award in Technology 
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A $1,000 award is offered by New Monaco Enterprise GP Corporation to a student entering third or 

fourth year in the Computer Science Program in the Irving K. Barber Faculty of Science or the Electrical 

Engineering Program in the School of Engineering at the University of British Columbia, Okanagan 

campus who has demonstrated academic achievement and extracurricular involvement in the 

Okanagan high tech industry. The award is made on the recommendation of the Irving K. Barber 

Faculty of Science for even numbered years and the School of Engineering for odd numbered years. 

 

Existing Description (2009): 

Award Title:   Peter and Claire Harnetty Prize in History 

A $1,050 prize has been endowed by Peter and Claire Harnetty for a student in second, third or fourth 

year of the Bachelor of Arts Program in the Irving K. Barber Faculty of Arts and Social Sciences Irving K. 

Barber School of Arts and Science at the University of British Columbia Okanagan. The prize is made on 

the recommendation of the Faculty to recognize an outstanding essay in a History course. Dr. Peter 

Harnetty is a Professor Emeritus of Asian Studies at the University of British Columbia. 

Amended Description:  Peter and Claire Harnetty Prize in History 

A $1,050 prize has been endowed by Peter and Claire Harnetty for a student in second, third or fourth 

year of the Bachelor of Arts Program in the Irving K. Barber Faculty of Arts and Social Sciences at the 

University of British Columbia Okanagan. The prize is made on the recommendation of the Faculty to 

recognize an outstanding essay in a History course. Dr. Peter Harnetty is a Professor Emeritus of Asian 

Studies at the University of British Columbia. 

 

Existing Description (2018): 

Award Title:   Roger W. Gale Centennial Scholars Entrance Award 

A $10,000 major entrance award (payable at $5,000 per year) and renewable for a second year subject 

to the student maintaining academic standing, is offered by Roger W. Gale to a first-year student 

entering the Bachelor of Arts program in the Irving K. Barber Faculty of Arts and Social Sciences Irving 

K. Barber School of Arts and Sciences at The University of British Columbia, Okanagan campus. This 

award is made on the recommendation of the adjudication committee. 

Amended Description:  Roger W. Gale Centennial Scholars Entrance Award 

A $10,000 major entrance award (payable at $5,000 per year) and renewable for a second year subject 

to the student maintaining academic standing, is offered by Roger W. Gale to a first-year student 

entering the Bachelor of Arts program in the Irving K. Barber Faculty of Arts and Social Sciences at The 

University of British Columbia, Okanagan campus. This award is made on the recommendation of the 

adjudication committee. 

 

Existing Description (2019): 

Award Title:   The Josef Zagrodney Prize 
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A $1,000 prize has been made available annually through a gift from family and friends to a graduating 

student majoring in philosophy in the Irving K. Barber Faculty of Arts and Social Sciences Irving K. 

Barber School of Arts and Sciences at the University of British Columbia, Okanagan campus. The prize 

will be given to the student with the highest cumulative average in philosophy courses required for 

graduation. The prize will be adjudicated by the  Irving K. Barber Faculty of Arts and Social 

SciencesIrving K. Barber School of Arts and Sciences. 

Amended Description:   The Josef Zagrodney Prize 

A $1,000 prize has been made available annually through a gift from family and friends to a graduating 

student majoring in philosophy in the Irving K. Barber Faculty of Arts and Social Sciences at the 

University of British Columbia, Okanagan campus. The prize will be given to the student with the 

highest cumulative average in philosophy courses required for graduation. The prize will be 

adjudicated by the Irving K. Barber Faculty of Arts and Social Sciences. 

 

Existing Description (2017): 

Award Title:   Bursary in Philosophy, Politics and Economics 

Two bursaries of $2,500 each are offered by Dr. Roger Gale one to a student who has completed their 

his/her second year and one to a student who has completed their his/her third year in the the 

Philosophy, Politics and Economics (PPE) program in the Irving K. Barber Faculty of Arts and Social 

Sciences Irving K. Barber School of Arts and Sciences at the University of British Columbia, Okanagan 

campus. Preference will be given to a student who has demonstrated assessed financial need. 

Amended Description:  Bursary in Philosophy, Politics and Economics 

Two bursaries of $2,500 each are offered by Dr. Roger Gale one to a student who has completed their 

second year and one to a student who has completed their third year in the Philosophy, Politics and 

Economics (PPE) program in the Irving K. Barber Faculty of Arts and Social Sciences at the University of 

British Columbia, Okanagan campus. Preference will be given to a student who has demonstrated 

assessed financial need. 

 

Existing Description (2013): 

Award Title:   Maury and Linda Williams Travel Award in History 

Travel awards totalling $1,000 are offered by Maury and Linda Williams to History majors and History 

honours students in the History Pprogram in the Irving K. Barber Faculty of Arts and Social Sciences 

Irving K. Barber School of Arts and Sciences at the University of British Columbia, Okanagan campus, to 

offset travel costs associated with presenting papers at academic conferences. Awards are also offered 

to History graduate students who have a topic that is clearly related to the discipline of History. To be 

considered, candidates must have had a paper accepted at an academic conference and they must 

submit a one page report on the conference to their supervising professor within two weeks of 

returning to campus. Awards are made on the recommendation of the Faculty History Program. 

Amended Description:  Maury and Linda Williams Travel Award in History 
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Travel awards totalling $1,000 are offered by Maury and Linda Williams to History majors and History 

honours students in the History program in the Irving K. Barber Faculty of Arts and Social Sciences at 

the University of British Columbia, Okanagan campus, to offset travel costs associated with presenting 

papers at academic conferences. Awards are also offered to History graduate students who have a 

topic that is clearly related to the discipline of History. To be considered, candidates must have had a 

paper accepted at an academic conference and they must submit a one page report on the conference 

to their supervising professor within two weeks of returning to campus. The award is made on the 

recommendation of the Faculty. 

 

Existing Description (2009): 

Award Title:   Bauschke Family Mathematical Analysis Prize 

A $500 prize is offered by the Bauschke family to students with the combined highest standing in two 

or more third and/or fourth year Mathematical Analysis courses in the Irving K. Barber Faculty of 

Science Irving K. Barber School of Arts and Sciences at the University of British Columbia Okanagan. 

The award is made on the recommendation of the Faculty. 

Amended Description:  Bauschke Family Mathematical Analysis Prize 

A $500 prize is offered by the Bauschke family to students with the combined highest standing in two 

or more third and/or fourth year Mathematical Analysis courses in the Irving K. Barber Faculty of 

Science at the University of British Columbia Okanagan. The award is made on the recommendation of 

the Faculty. 

 

Existing Description (2016): 

Award Title:   Daniel Lovegrove Memorial Award in Psychology 

A $1,500 award is offered by the family and friends of Daniel Lovegrove to a fourth-year student who 

is pursuing a major in psychology in the Irving K. Barber Faculty of Arts and Social Sciences Irving K. 

Barber School of Arts and Sciences at the University of British Columbia, Okanagan campus. Preference 

is given to a student who shows great promise in the field of psychology and who graduated from a 

high school in British Columbia or Alberta. The award is made on the recommendation of the  

FacultySchool. Daniel began his BA in psychology at UBC Okanagan in the fall of 2008. Sadly, he died on 

August 13, 2011, in a hiking accident while trying to save his friend, and just weeks before beginning 

his fourth and final year. He is remembered for his unconditional love for his family and friends, his all-

encompassing hugs, and his sincere belief in equality for all. He lived life with a passion and believed in 

himself and others. His enthusiasm for learning was an inspiration to students and teachers alike. This 

award was created to honour his memory, and to help others learn and grow. 

Amended Description:  Daniel Lovegrove Memorial Award in Psychology 

A $1,500 award is offered by the family and friends of Daniel Lovegrove to a fourth-year student who 

is pursuing a major in psychology in the Irving K. Barber Faculty of Arts and Social Sciences at the 

University of British Columbia, Okanagan campus. Preference is given to a student who shows great 

promise in the field of psychology and who graduated from a high school in British Columbia or 
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Alberta. Daniel began his BA in psychology at UBC Okanagan in the fall of 2008. Sadly, he died on 

August 13, 2011, in a hiking accident while trying to save his friend, and just weeks before beginning 

his fourth and final year. He is remembered for his unconditional love for his family and friends, his all-

encompassing hugs, and his sincere belief in equality for all. He lived life with a passion and believed in 

himself and others. His enthusiasm for learning was an inspiration to students and teachers alike. This 

award was created to honour his memory, and to help others learn and grow. The award is made on 

the recommendation of the Faculty. 

 

Existing Description (2013): 

Award Title:   Doug and Deborah Owram Scholarship 

A $2,550 scholarship has been endowed by Dr. Doug and Mrs. Deborah Owram, along with friends and 

colleagues, for a student entering fourth year who is pursuing a major in Economics, History, or 

Political Science in the Irving K. Barber Faculty of Arts and Social Sciences Irving K. Barber School of 

Arts and Sciences at the University of British Columbia, Okanagan campus. The award is made on the 

recommendation of the  FacultySchool. 

Amended Description:  Doug and Deborah Owram Scholarship 

A $2,550 scholarship has been endowed by Dr. Doug and Mrs. Deborah Owram, along with friends and 

colleagues, for a student entering fourth year who is pursuing a major in Economics, History, or 

Political Science in the Irving K. Barber Faculty of Arts and Social Sciences at the University of British 

Columbia, Okanagan campus. The award is made on the recommendation of the Faculty. 

 

Existing Description (2007): 

Award Title:   Margaret Evangeline Mahon Scholarship in Psychology 

Scholarships totalling $2,400 are offered in memory of Margaret Evangeline Mahon to students 

entering fourth year majoring in Psychology in the Irving K. Barber Faculty of Arts and Social Sciences 

Irving K. Barber School of Arts and Sciences at the University of British Columbia Okanagan.  The 

awards are made on the recommendation of the Psychology and Computer Science Unit in the  

FacultySchool. 

Amended Description:  Margaret Evangeline Mahon Scholarship in Psychology 

Scholarships totalling $2,400 are offered in memory of Margaret Evangeline Mahon to students 

entering fourth year majoring in Psychology in the Irving K. Barber Faculty of Arts and Social Sciences 

at the University of British Columbia Okanagan.  The awards are made on the recommendation of the 

Faculty. 

 

Existing Description (2017): 

Award Title:   Scholarship in Philosophy, Politics and Economics 
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Two scholarships of $2,500 each are offered by Dr. Roger Gale - one to a student who has completed 

their his/her second year and one to a student who has completed their his/her third year in the 

Philosophy, Politics and Economics (PPE) program in the Irving K. Barber Faculty of Arts and Social 

Sciences Irving K. Barber School of Arts and Sciences at the University of British Columbia, Okanagan 

campus. Preference will be given to a student who has demonstrated academic excellence. The 

scholarships are adjudicated by Enrolment Services. 

Amended Description:  Scholarship in Philosophy, Politics and Economics 

Two scholarships of $2,500 each are offered by Dr. Roger Gale - one to a student who has completed 

their second year and one to a student who has completed their third year in the Philosophy, Politics 

and Economics (PPE) program in the Irving K. Barber Faculty of Arts and Social Sciences at the 

University of British Columbia, Okanagan campus. Preference will be given to a student who has 

demonstrated academic excellence. The scholarships are adjudicated by Enrolment Services. 

 

Existing Description (2014): 

Award Title:   The Honorable Ross Fitzpatrick Scholarship in Political Science 

Two scholarships of $2,500 are offered to third- or fourth-year students with first-class academic 

standing (of 80% or higher) who are pursuing a major in Political Science or Philosophy, Politics, and 

Economics in the Irving K. Barber Faculty of Arts and Social Sciences Irving K. Barber School of Arts and 

Sciences at the University of British Columbia, Okanagan campus. Preference is given to students who 

graduated from a high school in the Thompson Okanagan. Awards are made on the recommendation 

of the  SchoolFaculty. 

Amended Description:  The Honorable Ross Fitzpatrick Scholarship in Political Science 

Two scholarships of $2,500 are offered to third- or fourth-year students with first-class academic 

standing (of 80% or higher) who are pursuing a major in Political Science or Philosophy, Politics, and 

Economics in the Irving K. Barber Faculty of Arts and Social Sciences at the University of British 

Columbia, Okanagan campus. Preference is given to students who graduated from a high school in the 

Thompson Okanagan. Awards are made on the recommendation of the Faculty. 

 

Existing Description (2006): 

Award Title:   Wells Gray Tours Scholarship 

An $800 scholarship is offered by Wells Gray Tours Ltd. to a student in the Geography Major Program 

in the Irving K. Barber Faculty of Arts and Social Sciences Irving K. Barber School of Arts and Sciences at 

the University of British Columbia Okanagan.  The award is made on the recommendation of the  

FacultySchool. 

Amended Description:  Wells Gray Tours Scholarship 

An $800 scholarship is offered by Wells Gray Tours Ltd. to a student in the Geography Major Program 

in the Irving K. Barber Faculty of Arts and Social Sciences at the University of British Columbia 

Okanagan.  The award is made on the recommendation of the Faculty. 
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Existing Description (2013):  

Award Title:   Farris, Vaughan, Wills and Murphy LLP Award in Legal Studies 

A $1,250 award is offered by Farris, Vaughan, Wills & Murphy LLP to a student graduating from the 

Irving K. Barber Faculty of Arts and Social Sciences Irving K. Barber School of Arts and Sciences at the 

University of British Columbia, Okanagan campus. The award is made on the recommendation of the 

Faculty School to a student who shows great promise in the field of law. 

Amended Description:  Farris, Vaughan, Wills and Murphy LLP Award in Legal Studies 

A $1,250 award is offered by Farris, Vaughan, Wills & Murphy LLP to a student graduating from the 

Irving K. Barber Faculty of Arts and Social Sciences at the University of British Columbia, Okanagan 

campus. The award is made on the recommendation of the Faculty to a student who shows great 

promise in the field of law. 

 

Existing Description (2009):  Pushor Mitchell LLP Gold Medal Leadership Prize 

A $10,000 prize is offered by Pushor Mitchell LLP to a graduating student in the Irving K. Barber Faculty 

of Science or Irving K. Barber Faculty of Arts and Social Sciences Irving K. Barber School of Arts and 

Sciences at the University of British Columbia Okanagan. In addition to academic achievement in the 

student's final 48 fifty four credits, candidates for the award must demonstrate leadership in one or 

more of the following areas: community service or volunteerism, cross-cultural relations, promotion of 

diversity, intellectual pursuits, and artistic or athletic endeavours. The prize is awarded on the 

recommendation of the Faculty School. 

Amended Description:  Pushor Mitchell LLP Gold Medal Leadership Prize 

A $10,000 prize is offered by Pushor Mitchell LLP to a graduating student in the Irving K. Barber Faculty 

of Science or Irving K. Barber Faculty of Arts and Social Sciences at the University of British Columbia 

Okanagan. In addition to academic achievement in the student's final 48 credits, candidates for the 

award must demonstrate leadership in one or more of the following areas: community service or 

volunteerism, cross-cultural relations, promotion of diversity, intellectual pursuits, and artistic or 

athletic endeavours. The prize is awarded on the recommendation of the Faculty. 

 

Existing Description (2012): Securiguard Scholarship in Arts and Sciences 

A $1,330 scholarship is offered by Securiguard to a second, third or fourth year student in the Irving K. 

Barber Faculty of Science or Irving K. Barber Faculty of Arts and Social Sciences Irving K. Barber School 

of Arts and Sciences at the University of British Columbia, Okanagan campus. 

Amended Description:  Securiguard Scholarship in Arts and Sciences 

A $1,330 scholarship is offered by Securiguard to a second, third or fourth year student in the Irving K. 

Barber Faculty of Science or Irving K. Barber Faculty of Arts and Social Sciences at the University of 

British Columbia, Okanagan campus. The scholarship is adjudicated by Enrolment Services. 
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Existing Description (2006): Canadian Federation of University Women Kelowna Undergraduate 

Scholarship 

A $2,000 scholarship is offered by the Canadian Federation of University Women Kelowna to a female 

student entering fourth year in the School of Engineering in the Faculty of Applied Science, or the 

programs of Mathematics, Physics, or Computer Science in the Irving K. Barber Faculty of Science or 

Irving K. Barber Faculty of Arts and Social Sciences Irving K. Barber School of Arts and Sciences at the 

University of British Columbia, Okanagan campus. The scholarship will be conferred upon a student 

from each of the following Faculties and School, in successive years, and in this order: Irving K. Barber 

Faculty of Science, Irving K. Barber Faculty of Arts and Social Sciences, and then the School of 

Engineering. The scholarship will be awarded to a student from the School of Engineering in even 

numbered years and the Irving K. Barber Faculty of Sciences or Irving K. Barber Faculty of Arts and 

Social Sciences Irving K. Barber School of Arts and Sciences for odd numbered years. Preference is 

given to a student who has demonstrated academic excellence, who has graduated from a secondary 

school in School District No. 23; and who has demonstrated the greatest financial need. The 

scholarship is adjudicated by Enrolment Services. 

Amended Description:  Canadian Federation of University Women Kelowna Undergraduate 

Scholarship 

A $2,000 scholarship is offered by the Canadian Federation of University Women Kelowna to a female 

student entering fourth-year in the School of Engineering in the Faculty of Applied Science, or the 

programs of Mathematics, Physics, or Computer Science in the Irving K. Barber Faculty of Science or 

Irving K. Barber Faculty of Arts and Social Sciences at the University of British Columbia, Okanagan 

campus. The scholarship will be conferred upon a student from each of the following Faculties and 

School, in successive years, and in this order: Irving K. Barber Faculty of Science, Irving K. Barber 

Faculty of Arts and Social Sciences, and then the School of Engineering. Preference is given to a 

student who has demonstrated academic excellence, who has graduated from a secondary school in 

School District No. 23; and who has demonstrated the greatest financial need. The scholarship is 

adjudicated by Enrolment Services. 

Existing Description (2010): HSBC Bank of Canada Prize 

A $1,200 prize is offered by HSBC Bank Canada in memory of the Okanagan Mountain Park Fire. The 

prizes are awarded to a student in the  Irving K. Barber Faculty of Science, or the Irving K. Barber 

Faculty of Arts and Social SciencesIrving K. Barber School of Arts and Sciences, or the Faculty of Health 

and Social Development, or the Faculty of Creative and Critical Studies at the University of British 

Columbia, Okanagan campus who has conducted a research project or special initiative that examines 

the sociological, economical, ecological, environmental, psychological, or health impacts of 

environmental disturbances (terrestrial, aquatic, marine; natural or human-caused). The prize will be 

conferred upon a student from each of the following Schools and Faculties, in successive years, and in 

this order: the Irving K. Barber Faculty of Science, Irving K. Barber Faculty of Arts and Social 

SciencesSchool of Arts and Sciences, Faculty of Health and Social Development, and then the Faculty of 

Creative and Critical Studies. 

Amended Description:  HSBC Bank of Canada Prize 

A $1,200 prize is offered by HSBC Bank Canada in memory of the Okanagan Mountain Park Fire. The 

prizes are awarded to a student in the Irving K. Barber Faculty of Science, or the Irving K. Barber 
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Faculty of Arts and Social Sciences, or the Faculty of Health and Social Development, or the Faculty of 

Creative and Critical Studies at the University of British Columbia, Okanagan campus who has 

conducted a research project or special initiative that examines the sociological, economical, 

ecological, environmental, psychological, or health impacts of environmental disturbances (terrestrial, 

aquatic, marine; natural or human-caused). The prize will be conferred upon a student from each of 

the following Schools and Faculties, in successive years, and in this order: the Irving K. Barber Faculty 

of Science, Irving K. Barber Faculty of Arts and Social Sciences, Faculty of Health and Social 

Development, and then the Faculty of Creative and Critical Studies. 

 

Existing Description (2014): NEW MONACO Enterprise GP Corp. Award in Sustainable 

Development 

A $1,000 award is offered by New Monaco Enterprise GP Corporation to a student entering third or 

fourth year in the School of Engineering, the Irving K. Barber Faculty of Science, the Irving K. Barber 

Faculty of Arts and Social Sciences, or the Faculty of Creative and Critical Studies, or the Irving K. 

Barber  School of Arts and Sciences at the University of British Columbia, Okanagan campus who has 

demonstrated achievement in the area of sustainable development, including urban planning, 

engineering, and design; energy or water efficiency; and/or renewable energy. Preference is given to a 

student whose efforts are focused on the Okanagan community. The award will be conferred upon a 

student from each of the following Schools and Faculty, in successive years, and in this order: the 

School of Engineering, the Irving K. Barber Faculty of Science, the Irving K. Barber Faculty of Arts and 

Social Sciences Irving K. Barber School of Arts and Sciences, and then the Faculty of Critical and 

Creative Studies. 

Amended Description:  NEW MONACO Enterprise GP Corp. Award in Sustainable 

Development 

A $1,000 award is offered by New Monaco Enterprise GP Corporation to a student entering third or 

fourth year in the School of Engineering, the Irving K. Barber Faculty of Science, the Irving K. Barber 

Faculty of Arts and Social Sciences, or the Faculty of Creative and Critical Studies at the University of 

British Columbia, Okanagan campus who has demonstrated achievement in the area of sustainable 

development, including urban planning, engineering, and design; energy or water efficiency; and/or 

renewable energy. Preference is given to a student whose efforts are focused on the Okanagan 

community. The award will be conferred upon a student from each of the following Schools and 

Faculty, in successive years, and in this order: the School of Engineering, the Irving K. Barber Faculty of 

Science, the Irving K. Barber Faculty of Arts and Social Sciences, and then the Faculty of Critical and 

Creative Studies. 

 

Existing Description (2007): Sun-Rype Founders' Scholarship 

Three scholarships of $2,150 each have been endowed by Sun-Rype Products Ltd. for students from 

the Okanagan region who are entering their first year in the Irving K. Barber School of Arts and 

Sciences Irving K. Barber Faculty of Science, the Irving K. Barber Faculty of Arts and Social Sciences, or 

the Faculty of Management at the University of British Columbia Okanagan.  These scholarships are 

awarded on the basis of academic merit. The scholarships are adjudicated by Enrolment Services. 
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Amended Description:  Sun-Rype Founders' Scholarship 

Three scholarships of $2,150 each have been endowed by Sun-Rype Products Ltd. for students from 

the Okanagan region who are entering their first year in the Irving K. Barber Faculty of Science, the 

Irving K. Barber Faculty of Arts and Social Sciences, or the Faculty of Management at the University of 

British Columbia Okanagan.  The scholarships are adjudicated by Enrolment Services. 
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Dean’s Office 
 Irving K. Barber School of Arts and Sciences 

3187 University Way, Kelowna, BC 
Canada, V1V 1V7 

1.250.807-9406 

 

 

April 13, 2020 

 

From: Bernard Momer, Associate Dean, IKBSAS 

To: Okanagan Senate Admissions and Awards Committee 

Re: Graduate Entrance Award 

 
 

 

EXISTING AWARD – To be discontinued 

Award Title: Graduate Entrance Award 

Six IKBSAS Graduate Entrance Awards valued at $15,000 each are available to students entering their first 

year of graduate studies in a thesis-based Masters or Doctoral program in the Irving K. Barber School of 

Arts and Sciences or an Interdisciplinary Graduate Studies program with a supervisor who is a member of 

the Irving K. Barber School of Arts and Sciences. (First award available 2019/20 Winter Session) 

 

NEW AWARDS 

a) Award Title: The Faculty of Science Graduate Entrance Award 

Three Faculty of Science Graduate Entrance Awards valued at $15,000 each are available to students 

entering their first year of graduate studies in a thesis-based Masters or Doctoral program in the Irving K. 

Barber Faculty of Science or an Interdisciplinary Graduate Studies program with a supervisor who is a 

member of the Irving K. Barber Faculty of Science. (First award available 2019/20 Winter Session) 

b) Award Title: The Faculty of Arts and Social Sciences Graduate Entrance Award 

Three Faculty of Arts and Social Sciences Graduate Entrance Awards valued at $15,000 each are 

available to students entering their first year of graduate studies in a thesis-based Masters or 

Doctoral program in the Irving K. Barber Faculty of Arts and Social Sciences or an 

Interdisciplinary Graduate Studies program with a supervisor who is a member of the Irving K. 

Barber Faculty of Arts and Social Sciences. (First award available 2019/20 Winter Session). 

 

Rationale: The Faculty of Arts and Sciences award was initially approved by Senate in February 

2019. Due to the creation of two new faculties, the Faculty would like to discontinue the original 

award and create 2 new awards, one for each new faculty. 
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Faculty of Creative and Critical Studies Graduate Fellowship (FCCSGF) 

 
Summary – FCCS is formalizing its existing funding of graduate students, which complements 

Graduate Dean’s Entrance Scholarship (GDES) and University Graduate Fellowship (UGF) with awards 

to incoming and continuing students of $3,000-$7,500. It is particularly valuable to enable us to 

attract non-traditional entrants who do not meet the First Class threshold for GDES.  

 

Key Funding Parameters  

 The FCCSGF is funded by the Dean’s office in the Faculty of Creative and Critical Studies. 

 The total amount allocated to FCCSGF is normally $50,000 per fiscal year. 

 Students who qualify for GDES are ineligible for FCCSGF. 

 Students who qualify for UGF may also receive FCCSGF, subject to available funds.

 FCCSGF is normally awarded in these increments: $3,000 (continuing student), $5,000 (M-level 
entrance award), $7,500 (doctoral entrance award).

 Awards will begin in September 2020

 

Proposed Award Structure 

 
Award Description  

The FCCS Graduate Fellowship is a merit-based award open to incoming and continuing full-time 

students supervised by FCCS faculty. It is available to both Masters and Doctoral students, domestic 

or international. Merit will be assessed in a broad sense that includes, but is not limited to, academic 

success as measured by GPA. Additional criteria include awards, creative outputs and relevant work 

experience. 

Students may receive FCCSGF on ongoing basis. 

Annual Value: $3,000-7,500 per academic year 

Deadline: [Determined by CoGS] 
 

Eligibility 

 Incoming and continuing students supervised by FCCS faculty members

 For incoming students, complete applications submitted by the application deadline receive 
priority consideration

 Submissions after the deadline will be considered if funding is available

 Master’s students must have completed, as of December 31 of the academic year, no more than 
24 months of study in the program for which they are requesting funding

 PhD students must have completed, as of December 31 of the academic year, no more than 48 
months of study in the program for which they are requesting funding

Citizenship  

 Canadian

 Permanent Residents 

 International

Degree Level 
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 Master’s

 Doctoral

Applicant Status  

 Incoming Students

 Current Students

Evaluation Criteria  

 Academic excellence, e.g. GPA, creative outputs, portfolio

 Research performance or potential, e.g. quality of letter of intent, originality and 
significance of research proposal

 Personal characteristics and interpersonal skills, e.g. relevant work or volunteer 
experience

 

Application Procedure  

 New applicants to FCCS programs who have submitted a complete admission application, and who 
are supervised by FCCS faculty members, will automatically be considered for this fellowship 

 Continuing students who are supervised by FCCS faculty members will automatically be considered 
for this fellowship 

 Students are not able to update or make changes to their admission application for the purpose of 
this scholarship 

 

Nomination Procedures 
 The FCCS Faculty Graduate Fellowship is administered by the College of Graduate Studies 

 New admits and continuing students’ files will be adjudicated by the FCCS Graduate Scholarships 
Committee or the relevant IGS Theme committee as appropriate 

 Successful applicants will be notified no later than six (6) weeks after the application deadline 

 To be considered for this award, new admits must submit completed applications by January 31 

 FCCS will inform the College of Graduate Studies which students they have nominated to receive 
the FCCS Graduate Fellowship 

 Only successful applicants will be notified 

 

Conditions for Award Holders  

 
Satisfactory Progress  

 

 Award holders must maintain satisfactory progress in their programs of study and remain 
registered as a full-time student for each term of the award payment

 If the College of Graduate Studies determines that a student is not making satisfactory progress, 
the College of Graduate Studies reserves the right to cancel the FCCS Faculty Graduate 
Fellowship awarded to that student

 
Deferrals  

 

 Students receiving an award cannot defer the award to a subsequent fiscal year.

 
Leave of Absence  

 
 Students granted a leave of absence retain the full value of any university graduate fellowship or 

other award whose terms and conditions are established by the College of Graduate Studies. An 
award will be suspended at the onset of the leave, and reinstated at the termination of the 
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leave period, provided the student returns to full-time study within the same academic year.

 
Withdrawals  

 

 If an award holder withdraws from his/her program of study, the funding received during the 
term for which the withdrawal is processed will be recovered by the College of Graduate 
Studies.

 

New SISC Description:  

 
The FCCS Graduate Fellowship is a merit-based award open to incoming and continuing full-time 

students supervised by FCCS faculty. It is available to both Masters and Doctoral students, domestic 

or international. Merit will be assessed in a broad sense that includes, but is not limited to, academic 

success as measured by GPA. Additional criteria include awards, creative outputs and relevant work 

experience. 

The FCCSGF is awarded in increments from $3,000 to $7,500, depending on merit and degree program. 
FCCS normally allocates $50,000 per fiscal year to the FCCSGF. Students may receive FCCSGF on ongoing 
basis. 
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28 May 2020 

 

To: Senate  

 

From: Senate Admissions and Awards Committee 

 

RE: Update to Senate: Summer Session Courses and Student Awards  

 

 

 

The Senate Admissions and Awards Committee has been tasked with considering the issue of 

including summer session courses in awards adjudication.  

 

The Committee provided an interim report to the Senate at the 24 October 2019 meeting and is 

not yet in a position to comment on, or recommend options, that may be advisable or even 

possible at UBC in the event that change is warranted.  

 

Given the current circumstances, the Committee recommends that when the University’s 

capacity returns to normal, the Committee’s work on this particular initiative should resume. 

Next steps would include: 

 

1. Once the Committee has had an opportunity to review the results of the Okanagan data 

provided by the Planning and Institutional Research Office (PAIR), the Committee will 

consider the implications of that data for different possible policy changes.  

2. The Committee will assess the potential impact of proposed policy changes and 

determine whether any promising options for policy change can be identified.  

3. The Committee will then review the opinion from the Registrar on the impact of any such 

changes. The Committee will review the Registrar’s advice on the practicalities of 

implementing any such changes, both within the current Student Information System and 

within the Workday platform, and will aim to leverage the expertise within Enrolment 

Services to offer guidance on the impact of any possible policy changes on students and 

on adjudication processes.    

4. If, based on the opinion of the Registrar, there remain policy changes worth considering, 

the Committee will then review and consider the recommendations brought forward by 

the Vancouver Senate Awards Committee and determine if the recommended changes are 

relevant and appropriate for the Okanagan campus.  

5. The Committee will also seek the input of the Academic Policy Committee and other 

relevant Senate Committees before proposing possible policy changes to the Faculties, 

representative student bodies, and other stakeholders through a campus-wide consultation 

process. Subject to the results of this consultation process, the policy changes would then 

be presented to Senate for approval. 
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Comments and feedback from Senators regarding this work are most welcome at any time and 

may be forwarded to okanagan.senate@ubc.ca.  

 

For the Committee, 

 

Tamara Ebl 

Chair, Admissions and Awards Committee 
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27 April 2020 

 

To:  Okanagan Senate 

 

From:  Admissions and Awards Committee 

 

Re:   Annual Report – Matters of Delegated Authority 

a. Appeals on Applications for Admission, Readmission and Transfer to 

Programs  

b. Non-substantive or Editorial changes to Existing Admission 

Requirements 

c. Student Mobility Agreements Approved Under Council of Senates 

Policy C-2: Affiliations with Other Institutions of Learning 

 
a. Appeals on Applications for Admission, Readmission and Transfer to 

Programs  

 

Pursuant to section 37(1) (b) of the University Act, the Okanagan Senate has delegated to 

the Admissions and Awards Committee the authority to hear final appeals on applications 

for admission and readmission to the University. In compliance with the Rules and 

Procedures of the Okanagan Senate, the Committee herein reports on its decisions.  

  

Between May 1, 2019 and April 30, 2020, the Admissions and Awards Committee heard 

15 student appeals for admission to a degree program (compared to 29 in 2018/19, 17 in 

2017/18, 17 in 2016/17, 18 in 2015/16, 11 in 2014/15, 12 in 2013/14, 13 in 2012/13, 14 

in 2011/12 and 17 in 2010/11). Appeals can be allowed (and the applicant admitted) or 

dismissed. Of the appeals heard by the Committee, 2 were allowed and 13 were 

dismissed.  

 

In brief: 

 

 6 to the Bachelor of Arts (0 allowed) 

 5 to the Bachelor of Science (1 allowed) 

 1 to the Bachelor of Human Kinetics (1 allowed) 

 1 to the Bachelor of Management (0 allowed) 

 2 to the Bachelor of Applied Science (0 allowed) 
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b. Non-substantive or Editorial changes to Existing Admission Requirements 

 

In January 2016, Senate delegated to the Committee final right of approval over non-

substantive and editorial changes to existing admission requirements. From May 1, 2019 

until April 30, 2020 the Admissions and Awards Committee has approved zero proposals 

under delegated authority. 

 

c. Student Mobility Agreements Approved Under Council of Senates Policy C-

2: Affiliations with Other Institutions of Learning 

 

Under Policy C-2: Affiliations with Other Institutions of Learning, the Council of Senates 

has delegated to the Admissions and Awards Committee the authority to approve on its 

behalf, terms of student mobility agreements for students going to or coming from UBC 

Okanagan programs.  

 

From May 1, 2019 until April 30, 2020, the Admissions and Awards Committee has 

approved two student mobility agreements with the following institutions: 

 

1. University of Exeter 

2. Queensland University of Technology 

 

 

 

 

For the Committee, 

 

Tamara Ebl 

Chair, Admissions and Awards Committee 
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28 May 2020 

 

From: Okanagan and Vancouver Senate Curriculum Committees 

 

To: Okanagan and Vancouver Senates 

 

Re: Transcript Notation due to COVID-19 Pandemic 

 

 

Identified Need 

 

The COVID-19 pandemic has affected higher education institutions differently. For some on the 

quarter system, it affected them at the end of a term (for example, with only four days of 

instruction left at the University of Washington); for others, including UBC, it caused a 

curtailment of in-person instruction with a little over a month before the end of term. Students 

have written to the University to request that we add a notation to their transcript to explain the 

extraordinary circumstances this Winter Session. As you are aware, as of 16 March 2020, a 

public health order has been in place prohibiting gatherings of more than 50 persons. 

Additionally, public health officers have advised against travelling outside of homes except for 

essential activities (including essential employment) and to maintain social distancing from other 

persons. This presented a substantial impediment–if not the impossibility–of continuing in-

person instruction and assessment.  

 

While it may be self-evident in the current climate how the various public health orders and 

social distancing recommendations have affected university studies, that may not be something 

remembered in future years when students apply for further study. A transcript notation would be 

both a reminder of the circumstances this year, and also potentially a prompt to look further into 

a student’s unique circumstances.  

 

There are two related issues that are being considered by institutions: the shift in 

instruction/assessment, and shifts in grading/concession policies.   

 

Implementation 

 

UBC has the ability to place transcript notations on some or all students in a given academic 

session. These notations are generally added on the recommendation of the faculties and with the 

approval of the Senate after review and recommendation by the Curriculum Committees.  

 

The Student Information System (SIS) contains those notations. Due the legacy sessional (vs. 

term) structure of the SIS, notations can only be assigned to a session and not to a term in a 

session, and student registration can only be automatically verified on a sessional basis. 
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Comparator Institutions 

 

We have been in contact with U15 institutions regarding their plans. Many are considering or 

have approved a transcript notation to explain how the COVID-19 Pandemic uniquely affected 

their institution and students. Two examples are below: 

 

McGill University: 

 

"Due to the COVID-19 pandemic, the Winter 2020 term was disrupted as of 16-

Mar-2020. Adjusted academic measures were put in place including allowing 

students to opt for S/U grading in some programs. No class averages calculated 

for this term.” 

 

University of Toronto: 

 

“In the 2019-20 academic year, the University of Toronto was affected by the 

global COVID-19 pandemic. Instructional methods were modified and some 

students were graded on the University’s approved Credit/No Credit scale for 

courses completed in Winter 2020.  For more information, 

see: http://www.transcripts.utoronto.ca/guide/.” 

 

Recommendation: 

 

That the Okanagan and Vancouver Senates approve the following transcript notation for 

inclusion on the transcripts of all students who were registered in the 2019 Winter Session: 

 

“As of 16 March 2020, the University of British Columbia modified its 

instructional and assessment modes in response to the disruption caused by the 

COVID-19 pandemic. Some students completed courses in the 2019 Winter 

Session that are normally graded on a percentage basis for either Pass/Fail or 

Credit/D/Fail Standing.” 
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28 May 2020 

To: Okanagan Senate 

From:  Curriculum Committee 

Re: Curriculum Proposals (approval) 

The Curriculum Committee has reviewed the material forwarded to it by the Faculties and 
encloses those proposals it deems ready for approval. 

Therefore, the following is recommended to Senate: 

Motion: That Senate approve and recommend to the Board of Governors for approval the 
revised Bachelor of Arts and Bachelor of Arts, General Studies from the Faculty 
of Arts and Sciences and the Faculty of Creative and Critical Studies, the 
revised Bachelor of Science, General Studies, the revised majors, and the new 
course from the Faculty of Arts and Sciences, the discontinuation of a major, the 
new course code, and the new courses brought forward from the Faculty of 
Creative and Critical Studies, and the revised Bachelor of Management and new 
courses brought forward from the Faculty of Management. 

a. From the Faculty of Arts and Sciences and the Faculty of Creative and Critical Studies

i. Bachelor of Arts, Degree Requirements

ii. Bachelor of Arts, General Studies, Degree Requirements

b. From the Faculty of Arts and Sciences

iii. Bachelor of Science, General Studies, Degree Requirements

iv. Major in Anthropology

v. Major in Computer Science

vi. Major in Math

vii. Major in Mathematical Sciences

viii. Major in Earth and Environmental Sciences
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ix. Major in Freshwater Science

x. ANTH 200 (3) Public Anthropology: Engagement
and Advocacy

c. From the Faculty of Creative and Critical Studies

xi. Major in Spanish

xii. CORH course code

xiii. CORH 203 (3) Communication in the Sciences

xiv. CORH 204 (3) Communications in the Humanities

xv. CORH 205 (3) Communication in the Social Sciences

xvi. WRLD 330 (3) War in Literature

xvii. WRLD 331 (3) “Best” International Feature Films

xviii. WRLD 332  (3) Nobel Prize Literature

ci. From the Faculty of Management

xix. Bachelor of Management, Introduction

xx. Bachelor of Management, Academic Regulations

xxi. Bachelor of Management, Advancement Regulations

xxii. Bachelor of Management, Degree Requirements

xxiii. MGMT 300 (3) Intermediate Financial Accounting I

xxiv. MGMT 304 (3) Intermediate Financial Accounting II

xxv. MGMT 414 (3) Managing and Leading Non-Profit and Public 
Sector Organizations 

For the Committee, 

Dr. Peter Arthur 
Chair, Curriculum Committee 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: IKBSAS & FCCS 
Dept./Unit: Dean’s Offices 
Faculty/School Approval Date: 202003227 
Effective Session: 2021W 

Date: 20200213 
Contact Person: Bernard Momer (IKBSAS), Jordan 
Stouck (FCCS) 
Phone: 250.807.9406 
Email: bsascurriculum.ubco@ubc.ca  

Type of Action:  
Adding courses to the Foundational and Distribution BA categories for students entering the Bachelor of Arts 
Program in 2021 or later. 

Rationale:  
The revised and approved Bachelor of Arts degree structure will require courses for each of the requirements 
(Foundational and Distributional) to be included in each category. 

These courses have been approved by the BA Implementation Committee, comprised of members from both 
IKBSAS and FCCS. 

This proposal is limited to the addition of courses to the Senate-approved B.A. structure. 

Proposed Academic Calendar Entry:  

Degree Requirements 

To earn a Bachelor of Arts degree, students must 

complete a minimum of 120 credits of which at least 

48 credits must be at the 300/400 level. Of those 48 

credits, at least 30 credits must be completed at 

UBC. All baccalaureate courses delivered by the 

Faculty of Arts and Social Sciences and the Faculty 

of Creative and Critical Studies are deemed for this 

purpose to be Arts courses. 

Draft Academic Calendar URL: 
http://www.calendar.ubc.ca/Okanagan/proof/edit/index
.cfm?tree=18,282,857,1084 
Present Academic Calendar Entry: 
n/a 

Degree Requirements 
 [12398] A minimum of 120 credits in university 
courses must be completed. For use as electives, 
at most, 12 of the 120 credits may be from non-
Arts and non-Science baccalaureate courses. 
Note: all baccalaureate courses delivered by the 
Faculty of Creative and Critical Studies are 
deemed for this purpose to be Arts courses and 
need not be counted as outside electives. 
Students must also complete at least 48 credits at 
the 300/400 level, of which at least 30 credits 
must be completed at UBC. 
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Students in the Bachelor of Arts degree program 

must complete the following requirements: 

1. Foundational Requirement (21 credits):

See below for the list of approved foundational 

requirement courses. 

• Communication (12 credits)

• Critical Thinking (3 credits)

• Indigenous Content (3 credits)

• Scientific Literacy or Numeracy (3 credits)

Note that courses used to satisfy the foundational 

courses requirement may also be used to satisfy a 

program requirement, but a course may not be 

used to satisfy both the foundational requirement 

and the distribution requirement. 

2. Distribution Requirement (12 credits):

See below for the list of approved distribution 

requirement courses. 

• Creativity (3 credits)

• Digital Literacy (3 credits)

• Power, Diversity, and Cultures (3 credits)

• Sustainability (3 credits)

Courses taken to satisfy this requirement must be 

in at least two different disciplines. Courses that 

satisfy program requirements can also satisfy 

distribution requirements. 

3. Program Requirement (min. 48 credits):

See major program pages for the list of required 

courses. 

• Courses required to complete a B.A major.

[14834] A minimum graduating grade average 
(GGA) of 60% is required to be eligible for 
graduation with the B.A. degree. 

[12399] First and Second Years Credit 
Requirements 

[12400] To complete the first and second years 
of the B.A. program, a student must complete 60 
credits in Arts or Science courses. These credits 
must be selected from the following: 

[12459] English 

[12401] Students must complete 6 credits of 
first-year English selected from: ENGL 109, or 
two of ENGL 112, 113, 114, 150, 151, 153, 154, 
155, or 156. Students who fail to meet the 
English requirement before completing 60 Arts-
eligible credits will not be permitted to register 
in courses other than first-year English, until this 
requirement is satisfied. 

[12460] Science 

[12402] Students must complete at least 6 first-
year Science credits in Laboratory Science, 
Mathematics, Computer Science, Statistics, or 
approved Geography1 courses from the 
following list: 

[12403] 

• ASTR 110, 111, 120, 121;
• BIOL 116, 117, 122, 125, 131, 133;
• CHEM 111, 113, 121, 123;
• COSC 101, 111, 121, 122, 123;
• EESC 111, 121;
• GEOG 108, 109;
• MATH 100, 101, 111, 116, 142;
• PHYS 102, 111, 112, 121, 122, 140;
• STAT 121, 124.

[13108] 1GEOG 128 and 129 do not provide 
Science credit. 
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• In addition, a student may choose to complete

a minor, double major, combined major, or

honours program. See Program Requirements

for details.

4. Elective Requirement (credit count varies):

• Remaining credits to complete the B.A. degree

requirements are dependent on the Program

Requirement.

• Students can fulfill the Elective Requirement by

successfully completing any credit course at

UBC that has not been used to satisfy a

foundational, distribution or program

requirement.

• A minimum of 12 credits of elective courses

must be at the 300/400 level.

A minimum graduating grade average (GGA) of 60% 

is required to be eligible for graduation with the 

B.A. degree. 

Foundational Requirement 

The Foundational Requirement provides the 

essential skills and knowledge that every student 

requires to progress successfully across the 

curriculum. Together, the four areas within this 

requirement serve to build the competencies that 

graduates require to become lifelong learners and 

engaged citizens. 

Communication 

Writing proficiency and other communication skills 

are fundamental to an undergraduate education. 

[12404] Language other than English 
Requirement 

[12405] This requirement may be satisfied by 
any of the following options: 

[12406] 

• successful completion of an approved
Grade 12 course in a language other than
English before studies begin at the UBC
Okanagan campus. Note: once the
student has begun studies at the UBC
Okanagan campus, this requirement can
no longer be satisfied with senior
secondary courses;

[15571]

• successful completion of one of the
following or its equivalent. Note: these
courses have prerequisites;

Subject  Course  
French  FREN 104  
German  GERM 210  
Japanese  JPST 201  
Spanish  SPAN 202, SPAN 204, or SPAN 252 

[15572] 

• demonstrated competency through
examination in any language other than
English. Demonstrated competency is
defined as the ability to pass a final oral
and written examination typical of a
fourth-term university course where the
first term is beginner-level. Students
must make their own arrangements for
such an examination by a qualified
instructor (e.g., a university professor
who teaches the language at an accredited
university). The suitability of such an
instructor must be approved by the
program advisor for Modern Languages
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This requirement provides students with an 

opportunity to acquire and develop these skills, 

which are not only valuable in an academic context 

but will also assist students in their career paths. 

The study of additional languages helps to develop 

competence in structured thought and logic, 

problem solving, and critical thinking as well as 

promote a sense of global citizenship by increasing 

intercultural understanding and competence. 

Students must complete: 

• 3 credits of ENGL 109, 112, 114, or 150, 151, 153

• 3 credits of ENGL 203 or similar approved

communications courses.

• 6 credits of language acquisition or

language/linguistic appreciation requirement

from any of the following:

CHIN 100, 101

FREN 101, 102, 103, 104, 122, 123, 215, 222, 344,

345 

GERM 100, 110, 200, 210 

JPST 100, 101, 200, 201 

KORN 100, 101 

SPAN 101, 102, 201, 202 

WRLD 151, 152, 153, 154, 155, 382 

o Some students may satisfy the language

acquisition or language/linguistic

appreciation requirement by successfully

completing both Nsyilxcen I and II (NSYL

110 and NSYL 111) (Okanagan

Language), offered through the Nicola

Valley Institute of Technology at the

before the examination is taken. Students 
are responsible for any fees incurred; 

[15573] 

• students whose first language is not
English may satisfy the requirement upon
presentation of official transcripts
indicating completion of secondary
school in their first language;

[15574]

• classical language option: students who
successfully complete GREK 111 and
121, plus LATN 300, will be deemed to
have satisfied the language requirement;

[15575]

• American Sign Language: all four levels
of the American Sign Language Basic
Certificate offered through an accredited
institution will be deemed to have
satisfied the language requirement. Note:
these courses cannot be used as credit
toward the B.A. program.

[16226]

• Okanagan language option: students who
successfully complete both Nsyilxcn I
and II (NSYL 110 and NSYL 111)
(Okanagan Language), offered through
the Nicola Valley Institute of Technology
at the En'owkin Centre or the UBC
Okanagan campus, will be deemed to
have satisfied the language requirement.

[12408] Distribution Requirements 

[12448] Students must complete at least 18 
credits from List A: Social Sciences, and 18 
credits from List B: Humanities. The completed 
courses must include at least two disciplines 
from each list. Note: credits earned to satisfy the 
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En'owkin Centre or the UBC Okanagan 

campus or by completing the equivalent 

of 6 credits of any other Indigenous 

language through an accredited 

educational institution. 

o Students who are fluent in and can

demonstrate competency through

examination in another language may

use additional English or communication

courses to satisfy the language

acquisition or language/linguistic

appreciation requirement upon approval

from the Faculty of Creative and Critical

Studies.

o Students whose first language is not

English may use additional English or

communication courses to satisfy the

language acquisition or

language/linguistic appreciation

requirement upon presentation of an

official transcript indicating completion

of secondary school in their first

language.

o American Sign Language: all four levels

of the American Sign Language Basic

Certificate offered through an accredited

institution will be deemed to have

satisfied the language acquisition or

language/linguistic appreciation

requirement. Note: these courses cannot

English requirement will not count toward the 
Distribution Requirement. 

[12410] 

List A: Socia
Anthropology  
Economics  
Gender and Women's Studies1 
Geography2  
Indigenous Studies  
Political Science  
Psychology  
Sociology  

List B: Hum
Art History and Visual Culture  
Creative and Critical Studies  
Creative Writing  
Cultural Studies  
English3  
Film  
French  
Gender and Women's Studies4  
German  
Greek  
Hebrew  
History  
Indigenous Studies  
Japanese  
Latin  
Music  
Philosophy  
Spanish  
Theatre  
Visual Arts  
1 GWST 100, 110, 216, 223, 323, 333, 334. 
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be used as credit towards the B.A. 

degree. 

Critical Thinking 

Critical thinking is the ability to engage in reflective 

and independent thinking; it is at the root of a 

democratic society. This requirement provides 

students with the skills they need to separate facts 

from opinions, to examine issues from all sides, 

and to think independently. Critical thinking is 

essential to make connections across disciplines 

and understand content on a deeper level. It 

therefore enhances overall academic performance. 

Students must complete 3 credits chosen from: 

Subject Code Course number 
PHIL 120, 121 

PSYO 270 

Indigenous Content 

In its commitment to think beyond the inherited 

thought processes replicating colonial 

assumptions of past practices and honour the 

knowledge, political, and social systems of 

Indigenous communities, UBC Okanagan requires 

that students develop a competence in 

understanding Indigenous ways of knowing. 

Students must complete 3 credits chosen from: 

Subject Code Course number 
INDG 100 

2 Except GEOG 108, 109, 200, 205, 207, 222, 271, 301, 304, 307, 
377, 414, 422, 436, 437, 466. GEOG 491, 498 may be eligible dep
approval with a program advisor.  
3 Except for ENGL 112, 301.  
4 GWST 100, 110, 215, 223, 235, 333, 335, 336, 435. 

[12412] Progression Requirements 

First Year  0–23 credits  
Second Year  24–47 credits  
Third Year  48–77 credits  
Fourth Year  78 or more credits 
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Scientific Literacy or Numeracy 

Along with the Critical Thinking requirement, the 

Scientific Literacy or Numeracy requirement 

ensures graduates develop a habit of mind that 

enables them to think critically and independently 

while providing them with the mathematical or 

scientific concepts needed to navigate their 

workplace and life in general. 

Students must complete 3 credits chosen from: 

Subject Code Course number 
All 1st-year BIOL, CHEM, PHYS, or MATH1 

DATA 101, 3012 

COSC 3012 

EESC 101, 104, 106, 111, 121 

GEOG 108, 109 

PSYO 271 

SOCI 271 

STAT 121, 124 

Distribution Requirement 

Distribution requirement courses fulfill the need to 

graduate students who are well-rounded, informed, 

and engaged citizens. This requirement exposes 

students to different ways of thinking and 

experiences in areas outside their specialization. 

Courses in this requirement are accessible to 

students who have not acquired the specialized 

knowledge typically possessed by students 

majoring in a discipline. 
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In addition to the specific learning outcomes 

identified in the distribution areas, any course 

satisfying the Distribution Requirement should 

substantially fulfill at least one of the following 

conditions: 

1. Demonstrates the ways in which the

discipline understands, obtains, and 

categorizes its knowledge, along with defining 

the problems addressed by the discipline and 

the methods by which it solves or answers 

those problems; 

2. Surveys the historical development of the

discipline and the shape of its current 

practices; or, 

3. Surveys the central ideas, theories, and

debates central to the discipline. 

Creativity 

Learning to think creatively requires many different 

skills, such as the ability to see objects and ideas in 

new ways. This requirement aims to develop the 

capacity to combine or synthesize existing ideas, 

images, or expertise in original ways and to 

experience thinking, reacting, and working in an 

imaginative way, characterized by a high-degree of 

innovation, divergent thinking, and risk-taking. 

Creativity is not only essential for the innovation 

process, but it is also an observable and valuable 

component of the social and economic enterprise 

that becomes a force of great value when it is 
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applied to causes that benefit humankind and the 

world at large. 

Students must complete 3 credits chosen from: 

Subject 
Code Course number 

COSC 123 

CRWR 150, 160, 205, 210 

FILM 1032 

PSYO 317 

THTR 101, 102, 1032, 104, 201, 202, 212, 280, 3132, 

412 

VISA 102, 104, 106, 110, 137, 290A 

WRLD 3132 

Digital Literacy  

Digital literacy includes the broader capacity to 

participate in, and reflect upon, the use of digital 

communication technology in various spheres 

(education, work, leisure, etc.). The fulfillment of 

this requirement will enable students to build 

meaningful knowledge through the interaction with 

digital resources and understand human, as well 

as, cultural and societal issues related to the use of 

technology. 

Students must complete 3 credits chosen from: 

Subject Code Course number 
ARTH 3702, 3752 

COSC 122 
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CULT 3162, 3172 

DIHU 3702, 3752 

FILM 100, 1032, 3032, 3712 

MDST 110, 120, 210, 220 

SOCI 492 

THTR 3032 

VISA 106 

WRLD 3702, 3752 

Power, Diversity, and Cultures 

The notions of equality, universal respect, and 

justice are the basis of the Universal Declaration of 

Human Rights. To fulfill UBC’s commitment of 

advancing the inclusion of all those who have been 

excluded historically based on gender, race, 

religion, sexuality, age, physical ability, or 

economic circumstances, these notions are at the 

root of this requirement. The Power, Diversity, and 

Cultures requirement will ensure that students can 

reflect upon their experiences to rethink what is 

normal or acceptable about the lives they live, as 

well as providing an opportunity for them to 

question their unexamined assumptions about 

society. 

Students must complete 3 credits chosen from: 

Subject Code Course number 
ARTH 3092, 3702, 3752 

CULT 2302, 3402, 3462, 3802, 4802 

ENGL 2242, 3792, 3842 
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GEOG 255 

GWST 100, 110, 215 

HIST 317 

POLI 100 

SOCI 121, 429 

THTR 3042, 3092, 4112 

WRLD 100, 3042, 310, 360, 382 

Sustainability 

This requirement will provide students with the 

knowledge needed to explore the complexities of 

sustainability and empower them to make informed 

decisions and take responsible actions for 

environmental integrity, economic viability, and a 

just society for present and future generations 

while respecting social and cultural diversity. 

Sustainability education is holistic and 

transformational. 

Students must complete 3 credits chosen from: 

Subject Code Course number 
EESC 101 

SOCI 228 

SUST 100 

1 Excluding MATH 125, 126, and 160. 
2 Check cross-listings.  

 [12412] Progression Requirements 
First Year 0–23 credits 

Second Year 24–47 credits 

Third Year 48–77 credits 
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Fourth Year 78 or more credits 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: IKBSAS/FCCS 
Dept./Unit:  
Faculty/School Approval Date: 20200327 
Effective Session: 2020W 

Date: 20200120 
Contact Person: Bernard 
Momer/Jordan Stouck 
Phone:  
Email: bsascurriculum.ubco@ubc.ca 

Type of Action: 
Program Revision 

Rationale: 

The current structure of the B.A. General Studies (GENP) option is quite convoluted. 
These changes aim to simplify and streamline the program and mirror the structure of the 
B.Sc. GENP and build on the structure of the new B.A. degree which ensures students
can switch between a major and a B.A. General Studies more easily.

In order to streamline the areas of concentration, students will now be expected to choose 
from one of two program options from a list of disciplines, rather than “groupings” of 
categories.  

A disclaimer (footnote) is also being added to clarify that students may not enter into a 
major and/or minor while registered in the GENP. 

Proposed Academic Calendar Entry:  

General Studies 
 [12835] Bachelor of Arts, General 
Studies 
[12836] The Bachelor of Arts, General Studies is 

for students who wish to pursue a general liberal 

studies program. 

Students may choose to focus their 

concentrations in the following disciplines: 

- Anthropology

- Art History and Visual Culture

Draft Academic Calendar URL: 
http://www.calendar.ubc.ca/okanagan/proof/edit/ind
ex.cfm?tree=18,282,857,1126 

Present Academic Calendar Entry: 

General Studies 
 [12835] General Studies Bachelor of 
Arts 
[12836] The General Studies B.A. is for students 

who wish to pursue a general liberal studies 

program. Students must complete at least 48 

credits at the 300/400 level, of which at least 30 

credits must be completed at the UBC Okanagan 

campus. In addition to the general requirements 

for the B.A. program in Arts, students enrolled in 

the General Studies B.A. must fulfill 
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- Computer Science

- Creative Writing

- Cultural Studies

- Digital Humanities/Media Studies

- Economics1

- English

- French

- Geography1

- Gender and Women's Studies

- German

- History

- Indigenous Studies

- Japanese Studies

- Mathematics

- Philosophy

- Political Science

- Psychology1

- Sociology

- Spanish

- Theatre

- World Literature

Students in all B.A. programs must complete at 

least 48 credits at the 300/400 level in any 

discipline, of which at least 30 credits must be 

completed at UBC. 

Students must see an undergraduate advisor 

before entering third-year. 

In addition to fulfilling the foundational and 

distribution requirements for the B.A. degree, 

students completing the B.A. General Studies 

must successfully complete 36 credits of 

courses numbered 300 or higher by selecting 

one of the following two options2,3. 

requirements from the following three groupings 

drawn from four categories (Humanities, Social 

Science, Science, and Creative and Performing 

Arts): 
[12837] Grouping I 

[12838] 

• Concentration: A minimum of 30 credits,

with at least 18 credits at the 300 and

400 levels from a single discipline within

one of the four categories mentioned

above.

• Non-concentration: A minimum of 18

credits, with at least 12 credits at the 300

and 400 levels from other disciplines

within the same category as the

concentration.
[12839] Grouping II 

[12840] 

• A minimum of 18 credits, with at least 12

credits at the 300 and 400 levels from a

category different from the category

chosen for Grouping I.
[12841] Grouping III 

[12842] 

• A minimum of 6 credits at the 300 and

400 levels in disciplines outside of the

concentration.

[16327] Students can complete a General Studies 

B.A. degree with a concentration in the following 

disciplines: Anthropology; Art History & Visual 

Culture; Cultural Studies; Creative Writing; 

Economics (Social Sciences option); Economics 

(Science option); Geography; History 

(Humanities option); History (Social Sciences 

option); Languages; Literature; Mathematics; 

Philosophy; Political Science; Psychology 

(Social Sciences option); Psychology (Science 
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Option A 

At least 18 credits in any two of the above listed 

disciplines. 

Option B 

At least 18 credits in one of the above listed 

disciplines, at least 9 credits in a second 

discipline and 9 credits in a third discipline. 

1All Economics, Geography and Psychology courses 
count as Arts courses within the B.A. General Studies. 

2 Students may not complete a major or minor within 
the General Studies program. 

3Cross-listed courses can only be used to satisfy the 
requirements of one concentration (e.g. DIHU 370 and 
ARTH 370).

option); Sociology; and Gender and Women's 

Studies. 
[12843] Discipline Classification Lower Levels 
(100- and 200-level courses)1 

[12844] Humanities: Art History and Visual 

Culture, Creative and Critical Studies, Cultural 

Studies, Digital Humanities, English, Film, 

French, German, Greek, Hebrew, History, 

Indigenous Studies, Japanese Studies, Latin, 

Music, Philosophy, Spanish. 

[12845] Social Sciences: Anthropology, 

Economics, Gender and Women's Studies, 

Geography2, Political Science, Psychology, 

Sociology. 

[12846] Creative and Performing Arts: Creative 

Writing, Theatre, Visual Arts. 

[12847] Science credit can be obtained 

in: Biology, Chemistry, Computer Science, Data 

Science, Earth and Environmental Sciences, 

Economics, Geography3, Geology, Geospatial 

Information Science, Mathematics, Physics, 

Psychology, Statistics. 

[12848] Lab Science designation can be applied 

to: Astronomy, Biology, Chemistry, Earth and 

Environmental Sciences, Geography2, Geology, 

Physics. 

[12850] 1These classifications apply to UBC 

Okanagan campus students enrolled in the B.A. 

and B.Sc. programs. 

2GEOG 108, 109, 200, 205, and 222 provide the Lab 

Science designation; all other GEOG courses 

provide the Social Sciences credit. 

3GEOG 128 and 129 do not provide Science credit. 
[12851] General B.A. Degree Program List of 
Courses By Discipline 

[12852] Anthropology 

Social Sciences Category: ANTH 304, 306, 310, 
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313, 319, 342, 350, 351, 370, 377, 400, 403, 407, 

409, 414, 420, 490 

[12853] Art History and Visual Culture 

Humanities Category: All 300- and 400-level 

ARTH courses. 

[17130] Creative Writing 

Creative and Performing Arts Category: CRWR 

381, 382, 470, 471, 472, 473, 474 

[17131] Cultural Studies 

Humanities Category: All 300- and 400-level 

CULT courses except CULT 495. 

[17132] Digital Humanities 

Humanities Category: DIHU 301, 302. 

[12854] Economics 

All ECON courses can be counted in either 

the Social Sciences Category or the Science 

Category but not both, and not some in one 

category and some in the other. 

[17133] English 

Humanities Category (language): ENGL 340, 392, 

393. 

Humanities Category (literature): All 300- and 

400-level ENGL courses, except for ENGL 340,

392, 393.

[17134] French

Humanities Category (language): FREN 344, 345,

353, 357, 355, 480, 444, 446, 453, 458, 459.

Humanities Category (literature): FREN 330, 331,

332, 336, 338, 360, 362, 380, 407, 408, 419, 420,

421, 422, 430, 439, 460, 461, 470, 480.

[12855] Gender and Women's Studies

Social Sciences Category: GWST 323, 334.

Humanities Category: GWST 335, 336.

[12856] Geography

Social Sciences Category: GEOG 316, 351, 358,
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359, 365, 371, 423, 434, 451, 480. 

Science Category: GEOG 301, 304, 310, 314, 317, 

341, 356, 367, 377, 413, 414, 416, 437, 466. 

[18724] Geospatial Information Science 

Science Category: GISC 380, 381. 

[15523] German 

Humanities Category (language): GERM 305. 

Humanities Category (literature): GERM 302, 303, 

349 

[17135] Greek 

Humanities Category (language): GREK 111, 121. 

[17136] Hebrew 

Humanities Category (language): HEBR 305. 

[12857] History 

Humanities Category: all courses between HIST 

302 and 492 (except those listed under Social 

Sciences), and including PHIL 419. 

Social Sciences Category: HIST 300, 301, 329, 

352, 402, 412, 464, 473. 

[12858] Indigenous Studies 

Humanities Category: INDG 303, 401, 402, 481. 

Social Sciences Category: INDG 302, 304, 305, 

306, 307, 308. 

[17137] Japanese Studies 

Humanities Category (language): JPST 300, 301, 

365. 

Humanities Category (literature): JPST 354, 364, 

366 

[12859] Language 

Look under individual languages: English, 

Japanese Studies, German, Greek, Hebrew, 

Latin, French, and Spanish. 

[12860] Literature 

Look under individual disciplines: English, 
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Japanese Studies, German, French, and 

Spanish. 

[17138] Latin 

Humanities Category (language): LATN 300. 

[17139] Music 

Creative and Performing Arts Category: MUSC 

324. 

[12861] Philosophy 

Humanities Category: All PHIL course between 

300 and 499. 

[12862] Political Science 

Social Sciences Category: All POLI courses 

between 300 and 499. 

[12863] Psychology 

Social Sciences Category: all PSYO courses 

between 301 and 499, except those listed under 

the Science Category. 

Science Category: PSYO 310, 311, 312, 313, 314, 

315, 316, 317, 331, 333, 334, 335, 372, 373. 

[12864] Sociology 

Social Sciences Category: SOCI 303, 305, 306, 

309, 311, 313, 355, 362, 371, 375, 411, 415, 426, 

434, 463, 467, 468, 485. 

[17140] Spanish 

Humanities Category (language): SPAN 301, 302, 

425, 495. 

Humanities Category (literature): SPAN 303, 304, 

310, 311, 408, 411, 412, 495. 

[17141] Theatre 

Creative and Performing Arts Category: THTR 

301, 401, 411, 483. 

[17142] Visual Arts 

Creative and Performing Arts Category: VISA 

300, 301, 312, 313, 322, 323, 336, 337, 362, 363, 

382, 383, 400, 482, 483. 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: IKBSAS 
Dept./Unit:  
Faculty/School Approval Date: 20200327 
Effective Session: 2020W 

Date: 20200120 
Contact Person: Bernard Momer 
Phone:  
Email: bsascurriculum.ubco@ubc.ca 

Type of Action: 
Program Revision 

Rationale: 

A few minor updates are being implemented to clarify the program requirements, including 
increasing the credit requirement in Option B, as it did not previously state where the additional 
six credits were being fulfilled. 

A disclaimer (footnote) is also being added to clarify that students may not enter into a major 
and/or minor while registered in the GENP or completed concentration areas in similar fields. 

Proposed Academic Calendar Entry:  

[15033] General Studies 

[15033] Bachelor of Science, General 
Studies 

[12350] The Bachelor of Science, General Studies is 

appropriate for students planning to continue their 

studies in professional areas such as post-secondary 

education, business administration, dentistry, law, 

medicine, or veterinary medicine. In particular, this 

program provides excellent preparation for prospective 

secondary school teachers. It is not generally intended for 

students planning to continue to graduate studies in 

science; however, with careful planning and high 

academic achievement, it is possible to enter a science 

Draft Academic Calendar URL: 
http://www.calendar.ubc.ca/okanagan/proof/edit/index.cf
m?tree=18,282,858,997 

Present Academic Calendar Entry: 

[15033] General Science B.Sc. 

[15033] General Science Degree 

[12348] This program provides a comprehensive 

undergraduate science education with the 

opportunity for concentration in two or three of the 

following eight subject areas: Biochemistry, Biology, 

Chemistry, Earth and Environmental Sciences 

(including certain courses in Geography), 

Economics1, Mathematical Sciences (including 

courses in Computer Science, Mathematics, 

Statistics, and Data Science), Physics and 

Psychology2. 
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graduate program, although additional qualifying studies 

may be required at some universities. 

This degree option provides a comprehensive 

undergraduate science education with the 

opportunity to complete concentrations in two or 

three of the following disciplines5: 

- Biochemistry 

- Biology 

- Chemistry 

- Computer Science

- Data Science

- Earth and Environmental Sciences (including 

certain courses in Geography1) 

- Economics2

- Geospatial Information Science

- Mathematics

- Physics

- Psychology3

- Statistics

Students in all B.Sc. programs must complete at least 

42 credits at the 300/400 level in any discipline, of 

which at least 30 credits must be completed at UBC. 

Students must see an undergraduate advisor before 

entering third-year.  

In addition to fulfilling the B.Sc. requirements, 

students completing a B.Sc. General Studies must 

successfully complete 36 credits of courses 

numbered 300 or higher by selecting one of the 

following two options4: 

[12352] Option A 

At least 18 credits in each of any two of the above listed 

disciplines5, 6. 

[12353] Option B 

[12350] The General Science B.Sc. degree is 

appropriate for students planning to continue study in 

professional areas such as post-secondary education, 

business administration, dentistry, law, medicine, or 

veterinary medicine. In particular, this program provides 

excellent preparation for prospective secondary school 

teachers. It is not generally intended for students 

planning to continue to graduate studies in science; 

however, with careful planning and high academic 

achievement, it is possible to enter a science graduate 

program, although additional qualifying studies may be 

required at some universities. To qualify for the General 

Science B.Sc. degree, students must meet all of the 

graduation requirements and the requirements for 

first and second year. To satisfy the requirement of at 

least 36 credits from Science courses numbered 300 

and above, students must select one of the following 

two options within the General Science degree 

program: 

[12352] Option A (Two Areas of Concentration) 

Students are required to complete at least 18 credits of 

Science courses numbered 300 or higher in each of 

any two of the subject areas listed above. 

[12353] Option B (Three Areas of Concentration) 

Students are required to complete at least 36 credits 

from Science courses numbered 300 or higher. 

Included in this minimum of 36 credits, at least 18 

credits must be in one subject listed above, at least 6 

credits must be in a second area, and at least 6 credits 

must be in a third area. 

Commented [UO1]: Link to 
http://www.calendar.ubc.ca/okanagan/index.cfm?tree=18,282,858,1
424  
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At least 18 credits in one of the above listed 

disciplines, at least 9 credits in a second discipline, and 

at least 9 credits in a third discipline. 

[12354] Courses selected for either option must be 

acceptable for a B.Sc. major program in the specific 

disciplines5, 6. Students who successfully complete the 

B.Sc. General Studies program will have the disciplines 

recorded on their transcript.

1 For a list of Geography courses designated as Science 

courses, see: 

http://www.calendar.ubc.ca/okanagan/index.cfm?tree=18,28

2,858,1424. 

[16708] 2 For students completing the B.Sc. Major in Economics 

program or the B.Sc. General Studies program with one of their 

concentrations in Economics, courses in Economics (ECON) are 

considered Science courses for Science credit. For all other 

B.Sc. students, Economics courses count as Arts credit.

[16321] 3 Only Psychology courses used in a concentration 
area can be counted as Science credit and used for the 
purpose of the General Degree. For all other B.Sc. students, 
Psychology courses count as Arts credit. 

4 Students may not complete a major or minor within the 
General program.  

5 Students may not complete more than one concentration 
area of similar nature within the same Science GENP (e.g. 
CHEM and BIOC, BIOL and BIOC, or STAT and DATA).  

6Cross-listed courses can only be used to satisfy the 
requirements of one concentration (e.g. GEOG 304 and 
EESC 304). 

[12354] Courses selected for either option must be 

acceptable for a B.Sc. major program in the specific 

subject areas. Students who successfully complete the 

B.Sc. General Science program will have the subject 

areas recorded on their transcript.

[16708] 1 For students completing the B.Sc. Major in 

Economics program or the B.Sc. General Science program 

with one of their concentrations in Economics, courses in 

Economics (ECON) are considered Science courses for 

Science credit. For all other B.Sc. students, Economics 

courses count as Arts credit. 

[16321] 2 Only Psychology courses counting as Science 

credit can be used for the purpose of the General Degree 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: IKBSAS 
Dept./Unit: Community, Culture and Global 
Studies, (Anthropology) 
Faculty/School Approval Date: 20200327 
Effective Session: 2020W 

Date: 2019/02/15 
Contact Person: Dr. David Geary 
Phone: 250.807.8165 
Email: david.geary@ubc.ca 

Type of Action: 
Revision to Major in Anthropology. 

Rationale:  
Based on a comprehensive review of our anthropology program during a curriculum 
planning session in the Fall term we are proposing the following changes to the Major 
that build on the campus wide initiative to support innovation and flexibility in the 
program: 1) add a new core course to the B.A. requirements – ANTH 200 – Public 
Anthropology: Engagement and Advocacy (see proposal form); 2) Bring ANTH 407 – 
Ethnographic Methods to the 300-level. This change will help ground students in 
research design, different data collection techniques, and the epistemological and 
methodological issues involved in doing ethnographic research. It will also help support 
students wishing to apply for URA projects. 3) Move ANTH 300 – Contemporary Theory 
to the 400-level, 4) bring ANTH 310 – Archaeological Theory to 400-level. These last 
two changes bring greater alignment to the core theoretical courses at the 400-level and 
will ensure students have the depth of knowledge and history required for a Major in 
Anthropology. 
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Proposed Academic Calendar Entry:  

Anthropology 

[11300] Major in Anthropology 
[11301] First and Second Years 

[11302] B.A. requirements, including the following: 
[11303] 

• ANTH 100 and 170;

• ANTH 103 or 111;

• INDG 100 or 102;

• ANTH 200 and 3 credits from any 200-

level ANTH course.

[11304] Third and Fourth Years 

[11305] 30 credits of 300- and 400-level 

Anthropology courses, including: 
[11306] 

• ANTH 307;

• 6 credits from ANTH 400, 401 or 410;

• 21 additional credits from 300- and 400-

level Anthropology courses.

[…] 

Draft Academic Calendar URL: 
http://www.calendar.ubc.ca/okanagan/proo
f/edit/index.cfm?tree=18,282,857,979 

Present Academic Calendar Entry: 

Anthropology 

[11300] Major in Anthropology 
[11301] First and Second Years 

[11302] B.A. requirements, including the following: 
[11303] 

• ANTH 100 and 170;

• ANTH 103 or 111;

• INDG 100 or 102;

• 6 credits from any 200-level ANTH

courses.

[11304] Third and Fourth Years 

[11305] 30 credits of 300- and 400-level 

Anthropology courses, including: 
[11306] 

• ANTH 300 or 310;

• ANTH 400, 407;

• 21 additional credits from 300- and 400-

level Anthropology courses.
[…] 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan Campus 

Category: 1 
Faculty/School: Arts & Sciences 
Dept./Unit: Computer Science 
Faculty/School Approval Date: 20200327 
Effective Session: 2020W 

Date: Dec 09, 2019 
Contact Person: Dr. Abdallah Mohamed 
Phone: 250.807.8247 
Email: abdallah.mohamed@ubc.ca 

Type of Action: Update COSC Major 
Rationale: 

The degree requirements for the BSc programs will change for students entering the programs in 
2020/2021. We are making changes in the BSc in Computer Science (COSC) program in order to be 
consistent with the new BSc requirements and to take advantage of the flexibility introduced in the 
new program in order to allow students more choice when taking courses. Computer Science is an 
applied, cross-disciplinary field which can align with so many other disciplines. The proposed 
changes will not only allow students to choose what they learn as part of their electives, but they will 
also give students an opportunity to simultaneously pursue a double major or a minor and then do 
research in that minor. For example, our registration records show that a lot of students do a MATH 
and DATA minor or double major. Other combinations are also possible. Additionally, the proposed 
changes better align our program to that of UBCV. This will allow easy transfer of credits between 
the two COSC and CPSC programs because we are finding there is an increase of students doing 
this. 

Note about the proposed changes in the ENGL requirements in First Year: these changes have 
already been approved in the Faculty-level (as of January 31, 2020). However, the changes have not 
been implemented in the official calendar yet.  

Proposed Academic Calendar Entry: 

Computer Science (B.Sc.) 
[11902] B.Sc. Major in Computer Science 
[14720] Note: The UBC Okanagan campus also offers 

a B.A. Major in Computer Science. 

[11903] This program provides students with a 
comprehensive overview of computer science 
including data structures, databases, mobile and 
web development, software engineering, numerical 
methods, and security. Computer Science graduates 

Draft Academic Calendar URL: 
http://www.calendar.ubc.ca/okanagan/proof/edit/i
ndex.cfm?tree=18,282,858,993 

Present Academic Calendar Entry: 

Computer Science (B.Sc.) 
[11902] B.Sc. Major in Computer Science 
[14720] Note: The UBC Okanagan campus also offers 

a B.A. Major in Computer Science. 

[11903] This program provides students with a 
comprehensive overview of computer science 
including data structures, databases, mobile and web 
development, software engineering, numerical 
methods, and security. Computer Science graduates 
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have an impact on society by developing systems 
used by millions of users and are in very high 
demand. 
Students must take COSC 304, 310 and COSC 341 
in their 3rd year since they are a prerequisite to 
COSC 499. COSC 499 must be taken in 4th year. 

Students must also meet the BSc degree 
requirements. 

[11904] 
First Year Credits 
COSC 111 or 123 3 
COSC 121 3 
ENGL 109, or two of 112, 113, 114, 
113, 150, 151, 153, 154, 155, or 
156 

6 

MATH 100, 101 6 
PHYS 111 or 112 3 
Electives 1, 4 9 
Total Credits 30 
Second Year 
COSC 211, 221, 222 9 
MATH 221 3 
STAT 230 3 
Electives 2, 4 15 

Total Credits 30 
Third and Fourth Years 
COSC 320 3 
COSC 304, 310, 341 3 9 
COSC 499 3 6 
PHIL 331 3 
Upper-level Computer Science 
electives 

18 

Upper-level electives  4 3 
Electives 4 18 
Total Credits 60 
Minimum credits for degree 4 120 

1 COSC 101, 122, 123, 150 are recommended. 

have an impact on society by developing systems used 
by millions of users and are in very high demand. 
Students must take COSC 304, 310 and COSC 341 in 
their 3rd year since they are a prerequisite to COSC 
499. COSC 499 must be taken in 4th year.

[11904] 
First Year Credits 
COSC 111 or 123 3 
COSC 121 3 
Two of ENGL 112 or 114, 113, 150, 
151, 153  

6 

MATH 100, 101 6 
PHYS 111 or 112 3 
PHYS 102, 121 or 122 3 
Electives (COSC 101 recommended) 6 
Total Credits 30 
Second Year 
COSC 211, 221, 222 9 
MATH 200, 221 6 
STAT 230 3 
CHEM 111 or CHEM 121; and CHEM 
113 or CHEM 123  

6 

Arts electives 6 
Total Credits 30 
Third and Fourth Years 
COSC 320 3 
COSC 304, 310, 3411 9 
COSC 499 2 6 
PHIL 331 3 
Upper-level Computer Science 
electives  

15 

Upper-level electives 6 
Electives3 18 
Total Credits 60 
Minimum credits for degree 120 

1 COSC 304, 310 and COSC 341 are a pre-requisite to 
COSC 499 so they must be taken in 3rd year. 
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2 COSC and DATA courses are recommended. 
MATH 200 is recommended as several upper-
level COSC courses require it as a prerequisite. 

3 COSC 304, 310, 341 must be taken in 3rd-year 
because they are all prerequisites to COSC 499. 
COSC 499 must be taken in 4th-year.   

4 At least 12 of the 45 Elective credits must be 
Science courses. 

2 COSC 499 pre-requisites are COSC 304, 310 and 341 
so COSC 499 must be taken in 4th year.  

3 At least 18 credits (including PHIL 331 and 6 credits 
in first-year English) must be Arts courses. 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: IKBSAS 
Dept./Unit: CMPS 
Faculty/School Approval Date: 20200131 
Effective Session: 2020W 

Date: 2019/09/23 
Contact Person: Bernard Momer 
Phone:  
Email: bsascurriculum.ubco@ubc.ca 

Type of Action: 

Other: Updating program requirements to include all English course options (students 
entering the program prior to 2020/21).  
Rationale: 

ENGL 109 (6), ENGL 154 (3) Indigenous Narrative, ENGL 155 (3) Writing and Making 
Technology in the Humanities, and ENGL 156 (3) Environmental Literature have been 
added to the English program’s first year options in the 2019-20 Academic Calendar, and 
thus they need to be included in the ENGL options list that appears as a feature of many 
BSC programs. Unless this list is revised, students may find that they have taken ENGL 
courses that do not satisfy a particular major’s requirements, even though these courses 
have been designed to develop the same skills in writing and analysis as ENGL 112, 114, 
113, 150, 151 and 153. 

The language has been changed to align it with the proposed language for the BSC; in the 
BSC degree requirements, the language will be streamlined, eliminating the redundancy 
of stating that “students must complete two first-year English courses (6 credits),” and 
replacing it with the simpler “students must complete six credits of first-year English.”  
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Proposed Academic Calendar Entry:  

Mathematics (B.Sc.) 
[12320] B.Sc. Major in Mathematics 

[…] 

[12323] 

First Year Credits 
MATH 100, 101 6 
COSC 111, 121 6 
CHEM 111 or CHEM 121; 
and CHEM 113 or CHEM 123        6 
PHYS 111 or 112 3 
PHYS 102, 121 or 122          3 
ENGL 109, or two of ENGL 112, 113, 
114, 150, 
151, 153, 154, 155, or 156               6 
Total Credits 30 

[…] 

Draft Academic Calendar URL: 

http://www.calendar.ubc.ca/Okanagan/proo
f/edit/index.cfm?tree=18,282,858,994 

Present Academic Calendar Entry: 

Mathematics (B.Sc.) 
[12320] B.Sc. Major in Mathematics 

[…] 

[12323] 

First Year Credits 
MATH 100, 101 6 
COSC 111, 121 6 
CHEM 111 or CHEM 121;  
and CHEM 113 or CHEM 123        6 
PHYS 111 or 112 3 
PHYS 102, 121 or 122          3 
Two of ENGL 112 or 114,  
113, 150, 151, 153 6 
Total Credits 30 

[…] 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: IKBSAS Arts & Sciences 
Dept./Unit: CMPS 
Faculty/School Approval Date: 20200327 
Effective Session: 2020W 

Date: 2020 Feb 13 
Contact Person: Dr. Wayne Broughton 
Phone: 250.807.9531 
Email: wayne.broughton@ubc.ca 

Type of Action: Suspend Major in Mathematical Sciences program 

Rationale: This program dates back to OUC, and its original purpose has now been completely 
superseded by (for example) the Major programs in Computer Science, Statistics, and Data Science. Very 
few students have taken this program in recent years, and students would be better served going into one 
of the other existing Major programs in a related area. 

Based on the SISC information as of February 24, 2020, registration for students in Mathematical Sciences 
(major) are as follows: 

• Year 2: 2 students
• Year 3: 1 student

The program will remain open to those students currently in the program, as per the Academic Calendar: 
http://www.calendar.ubc.ca/okanagan/index.cfm?tree=3,296,0,0. 

A disclaimer will also be added to the IKBSAS website to block further registration. Any student wishing 
to enroll in the Mathematical Sciences major can meet with the undergraduate program advisor to discuss 
alternate programs of study. 
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Proposed Academic Calendar Entry:  

This program is currently under review. 
Admissions into the program has been 
suspended for 2020. Students wishing to enrol in 
this program must contact the Mathematical 
Sciences undergraduate program advisor. 

[14631] Major in Mathematical Sciences 

[14635] Note: The UBC Okanagan campus also offers 
a B.A. Major in Computer Science, a B.Sc. Major in 
Computer Science, a B.Sc. Major in Data Science1, 
a B.A. Major in Mathematics, a B.Sc. Major in 
Mathematics, and a B.Sc. Combined Major in Physics 
and Mathematics. 
[14632] This program provides students with a solid 
grounding in the mathematical sciences including 
mathematics, statistics, and computer science. While 
maintaining a strong core in mathematics, the program 
allows students to emphasize mathematics, statistics, 
computer science, or any combination of the three. 
Computer science and statistics are extensively 
integrated throughout the program. 
[14633] A graduate of this program is prepared for 
further study in the mathematical sciences, or to enter 
into a career in business, education, government, 
industry, and financial institutions. Each student must 
consult with the department head in his or her first or 
second year for advice in planning his or her third- and 
fourth-year courses. Students planning to enter this 
program must include the course sequence COSC 
111/121 in their 30 credits of required first-year courses. 
First Year Credits 

CHEM 111 or CHEM 121; and CHEM 113 
or CHEM 123 

6 

COSC 111, 121 6 

Two of ENGL 112 or 114, 113, 150, 151, 153 6 

MATH 100, 101 6 

Draft Academic Calendar URL: 
http://www.calendar.ubc.ca/okanagan/proof/edit/ind
ex.cfm?tree=18,282,858,1257 

Present Academic Calendar Entry: 

[14631] Major in Mathematical Sciences 

[14635] Note: The UBC Okanagan campus also offers 
a B.A. Major in Computer Science, a B.Sc. Major in 
Computer Science, a B.Sc. Major in Data Science1, 
a B.A. Major in Mathematics, a B.Sc. Major in 
Mathematics, and a B.Sc. Combined Major in Physics 
and Mathematics. 
[14632] This program provides students with a solid 
grounding in the mathematical sciences including 
mathematics, statistics, and computer science. While 
maintaining a strong core in mathematics, the program 
allows students to emphasize mathematics, statistics, 
computer science, or any combination of the three. 
Computer science and statistics are extensively 
integrated throughout the program. 
[14633] A graduate of this program is prepared for 
further study in the mathematical sciences, or to enter 
into a career in business, education, government, 
industry, and financial institutions. Each student must 
consult with the department head in his or her first or 
second year for advice in planning his or her third- and 
fourth-year courses. Students planning to enter this 
program must include the course sequence COSC 
111/121 in their 30 credits of required first-year courses. 
First Year Credits 

CHEM 111 or CHEM 121; and CHEM 
113 or CHEM 123 

6 

COSC 111, 121 6 

Two of ENGL 112 or 114, 113, 150, 151, 
153 

6 

MATH 100, 101 6 
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PHYS 111 or 112 3 

PHYS 102, 121 or 122 3 

Total Credits 30 

Second Year 

COSC 221, 222 6 

DATA 311 3 

MATH 200, 220, 221, 225 12 

STAT 230 3 

Arts electives1 6 

Total Credits 30 

Third and Fourth Years 

COSC 310, 320 6 

MATH 307 3 

One of MATH 311, 327 3 

One of MATH 319, 340 3 

STAT 303 3 

One of STAT 401, 410 3 

Arts electives1 6 

Upper-level Computer Science elective 3 

Upper-level Mathematics elective 3 

Upper-level Science elective 3 

Upper-level Statistics elective 3 

Upper-level electives selected from 
Mathematics, Statistics, Data Science, or 
Computer Science 

9 

Upper-level electives 9 

Elective 3 

Total Credits 60 

Minimum credits for degree 120 
1 At least 18 credits (including the 6 credits in first-year 
English) must be in Arts courses. 

PHYS 111 or 112 3 

PHYS 102, 121 or 122 3 

Total Credits 30 

Second Year 

COSC 221, 222 6 

DATA 311 3 

MATH 200, 220, 221, 225 12 

STAT 230 3 

Arts electives1 6 

Total Credits 30 

Third and Fourth Years 

COSC 310, 320 6 

MATH 307 3 

One of MATH 311, 327 3 

One of MATH 319, 340 3 

STAT 303 3 

One of STAT 401, 410 3 

Arts electives1 6 

Upper-level Computer Science elective 3 

Upper-level Mathematics elective 3 

Upper-level Science elective 3 

Upper-level Statistics elective 3 

Upper-level electives selected from 
Mathematics, Statistics, Data Science, or 
Computer Science 

9 

Upper-level electives 9 

Elective 3 

Total Credits 60 

Minimum credits for degree 120 
1 At least 18 credits (including the 6 credits in first-year 
English) must be in Arts courses. 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: Irving K Barber School of Arts and 
Sciences 
Dept./Unit: Earth, Environmental and Geographic 
Sciences 
Faculty/School Approval Date: 20200327 
Effective Session: 2020W 

Date: 20200224 
Contact Person: Dr. Craig Nichol 
Phone: 250.807. 8087 
Email: craig.nichol@ubc.ca 

Type of Action: 
Change in Program Requirements 

Rationales: 

Changes to the manner in which electives are listed: These changes accommodate the change in 
BSc requirement from Arts Electives to Non-Science electives. 

Proposed Academic Calendar Entry:  

Earth and Environmental Sciences 
 [12312] Major in Earth and Environmental 
Sciences 
[…] 

[12314] 
First and Second Years1 Credits 

Two of EESC 101, 111, 121 6 

Two of BIOL 116, 125, COSC 101, 111, 
114, 121 

6 

CHEM 111 or CHEM 121; and CHEM 
113 or CHEM 123 

6 

MATH 100, 101 6 

PHYS 111 or 112 3 

PHYS 102, 121 or 122 3 

ENGL 109, or two of 112, 113, 114, 
150, 151, 153, 154, 155, or 156 

6 

STAT 230 or equivalent course (e.g. 
BIOL 202; GEOG 271; PSYO 271; 
SOCI 271) 

3 

At least three 200-level EESC courses 9 

Draft Academic Calendar URL: 
http://www.calendar.ubc.ca/okanagan/proof/edit/index.cf
m?tree=18,282,858,1070 
Present Academic Calendar Entry: 

Earth and Environmental Sciences 
 [12312] Major in Earth and Environmental 
Sciences 
[…] 

[12314] 
First and Second Years1 Credits 

Two of EESC 101, 111, 121 6 

Two of BIOL 116, 125, COSC 101, 111, 
114, 121 

6 

CHEM 111 or CHEM 121; and CHEM 
113 or CHEM 123 

6 

MATH 100, 101 6 

PHYS 111 or 112 3 

PHYS 102, 121 or 122 3 

Two of ENGL 112, 114, 113, 150, 
151, 153 

6 

STAT 230 or equivalent course (e.g. 
BIOL 202; GEOG 271; PSYO 271; SOCI 
271) 

3 

At least three 200-level EESC courses 9 
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Science Electives (200-level)3 6 

Non-Science electives 6 

Total Credits 60 

Third and Fourth Years1 Credits 

Any six EESC 300- and 400-level 
courses3 

18 

Two EESC or GISC 300- or 400-level 
courses 

6 

Upper-level Science electives4 12 

Non-Science electives5,6 6 

Electives6 18 

Minimum total credits for degree 120 

1 Students are advised to consult a departmental program 
advisor or the program website for guidance on which 
courses to take in first and second year. The choice of 
courses, and the order to take them in, may vary 
depending on student interests. Careful selection of 
courses at all levels may be required to meet the 
requirements of registration in some professional 
organizations. Consultation with a departmental program 
advisor is recommended at the end of 1st-year or in the 
first weeks of 2nd year if a student is aiming to meet 
requirements of professional registration. 
2 Students may choose 200-level courses from Earth and 
Environmental Sciences courses, Geography courses 
accepted as science courses, or from across the 
sciences. Students should consult with a program advisor 
to select courses to match their intended program of 
study and professional registration intentions. 
3 A few upper-level Earth and Environmental Sciences 
courses are offered in alternate years. Planning with a 
department advisor is recommended. 
4 Students may choose from Earth and Environmental 
Sciences courses, Geospatial Information Science 
courses, Geography courses accepted as science 
courses, or from across the sciences. 
5 Those Geography courses regarded as Science 
courses cannot be used for Non-Science credit. 
See the Bachelor of Science Degree 
Requirements for a list. 
6 At least 6 credits of these electives must be at upper-
level. 

[…] 

Science Electives (200-level)2 6 

Electives 6 

Total Credits 60 

Third and Fourth Years1 Credits 

Any six EESC 300- and 400-level 
courses3 

18 

Two EESC or GISC 300 or 400-level 
courses 

6 

Upper-level Science electives4 12 

Arts electives5,6 12 

Electives6 12 

Minimum total credits for degree 120 

1 Students are advised to consult a departmental program 
advisor or the program website for guidance on which 
courses to take in first and second year. The choice of 
courses, and the order to take them in, may vary 
depending on student interests. Careful selection of 
courses at all levels may be required to meet the 
requirements of registration in some professional 
organizations. Consultation with a departmental program 
advisor is recommended at the end of 1st-year or in the 
first weeks of 2nd year if a student is aiming to meet 
requirements of professional registration. 
2 Students may choose 200-level courses from Earth 
and Environmental Sciences courses, Geography 
courses accepted as science courses, or from across 
the sciences. Students should consult with a program 
advisor to select courses to match their intended 
program of study and professional registration 
intentions. 
3 A few upper-level Earth and Environmental Sciences 
courses are offered in alternate years. Planning with a 
department advisor is recommended. 
4 Students may choose from Earth and Environmental 
Sciences courses, Geospatial Information Science 
courses, Geography courses accepted as science 
courses, or from across the sciences. 
5 Those Geography courses regarded as Science 
courses cannot be used for Arts credit. See 
the Bachelor of Science Degree Requirements for a 
list. 
6 At least 6 credits of these electives must be at upper-
level. 
[…] 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: Irving K Barber School of Arts and 
Sciences 
Dept./Unit: Earth, Environmental and Geographic 
Sciences 
Faculty/School Approval Date: 20200327 
Effective Session: 2020W 

Date: 2020 02 24 
Contact Person: Dr. Craig Nichol 
Phone: 250.807. 8087 
Email: craig.nichol@ubc.ca 

Type of Action: 
Change in Program Requirements 

Rationales: 

1. Neither CHEM 210 and CHEM 321 have been offered in 7 years, and are unlikely to be offered
in the foreseeable future.  Having these courses listed is redundant, and potentially misleading to
students.

2. Changes to the manner in which electives are listed to accommodate the change in BSc
requirement from Arts Electives to Non-Science electives.  Some minor rearrangement of the
presentation of the categories has been done to make it easier to program into Degree navigator.

Proposed Academic Calendar Entry:  

Freshwater Science 
[12375] Major in Freshwater Science 
[…] 

[12378] This program prepares students for careers 

related to inland aquatic ecosystems. Graduates of this 

program will acquire the skills and knowledge necessary to 

deal with future national and international freshwater 

environmental problems - both in water quality and 

quantity. In addition to employment in freshwater and 

environmental sectors, graduates will be prepared for 

graduate study and research in freshwater science. 
First Year Credits 

BIOL 116, 125 6 

Draft Academic Calendar URL: 
http://www.calendar.ubc.ca/okanagan/proof/edit/index.cfm
?tree=18,282,858,1067 
Present Academic Calendar Entry: 

Freshwater Science 
[12375] Major in Freshwater Science 
[…] 

[12378] This program prepares students for careers related 

to inland aquatic ecosystems. Graduates of this program 

will acquire the skills and knowledge necessary to deal with 

future national and international freshwater environmental 

problems - both in water quality and quantity. In addition to 

employment in freshwater and environmental sectors, 

graduates will be prepared for graduate study and research 

in freshwater science. 
First Year 

BIOL 116, 125 6 
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CHEM 111 or CHEM 121; and CHEM 113 or 
CHEM 123 

6 

EESC 101, 111 6 

MATH 100, 101 6 

PHYS 111 or 112 3 

PHYS 121 or 122 3 

Total Credits 30 

Second Year 

BIOL 201 3 

BIOL 202, STAT 230, or equivalent course 
(e.g.: GEOG 271; PSYO 271; SOCI 271) 

3 

CHEM 201 3 

CHEM 211 3 

EESC 205, 222 6 

ENGL 109, or two of 112, 113, 114, 150, 
151, 153, 154, 155, or 156 

6 

Non-science electives 6 

Total Credits 30 

Third and Fourth Years 

BIOL 308, 3751 6 

CHEM 301 3 

EESC 212 3 

EESC 301 3 

EESC 402 3 

One of EESC 305, 342, 413, 435 3 

Two of EESC 309, EESC 323, EESC 423 6 

One of EESC 313, EESC 314, EESC 315, 
GEOG 310, GEOG 314 

3 

Upper-level Science electives 9 

Non-Science electives2 6 

Electives2 15 

Total Credits 60 

Minimum Credits for Degree 120 

1 In lieu of BIOL 375, two of BIOL 204, 205, 209, 210 will be 
accepted. 
2 At least 6 credits of these electives must be at upper-
level. 

CHEM 111 or CHEM 121; and CHEM 113 
or CHEM 123 

6 

EESC 101, 111 6 

MATH 100, 101 6 

PHYS 111 or 112 3 

PHYS 102, 121 or 122 3 

Total Credits 30 

Second Year 

BIOL 201 3 

BIOL 202, STAT 230, or equivalent course 
(e.g.: GEOG 271; PSYO 271; SOCI 271) 

3 

CHEM 201 or 210 3 

CHEM 211 3 

EESC 205, 222 6 

Two of ENGL 112 or 114, 113, 150, 151, 
153 

6 

Arts electives1 6 

Total Credits 30 

Third and Fourth Years 

BIOL 308, 3752 6 

CHEM 301 3 

EESC 212 3 

EESC 301 3 

EESC 402 3 

One of EESC 305, 342, 413, 435 3 

Two of CHEM 321, EESC 309, EESC 
323, EESC 423 

6 

One of EESC 313, EESC 314, EESC 
315,  GEOG 310, GEOG 314 

3 

Arts electives1 6 

Electives (Arts or Science)1 9 

Upper-level Science electives 9 

Upper-level electives (Arts or Science) 6 

Total Credits 60 

Minimum Credits for Degree 120 
1 At least 18 credits (including the 6 credits in 
first-year English) must be in Arts courses. 
2 In lieu of BIOL 375, two of BIOL 204, 205, 209, 
210 will be accepted. 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: IKBSAS 
Dept./Unit: Community, Culture and Global 
Studies (Anthropology) 
Faculty/School Approval Date: 20200327 
Effective Session: 2020W 

Date: 20190215 
Contact Person: Dr. David Geary 
Phone: 250.807.8165 
Email: david.geary@ubc.ca 

Type of Action: 
New Course 

Rationale:  
This new course examines the range of approaches to public anthropology and reflects on 
its potential to bring about positive social change in the contemporary world. For most 
anthropologists, the goal of our research is not simply to study the world, but to link 
research and action, to bring anthropological knowledge to broader audiences, and 
promote social justice on critical issues of our time. This course will take a global 
approach and consider public anthropology within and between the three main sub-fields 
represented in our program, (cultural, archaeological, and linguistic). This course will be 
a required 200-level course for the Major in Anthropology and can be taught by all of our 
faculty. This course will also provide a strong foundation in contemporary social issues 
and public debates that will better prepare students for upper-level theory and 
methodology courses.  

Proposed Academic Calendar Entry:  

ANTH 200 (3) Public Anthropology: 
Engagement and Advocacy 

Examines the range of approaches to 
public anthropology and how its 
methods and insights can be used to 
effect social change, encourage broader 
public conversation and debate, and 
respond to inequality, injustice, and 
human suffering. [3-0-0] 
Prerequisite: One of ANTH 100, ANTH 
103 or ANTH 170. Second-year standing. 

Draft Academic Calendar URL: 

n/a 

Present Academic Calendar Entry: 

n/a 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: FCCS 
Dept./Unit: FCCS Dean’s Office 
Faculty/School Approval Date: 20200120 
Effective Session:  2019W 

Date: 20191120 
Contact Person: Diana Carter 
Email: diana.carter@ubc.ca 

Type of Action: 
Discontinuation of Major 

Rationale: Student intake to the Spanish SPAN major was suspended 3 years ago, and 
due to continuing enrolment and staffing issues, it has been decided to permanently close 
the major.  The Minor in Spanish will remain. 

Proposed Academic Calendar Entry:  

N/A 

Draft Academic Calendar URL: 

http://www.calendar.ubc.ca/okanagan/pr
oof/edit/index.cfm?tree=18,283,902,1339 

Present Academic Calendar Entry: 

[16948] Major in Spanish 

[18081] This program is currently under review. 

Students wishing to enrol in this program must 

contact the Spanish program advisor. 

[18054] Admission to this major is suspended as 

of September 2017 for 2018, 2019 and 2020. 

[16949] The Spanish Program offers students a 

full range of courses in all aspects of Hispanic 

studies, including language, translation, 

linguistics, culture, literature, cinema, history 

and politics. Students may supplement their 

Spanish major with an interdisciplinary approach 

by taking related courses in Latin American and 

Iberian Studies, Political Science, International 
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Relations, Cultural Studies, Human Geography, 

Anthropology, Economics or History. 

[17045] The Spanish Program accommodates a 

variety of student Spanish language 

proficiencies, from true beginners to native, near 

native or heritage speakers of Spanish. From 

active participation in language courses to 

undergraduate research opportunities in higher 

level language, literature or linguistics courses, 

students progress along the continuum of 

language proficiency over the course of their 

studies in the Program. 

[16950] As the Spanish Program aims to prepare 

students to function in other Hispanic countries, 

students are encouraged to complete part of 

their coursework abroad. International 

opportunities are available through the Go 

Global Program. Interested students should 

contact the UBCO International Programs and 

Services office or the Spanish Program 

Coordinator early in their planning process. 

[16951] Students must complete at least 48 

credits in Spanish, with a minimum of 30 credits 

at the 300/400 level. 

[16952] First and Second Years 

[16953] Students would normally complete SPAN 

101, 102; and any of the following sets: SPAN 

201, 202 or SPAN 203, 204. Students may take a 

placement test to determine their entry level. 

Contact the Department of Languages and World 

Literatures for information. 
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[16954] Third and Fourth Years 
[16955] Students are required to 
complete: 

• SPAN 301, 302; and

• 24 additional credits of Spanish courses

at the 300/400 level.
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: FCCS 
Dept./Unit: English and Cultural Studies 
Faculty/School Approval Date: 20200120 
Effective Session: 2020W1 

Date: 15 January 2020 
Contact Person: Marie Loughlin 
Phone: 250.807.9330 
Email: marie.loughlin@ubc.ca 

Type of Action: New Subject Code 

Rationale: 

The Department of English and Cultural studies is planning to offer courses in the new 
field of Communications, and therefore a new subject code is needed. While COMM was 
our initial proposed code, we have decided instead on CORH. It stands for 
‘Communications and Rhetoric,’ the two central aspects of our new courses and 
forthcoming certificate in this area. COMM is presently the course code for Commerce at 
UBC Vancouver, and we would like to avoid any possible confusion for students, faculty 
and staff by adopting the CORH course code. 

Proposed Academic Calendar Entry:  

Courses by Subject Name 
 […] 

CHEM     Chemistry 
CORH      Communications and 

Rhetoric 
COSC      Computer Science 

[…] 

Draft Academic Calendar URL: 
http://www.calendar.ubc.ca/okanagan/proof/edit/co
urses.cfm?go=name 

Present Academic Calendar Entry: 

Courses by Subject Name 
 […] 

CHEM     Chemistry 
COSC      Computer Science 

[…] 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: FCCS 
Dept./Unit: English and Cultural Studies 
Faculty/School Approval Date: 20200120 
Effective Session: 2020 W1 

Date: 4 January 2020 
Contact Person: Marie Loughlin / 
Aisha Ravindran 
Phone: 79330 / 79380 
Email: marie.loughlin@ubc.ca  
aisha.ravindran@ubc.ca 

Type of Action: New Course 

Rationale:  
CORH 203 (3) Communication in the Sciences is one of three new courses that will 
allow students to develop their communication skills in the broad disciplinary areas of the 
humanities, sciences, and social sciences. The new B.Sc.’s communication requirement 
mandates that its students complete “six credits of English or Communications courses 
[…] before promotion to fourth-year standing.” While many B.Sc. students will continue 
to take six credits of 100-level ENGL, we have designed CORH 203 (a Communications 
equivalent to ENGL 203 Topics in Composition) for those students who wish to develop 
their skills in science communication. Specifically, CORH 203 will provide students with 
the opportunity to develop their writing and research skills, as well as their oral 
communication competencies, by exploring a single issue from the point of view of 
research in various science disciplines (such as physics, chemistry, biology and 
computing sciences). Students will develop their understanding of the nature and 
parameters of knowledge in the sciences, as well as the skills necessary to communicate 
this knowledge and their own research effectively to academic and non-specialist 
audiences. By helping them navigate through a variety of genres and discursive modes in 
science writing—verbally, orally, and digitally—this course will support students’ 
intensive ‘content-based’ learning in their other science courses, and will allow them to 
enter academic and public conversations about vital issues in the sciences, such as 
environmentalism and climate change. 

THE CORH 2XX courses may seem to overlap with ENGL 203 Topics in Composition.  
However, the central distinction between the CORH 2XX courses and ENGL 203 is that 
the new CORH courses are based in the principles and practices of WID (writing in the 
disciplines), and thus examine the discourse practices of a particular disciplinary area. 
ENGL 203 is based in the principles and practices of WAD (writing across the 
disciplines), and thus employs a more cross-disciplinary approach based around a topic.  
Unlike ENGL 203, our new CORH 2XX courses will explore writing both popular and 
academic within a single disciplinary area, broadly understood: the Sciences (CORH 
203), the Humanities (CORH 204), and the Social Sciences (CORH 205). In each of 
these courses, students will examine published discourses within a discipline that have 
different critical purposes: popular writing by experts that has the purpose of influencing 
community or public opinion, and academic writing that intervenes in the debates among 
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experts in a specific field. In CORH 203, CORH 204, and CORH 205, students will 
examine the conventions and approaches of such published discourses within a specific 
discipline; they will analyze how people express their viewpoints differently to meet 
these disciplinary expectations, as well as the nature of such expectations, and they will 
dissect the rhetorical strategies used to construct arguments and persuade audiences in the 
Humanities, Sciences, and Social Sciences. Students will explore topics relevant to their 
areas of interest, and propose and write a research paper to practice specific disciplinary 
norms. In short, unlike ENGL 203, CORH 2XX will be based on theoretical frameworks 
from the fields of Communication, Rhetoric and Composition. 

Proposed Academic Calendar Entry:  

CORH 203 (3) Communication in the 
Sciences 
Practice-based course that develops 
intermediate level communication skills 
in the sciences. Emphasis on analysis of 
scientific literature and communicating 
science to experts in the discipline and 
lay audiences, in written, visual, oral, 
and digital modes. 

Prerequisites: One of ENGL 109, ENGL 
112, ENGL 114, ENGL 150, ENGL 151, 
ENGL 153, ENGL 155, ENGL 156. 

Draft Academic Calendar URL: 
N/A 

Present Academic Calendar Entry: 
None. 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: FCCS 
Dept./Unit: English and Cultural Studies 
Faculty/School Approval Date: 20200120 
Effective Session: 2020 W1 

Date: 4 January 2020 
Contact Person: Marie Loughlin / 
Anita Chaudhuri 
Phone: 79330 / 78576 
Email: marie.loughlin@ubc.ca 
anita.chaudhuri@ubc.ca 

Type of Action: New Course 

Rationale:  
CORH 204 (3) Communication in the Humanities is one of three new courses that will 
allow students to develop their communications skills in the broad disciplinary areas of 
the humanities, sciences, and social sciences. The new B.A.’s communications 
requirement mandates that all B.A. students must take ENGL 203 Topics in Composition 
or equivalent. We have designed CORH 204 Communication in the Humanities as one of 
these equivalent courses. Specifically, CORH 204 will provide students with the 
opportunity to develop their writing and research skills, as well as their oral 
communication competencies, by exploring a single issue from the point of view of 
various humanities’ disciplines (such as law, literature, geography, philosophy, and art/art 
history). Students will develop their understanding of the nature and parameters of 
knowledge in the humanities. They will develop the skills necessary to communicate this 
research and their own research effectively to academic and non-specialist audiences. By 
helping them navigate through a variety of genres and discursive modes in humanities’ 
writing—verbally, orally, and digitally—this course will support students’ intensive 
‘content-based’ learning in their other humanities’ courses, and will allow them to enter 
academic and public conversations about vital issues in the humanities. It will allow them 
to become adept at negotiating rhetorical positions grounded in disciplinary knowledge 
and posit new trajectories in academic and non-academic conversation on a select topic. 
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Proposed Academic Calendar Entry:  

CORH 204 (3) Communications in the 
Humanities 
Practice-based course that develops 
intermediate level communication skills 
in the humanities. Emphasis on analysis 
of humanities literature and 
communicating the humanities to 
experts in the discipline and lay 
audiences, in written, visual, oral, and 
digital modes. 

Prerequisite: One of ENGL 109, ENGL 
112, ENGL 114, ENGL 150, ENGL 151, 
ENGL 153, ENGL 154, ENGL 155, 
ENGL 156. 

Draft Academic Calendar URL: 
N/A 

Present Academic Calendar Entry: 
None 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: FCCS 
Dept./Unit: English and Cultural Studies 
Faculty/School Approval Date: 20200120 
Effective Session: 2020 W1 

Date: 4 January 2020 
Contact Person: Marie Loughlin / 
Aisha Ravindran 
Phone: 79330 / 79308 
Email: marie.loughlin@ubc.ca 
aisha.ravindran@ubc.ca 

Type of Action: New Course 

Rationale:  
CORH 205 (3) Communication in the Social Sciences is one of three new courses that 
will allow students to develop their communication skills in the broad disciplinary areas 
of the humanities, sciences, and social sciences. The new B.A.’s communication 
requirement mandates that all B.A. students must take ENGL 203 Topics in Composition 
or equivalent. We have designed CORH 205 Communication in the Social Sciences as 
one of these equivalent courses. Specifically, CORH 205 will provide students with the 
opportunity to develop their writing and research skills, as well as their oral 
communication competencies, by exploring a single issue from the point of view of 
various social science disciplines (such as sociology, psychology, political science, 
anthropology and economics). Students will develop their understanding of the nature 
and parameters of knowledge in the social sciences. They will develop the skills 
necessary to communicate this knowledge and their own research effectively to academic 
and non-specialist audiences. By helping them navigate through a variety of genres and 
discursive modes in social science writing—verbally, orally, and digitally—this course 
will support students’ intensive ‘content-based’ learning in their other social science 
courses. It will give them the tools necessary to enter academic and public conversations 
about vital issues in the social sciences, such as human rights and the development and 
use of public spaces. 

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 120 of 358



2 
UBC’s Okanagan campus – Curriculum Proposal Form Version: August, 2015 

Proposed Academic Calendar Entry:  

CORH 205 (3) Communication in the 
Social Sciences 
Practice-based course that develops 
intermediate level communication in the 
social sciences. Emphasis on analysis of 
social science literature and 
communicating the social sciences to 
experts in the discipline and lay 
audiences, in written, visual, oral, and 
digital modes. 

Prerequisites: One of ENGL 109, ENGL 
112, ENGL 114, ENGL 150, ENGL 151, 
ENGL 153, ENGL 154, ENGL 155, ENL 
156. 

Draft Academic Calendar URL: 
N/A 

Present Academic Calendar Entry: 
None. 

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 121 of 358



1 
UBC’s Okanagan campus – Curriculum Proposal Form Version: August, 2015 

Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: FCCS 
Dept./Unit: Languages and World Literatures 
Faculty/School Approval Date: 20200310 
Effective Session: 2020W 

Date: 2020-02-04 
Contact Person: Dr. Anderson 
Araujo 
Email: anderson.araujo@ubc.ca 

Type of Action: 

New Course 

Rationale: 

WRLD330 is part of a series of courses created to be taught by up to 4 instructors. These 
courses emphasize a theme (e.g. “war”), a media (e.g. film), a genre (e.g. novel), or an 
intercultural angle (e.g. legitimation devices, prizes). Their theoretical and 
methodological underpinnings align with the learning outcomes of the WRLD major 
program currently under development. They emphasize the prefixes pluri- (the 
connectedness) and inter- (the contact) in their methodology and their objects.  

• pluridisciplinarity, interdisciplinarity: contact and conversation between literature
theories and methods from various traditions;

• plurilinguism and interlinguism: contact and circulation of languages in Literature
and society observed through literary study, research methodologies, literature in
translation, critical theory and translation theory;

• pluricultural and intercultural: contact and exchange beyond the traditional
“national” Literatures & Languages.

Each of these WRLD33X courses aims to foster the contact between different cultural-
national-linguistic areas. Sample syllabi combine French, Japanese, and Portuguese-
language literatures and cultures. Over time, different areas can be combined (namely, for 
LWL department: Persian, Arabic, Korean, German, Spanish, Indigenous languages). 

Resource management: Approval was received from Department of Languages and 
World Literature and the Faculty of Creative and Critical Studies to manage instructors’ 
workloads over the course of a year (micro-credit system). Courses will be on record for 
one of the instructors only. Courses from this series will be offered in waves of up to 4 
during a same Academic Year; they will be programmed in different time slots to allow 
for flexible registration potential.  

Assessment Assignments and grading will be standardized (rubric and learning 
outcomes) across the units to ensure consistency, clarity, and fairness for students. 

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 122 of 358



2 
UBC’s Okanagan campus – Curriculum Proposal Form Version: August, 2015 

Proposed Academic Calendar Entry:  

WRLD330 (3) War in Literature 
An intercultural exploration of the 
literary representation of war in 
various textual forms. 
Prerequisite: 3rd year standing 

Present Academic Calendar Entry: 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: FCCS 
Dept./Unit: Languages and World Literatures 
Faculty/School Approval Date: 20200310 
Effective Session: 2020W 

Date: 2020-02-04 
Contact Person: Dr. Alwyn Spies 
Phone:  
Email: alwyn.spies@ubc.ca 

Type of Action: 

New Course 

Rationale: 

WRLD331 is part of a series of courses created to be taught by up to 4 instructors. These 
courses emphasize a theme (e.g. “war”), a media (e.g. film), a genre (e.g. novel), or an 
intercultural angle (e.g. legitimation devices, prizes). Their theoretical and 
methodological underpinnings align with the learning outcomes of the WRLD major 
program currently under development. They emphasize the prefixes pluri- (the 
connectedness) and inter- (the contact) in their methodology and their objects.  

• pluridisciplinarity, interdisciplinarityy: contact and conversation between
literature theories and methods from various traditions;

• plurilinguism and interlinguism: contact and circulation of languages in Literature
and society observed through literary study, research methodologies, literature in
translation, critical theory and translation theory;

• pluricultural and intercultural: contact and exchange beyond the traditional
“national” Literatures & Languages.

Each of these WRLD33X courses aims to foster the contact between different cultural-
national-linguistic areas. Sample syllabi combine French, Japanese, and Portuguese-
language literatures and cultures. Over time, different areas can be combined (namely, for 
LWL department: Persian, Arabic, Korean, German, Spanish, Indigenous languages). 

Resource management: Approval was received from Department of Languages and 
World Literature and the Faculty of Creative and Critical Studies to manage instructors’ 
workloads over the course of a year (micro-credit system). Courses will be on record for 
one of the instructors only. Courses from this series will be offered in waves of up to 4 
during a same Academic Year; they will be programmed in different time slots to allow 
for flexible registration potential.  

Assessment Assignments and grading will be standardized (rubric and learning 
outcomes) across the units to ensure consistency, clarity, and fairness for students. 
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Proposed Academic Calendar Entry:  

WRLD331 (3) “Best” International 
Feature Films 
An intercultural exploration of 
films that have been included in 
the American Academy Award for 
Best International Feature Film 
Category 
Prerequisite: 3rd year standing 

Present Academic Calendar Entry: 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: FCCS 
Dept./Unit: Languages and World Literatures 
Faculty/School Approval Date: 20200310 
Effective Session: 2020W 

Date: 2020-02-04 
Contact Person: Dr. Francis 
Langevin 
Phone:  
Email: francis.langevin@ubc.ca 

Type of Action: 

New Course 

Rationale: 

WRLD332 is part of a series of courses created to be taught by up to 4 instructors. These 
courses emphasize a theme (e.g. “war”), a media (e.g. film), a genre (e.g. novel), or an 
intercultural angle (e.g. legitimation devices, prizes). Their theoretical and 
methodological underpinnings align with the learning outcomes of the WRLD major 
program currently under development. They emphasize the prefixes pluri- (the 
connectedness) and inter- (the contact) in their methodology and their objects.  

• pluridisciplinarity, interdisciplinarityy: contact and conversation between
literature theories and methods from various traditions;

• plurilinguism and interlinguism: contact and circulation of languages in Literature
and society observed through literary study, research methodologies, literature in
translation, critical theory and translation theory;

• pluricultural and intercultural: contact and exchange beyond the traditional
“national” Literatures & Languages.

Each of these WRLD33X courses aims to foster the contact between different cultural-
national-linguistic areas. Sample syllabi combine French, Japanese, and Portuguese-
language literatures and cultures. Over time, different areas can be combined (namely, for 
LWL department: Persian, Arabic, Korean, German, Spanish, Indigenous languages). 

Resource management: Approval was received from Department of Languages and 
World Literature and the Faculty of Creative and Critical Studies to manage instructors’ 
workloads over the course of a year (micro-credit system). Courses will be on record for 
one of the instructors only. Courses from this series will be offered in waves of up to 4 
during a same Academic Year; they will be programmed in different time slots to allow 
for flexible registration potential.  

Assessment Assignments and grading will be standardized (rubric and learning 
outcomes) across the units to ensure consistency, clarity, and fairness for students. 
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Proposed Academic Calendar Entry:  

WRLD332 (3) Nobel Prize 
Literature 
An intercultural and 
interdisciplinary exploration of 
literary texts by authors who have 
won the Nobel Prize for 
Literature. 
Prerequisite: 3rd year standing 

Present Academic Calendar Entry: 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: Faculty of Management 
Dept./Unit: N/A 
Faculty/School Approval Date: 20200325 
Effective Session:  
2020W 

Date: 20200218 
Contact Person: Dr. Sandy Hilton 
Phone: 250.807.8254 
Email: sandy.hilton@ubc.ca 

Type of Action: 
Revision to Calendar Description 

Rationale: The Faculty of Management is moving to course-based prerequisites by 
removing prerequisites that were based on year-standing within the BMGT 
program.  Course-based prerequisites provide a more flexible and fluid progression 
through the required and elective courses for students in the program as well as opening 
the opportunity for students outside the BMGT program to access MGMT courses.  This 
flexibility requires a number of calendar changes including removing the 
expectation/requirement that students complete particular sets of courses 
simultaneously.  This particular proposal updates our Introduction page in the calendar 
based on the increased flexibility. 

Proposed Academic Calendar Entry:  

Introduction for students entering the 
program as first years in 2017/2018 or 
later; as second years in 2018/2019 or later; 
or as third years in 2019/2020 or later 

 [17355] The Faculty of Management 
offers a 4-year undergraduate program 
leading to the Bachelor of Management 
(B.Mgt.). 

[17356] Students start by completing 
eight required courses comprising 

Draft Academic Calendar URL: 
http://www.calendar.ubc.ca/okanagan/pr
oof/edit/index.cfm?tree=18,287,1091,136
3 

Present Academic Calendar Entry: 

Introduction for students entering the 
program as first years in 2017/2018 or 
later; as second years in 2018/2019 or later; 
or as third years in 2019/2020 or later 

 [17355] The Faculty of Management 
offers a 4-year undergraduate program 
leading to the Bachelor of Management 
(B.Mgt.). 

[17356] In the first year, students take 
eight required Year 1 courses comprising 
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introductory management, personal and 
corporate social responsibility, economics, 
mathematics, statistics, psychology and 
English, building the pre-requisites for later 
years. 

[17357] Students then complete eleven 
required Management courses in 
accounting, human 
resources/organizational behaviour, 
management communications, marketing, 
information systems, business conditions 
analysis, sustainable business, finance, 
operations, and industry analysis, setting 
the stage for further study. 

[…] 

of introductory management, personal and 
corporate social responsibility, economics, 
mathematics, statistics, psychology and 
English, building the pre-requisites for later 
years. 

[17357] In the second year, students take 
seven core Year 2 Management courses in 
accounting, human 
resources/organizational behaviour, 
management communications, marketing, 
information systems and business 
conditions analysis. 

[17358] In the third year, students take 
four core Year 3 Management courses in 
sustainable business, finance, operations, 
and industry analysis, setting the stage for 
further study. 

[…] 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: Faculty of Management 
Dept./Unit: n/a 
Faculty/School Approval Date: Nov 13, 2019 
Effective Session:  
2020W 

Date: 20191024 
Contact Person: Dr. Sandy Hilton 
Phone: 250.807.8254 
Email: sandy.hilton@ubc.ca 

Type of Action: 
Other: remove program time restriction 
Rationale: The Faculty of Management is increasing the flexibility for students on how 
they complete the BMgt requirements.  We currently have a restriction that limits 
students to a maximum of six years in the program.  While we have few students take that 
long, we do not feel the need for such a restriction. 

Proposed Academic Calendar Entry:  
Academic Regulations for students 
entering the program as first years 
in 2017/2018 or later; as second 
years in 2018/2019 or later; or as 
third years in 2019/2020 or later 
[…] 

[17380] Failed Courses 
[17381] A student may repeat a failed course only 

once. Please refer to Advancement Regulations for 

the official UBC Okanagan policy on repeating failed 

courses. 

Draft Academic Calendar URL: 
http://www.calendar.ubc.ca/Okanagan/proof/edit/in
dex.cfm?tree=18,287,1091,1365 

Present Academic Calendar Entry: 
Academic Regulations for students 
entering the program as first years 
in 2017/2018 or later; as second 
years in 2018/2019 or later; or as 
third years in 2019/2020 or later 
[…] 

[17380] Failed Courses 
[17381] A student may repeat a failed course only 

once. Please refer to Advancement Regulations for 

the official UBC Okanagan policy on repeating failed 

courses. 

[17382] Degree Completion 
[17383] Students must complete their degree 

requirements within six years of their original 
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[17384] Dean's Honour Roll 
[17385] Student transcripts will receive the notation 

"Dean's Honour Roll" if an overall average of 80% or 

better is achieved in a program of 27 credits or more 

in any Winter Session. Exceptions are made for Co-

op or Exchange students, who require at least 15 

credits in a non-Co-op or non-Exchange term for this 

calculation. To qualify, students must pass all 

courses. Only courses taken at UBC will be used in 

this calculation. 

[…] 

admission into the Faculty of Management or 

otherwise obtain permission from the Dean for 

an extension. 

[17384] Dean's Honour Roll 
[17385] Student transcripts will receive the notation 

"Dean's Honour Roll" if an overall average of 80% or 

better is achieved in a program of 27 credits or more 

in any Winter Session. Exceptions are made for Co-

op or Exchange students, who require at least 15 

credits in a non-Co-op or non-Exchange term for this 

calculation. To qualify, students must pass all 

courses. Only courses taken at UBC will be used in 

this calculation. 

[…] 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: Faculty of Management 
Dept./Unit: n/a 
Faculty/School Approval Date: 20191113 
Effective Session: 2020W  

Date: 20191029 
Contact Person: Dr. Sandy Hilton 
Phone: 250.807.8254 
Email: sandy.hilton@ubc.ca 

Type of Action:  
Other: Revision to advancement requirements (progression criteria) 
Rationale: The existing advancement criteria require completion of specific sets of MGMT courses that can create
unnecessary hurdles for transfer students, students failing a single course, or for students wanting to complete less than 
the standard 15-credit load per semester.  The proposal removes course-based progression criteria and relies solely on 
credits earned. 

The proposed advancement criteria are consistent with most other units on campus. 

Proposed Academic Calendar Entry:  

[17402] Advancement Requirements 
[17406] Promotion to Second Year 

[17407] Successful completion of 24 or more credits 

(with exception of the Vantage College Management 

Stream, see below). 

URL: 
http://www.calendar.ubc.ca/Okanagan/proo
f/edit/index.cfm?tree=18,287,1091,1365 

Present Calendar Entry: 

[17402] Advancement Requirements 
[17406] Promotion to Second Year 

[17407] Successful completion of 24 or more credits 

(with exception of the Vantage College Management 

Stream, see below), which must include all first-

year core courses: MGMT 100, MGMT 110, ECON 

101, ECON 102, MATH 100 or 116, PSYO 111, 

STAT 121 or 124, ENGL 112 (or 6 credits of any 

ENGL. Note: If 6 credits in any ENGL is used, 

only 3 credits of ENGL count towards the 24 

credits of required Year 1 courses). 

[17408] A minimum average grade of 60% in the 

first-year core courses is required. 

A minimum grade of 60% in ENGL 112 is also 

required (or an average minimum grade of 60% 

over 6 credits of any ENGL). 
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[17413] Promotion to Third Year 

[17415] Successful completion of 48 or more credits. 

[17419] Promotion to Fourth Year 

[17421] Successful completion of 78 or more credits. 

[17425] Note: MGMT 490 is required for degree 

completion. Registration for this course requires 

fourth year standing. 

[17413] Promotion to Third Year 

[17414] The seven core Year 2 MGMT courses 

(21 credits) are: MGMT 201, MGMT 202, MGMT 

220, MGMT 230, MGMT 240, MGMT 250 and 

MGMT 290. 

[17415] Successful completion of 48 or more credits, 

including all second-year MGMT core courses: 

MGMT 201, MGMT 202, MGMT 220, MGMT 230, 

MGMT 240, MGMT 250 and MGMT 290. 

[17416] A minimum average grade of 60% in the 

second-year core MGMT courses is required. 

[17419] Promotion to Fourth Year 

[17421] Successful completion of 78 or more credits, 

including all third-year MGMT core courses: 

MGMT 310, MGMT 355, MGMT 380 and MGMT 

360. 

[17422] A minimum average grade of 60% in the 

third-year core MGMT courses is required. 

[17425] Note: MGMT 490 is required for degree 

completion. Registration for this course requires 

fourth year standing. 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: Faculty of Management 
Dept./Unit: N/A 
Faculty/School Approval Date: 20200325 
Effective Session:  
2020W  

Date: 20200218 
Contact Person: Dr. Sandy Hilton 
Phone: 250.807.8254 
Email: sandy.hilton@ubc.ca 

Type of Action: 
Revision to Calendar Description 

Rationale: The Faculty of Management is moving to course-based prerequisites by 
removing prerequisites that were based on year-standing within the BMGT 
program.  Course-based prerequisites provide a more flexible and fluid progression 
through the required and elective courses for students in the program as well as opening 
the opportunity for students outside the BMGT program to access MGMT courses.  This 
flexibility requires a number of calendar changes including removing the 
expectation/requirement that students complete particular sets of courses in particular 
years.  This particular proposal updates our Degree Requirements page in the calendar 
based on the increased flexibility.  We are not changing any of the required courses, 
we’re simply removing the expectation or requirement that students complete particular 
courses in particular years. 
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Proposed Academic Calendar Entry:  

Degree Requirements for students entering 
the program as first years in 2017/2018 or 
later; as second years in 2018/2019 or later; 
or as third years in 2019/2020 or later 

 [17426] The program leading to the B.Mgt. 
requires a minimum of 120 credits with the 
following requirements to complete the 
program: 

[17427] - 

Required Credits 
ECON 101 3 

ECON 102 3 

ENGL 112 or ENGL 114; 
or ENGL 6 credits any 
level* 

3 

One of MATH 100, 116 3 

MGMT 100 3 
MGMT 110 3 
PSYO 111 3 
One of STAT 121, 124 3 
MGMT 201 3 
MGMT 202 3 
MGMT 220 3 
MGMT 230 3 
MGMT 240 3 
MGMT 250 3 
MGMT 290 3 
MGMT 310 3 
MGMT 355 3 
MGMT 360 3 
MGMT 380 3 

Draft Academic Calendar URL: 
http://www.calendar.ubc.ca/okanagan
/proof/edit/index.cfm?tree=18,287,109
1,1366 

Present Academic Calendar Entry: 

Degree Requirements for students 
entering the program as first years in 
2017/2018 or later; as second years in 
2018/2019 or later; or as third years in 
2019/2020 or later 

 [17426] The program leading to the 
B.Mgt. requires a minimum of 120
credits with the following requirements
to complete the program:

[17427] 

First Year 
Required Credits 
ECON 101 3 
ECON 102 3 
ENGL 112 or ENGL 114; 
or ENGL 6 credits any 
level*  

3 

One of MATH 100, 116 3 
MGMT 100  3 
MGMT 110  3 
PSYO 111  3 
One of STAT 121, 124  3 
Lower-level2 or Upper-
level2 Non-MGMT 
Electives3  

6 

Recommended Lower-
level Elective choices  
ANTH 1001 3 
CULT 1001 3 
ENGL 1XX1 3 
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MGMT 490 3 
Upper level1 MGMT 
electives2 

18 

Non-MGMT electives3 33 
Upper-level1 non MGMT 
Electives3 or Upper-level1 
MGMT Electives2 

9 

*Students must achieve minimum 60% on

ENGL 112 or 114, or minimum 60% on 6 

credits of ENGL. 

1 Upper-level means 300 
and 400 level courses.  
2 MGMT Electives mean 
any MGMT course that is 
not a required course. For 
current information on 
MGMT Elective courses, 
please visit Faculty of 
Management. 
3 Non-MGMT Electives 
means any non-MGMT 
course.  

MATH 1421 3 
PHIL 1201 3 
SOCI 1111 3 
PSYO 1211 3 
Total First-Year Credits 30 
*Three ENGL credits are
required; an additional
three ENGL credits can
be taken to count toward
elective credits.

Second Year Credits 
MGMT 201 - Introduction 
to Financial Accounting  

3 

MGMT 202 - Introduction 
to Managerial Accounting 

3 

MGMT 220 - Introduction 
to Marketing  

3 

MGMT 230 - Introduction 
to Organizational 
Behaviour  

3 

MGMT 240 - Introduction 
to Management 
Communications  

3 

MGMT 250 - Introduction 
to Information 
Technology Management  

3 

MGMT 290 - Industry 
Analysis Project  

3 

Lower-level2 or Upper-
level2 Non-MGMT 
Electives3  

9 

Total Second-Year 
Credits  

30 

Third Year Term 1 Credits 
MGMT 310 - Introduction 
to Finance  

3 

Commented [UO1]: Hyperlink to: 
https://management.ok.ubc.ca/ 
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MGMT 355 - Operations 
Management  

3 

MGMT 360 - Business 
Conditions Analysis  

3 

MGMT 380 - 
Sustainability and 
Business  

3 

Lower-level2 or Upper-
level2 Non-MGMT 
Electives3  

3 

Total Third-Year Term 1 
Credits  

15 

Third Year Term 2 and 
Fourth Year  

Credits 

MGMT 490 - Capstone 
Service Learning and 
Consulting4  

3 

Upper-level2 MGMT 
Electives1  

18 

Upper-level2 non MGMT 
Electives3 or Upper-level2 
MGMT Electives1  

9 

Lower-level2 or Upper-
level2 non-MGMT 
Electives3  

15 

Total Third-Year Term 2 
and Fourth-Year Credits  

45 

Minimum Credits for 
Degree  

120 

1 For current information 
on MGMT Elective 
courses, please visit 
Faculty of Management.  
2 Upper-level means 300 
and 400 level courses. 
Lower-level means 100 
and 200 level courses.  
3 Non-MGMT Electives 
means any non-MGMT 
course.  
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[…] 

Progression Requirements 
First Year    0–23 credits  
Second Year         24–47 credits  
Third Year           48–77 credits  
Fourth Year        78 or more credits 

4 Registration for MGMT 
490 requires fourth-year 
standing.  

[…] 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: Faculty of Management  
Dept./Unit: Management 
Faculty/School Approval Date: 20191113 
Effective Session:  
2020W 

Date: 20191010 
Contact Person: Dr. Sandy Hilton 
Phone: 250.807.8254 
Email: sandy.hilton@ubc.ca 

Type of Action: 
New course 
Rationale: 

Splitting of the current version of MGMT400 (Intermediate Financial Accounting, 6-
credit) into two 3-credit courses. This proposal addresses MGMT300 (Intermediate 
Financial Accounting I) as the first of these two new 3-credit courses. 

The structure of the legacy 2+2 B.Mgt. program necessitated a 6-credit version for 
MGMT400 (Intermediate Financial Accounting) in order for students to be able to also 
complete MGMT404 (Advanced Financial Accounting) in their fourth year. The newly 
structured 4-year B.Mgt. program allows for greater flexibility for students to balance 
their MGMT courses with electives over their third and fourth years. 

Splitting the current version of MGMT400 (Intermediate Financial Accounting, 6-credit) 
into two 3-credit courses will serve to provide students expanded options in terms of 
course selection and scheduling. It will also serve to enhance student experience by 
allowing more absorption time for material being covered in a less condensed timeframe. 

MGMT400 will no longer be offered. 
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Proposed Academic Calendar Entry:  

MGMT 300 (3) Intermediate Financial 
Accounting I 

Environment of financial reporting, 
standard-setting process, and conceptual 
framework that underlies financial 
reporting in Canada. Focuses primarily 
on accounting for assets. Credit will be 
granted for only one of MGMT 300 or 
MGMT 400. [3-0-0] 
Prerequisite: MGMT 201 or MGMT 301. 
Corequisite: MGMT 310. 

Draft Academic Calendar URL: 
N/A 

Present Academic Calendar Entry: 

N/A 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: Faculty of Management  
Dept./Unit: Management 
Faculty/School Approval Date: 20191113 
Effective Session:  
2020W 

Date: 20191010 
Contact Person: Dr. Sandy Hilton 
Phone: 250.807.8254 
Email: sandy.hilton@ubc.ca 

Type of Action: 
New/revision to courses 

Rationale: 

Splitting of the current version of MGMT400 (Intermediate Financial Accounting, 6-
credit) into two 3-credit courses. This proposal addresses MGMT304 (Intermediate 
Financial Accounting II) as the second of these two new 3-credit courses. 

The structure of the legacy 2+2 B.Mgt. program necessitated a 6-credit version for 
MGMT400 (Intermediate Financial Accounting) in order for students to be able to also 
complete MGMT404 (Advanced Financial Accounting) in their fourth year. The newly 
structured 4-year B.Mgt. program allows for greater flexibility for students to balance 
their MGMT courses with electives over their third and fourth years. 

Splitting the current version of MGMT400 (Intermediate Financial Accounting, 6-credit) 
into two 3-credit courses will serve to provide students expanded options in terms of 
course selection and scheduling. It will also serve to enhance student experience by 
allowing more absorption time for material being covered in a less condensed timeframe. 

MGMT400 will no longer be offered. 

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 141 of 358



2 
UBC’s Okanagan campus – Curriculum Proposal Form Version: August, 2015 

Proposed Academic Calendar Entry:  

MGMT 304 (3) Intermediate Financial 
Accounting II 

Environment of financial reporting, 
standard-setting process, and conceptual 
framework that underlies financial 
reporting in Canada. Focuses primarily 
on accounting for liabilities and equity. 
Credit will be granted for only one of 
MGMT 304 or MGMT 400 [3-0-0] 
Prerequisite: MGMT 300. 

Draft Academic Calendar URL: 
N/A 

Present Academic Calendar Entry: 

N/A 
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Curriculum Proposal Form 
New/Change to Course/Program – Okanagan campus 

Category: 1 
Faculty/School: Faculty of Management 
Dept./Unit: N/A 
Faculty/School Approval Date: 20200219 
Effective Session:  
2020W 

Date: 2020-Feb 10 
Contact Person: Dr. Sandy Hilton 
Phone: 250.807.8254 
Email: sandy.hilton@ubc.ca 

Type of Action: 
New Course 
Rationale: 

To support the vision of the Faculty of Management, particularly around developing 
people to manage and lead varied organizations, this new course is focused on 
management knowledge and skills for non-traditional business organizations. The public 
sector and non-profit sector are significant within the broader BC economy and 
specifically within the Okanagan region.  These sectors represent approximately 18% of 
BC GDP and 23% of all employment in the Central Okanagan.  

Based on the recommendations from Recruitment Marketing and Prospective Student  
Engagement, it’s crucial to offer 400-level electives that align with the way we present 
the Bachelor of Management program to prospective students. As its title describes, this 
course is focused on Managing and Leading Non-Profit and Public Sector 
Organizations, which supports the messaging about the program teaching management 
techniques that can be applied to many sectors.  

Additionally, in its inaugural offering in 2019W (offered as a Special Topics), this 
course filled its enrolment capacity (physical capacity of 40 seats). We anticipate that 
with an accurate calendar description (rather than the generic Special Topics 
description), demand for this course will increase and match that of our other upper-
level elective courses once it’s converted to a regular, ongoing course.  
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Proposed Academic Calendar Entry:  

MGMT 414 (3) Managing and Leading 
Non-Profit and Public Sector 
Organizations 

Comprehensive perspective on the social 
(non-) profit sector and the critical role 
that leading and managing plays in the 
success and sustainability of any 
enterprise.  Examine the key elements 
(vision, strategy, human resource 
management, financing, fund 
development, and strategic 
relationships) of operating the business 
of a successful social (non-) profit 
organization.   

Prerequisite: Third-year standing and 
MGMT 230 or 330. 

Draft Academic Calendar URL: 
N/A 

Present Academic Calendar Entry: 
None 
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University Centre │ UNC 322 
3333 University Way 
Kelowna, BC Canada V1V 1V7 

Phone 250 807 9619 
Fax 250 807 8007 
www.senate.ubc.ca/okanagan 

28 May 2020 

To:  Okanagan Senate 

From:  Curriculum Committee and Admissions and Awards Committee 

Re:   Joint Report Curriculum and Admissions Proposals  
- Bachelor of Health and Exercise Science (revised admission and

program requirements)(approval)

The Curriculum Committee and the Admissions & Awards Committee have reviewed the 
material forwarded to it by the Faculties and encloses those proposals it deems ready for 
approval. 

Therefore, the following is recommended to Senate: 

Motion: That Senate approve the Bachelor of Human Kinetics degree program 
be renamed the Bachelor of Exercise Science, and revised admission and 
program requirements, new and revised concentrations, a new course 
code and new, revised and deleted courses from the Faculty of Health 
and Social Development be approved. 

a. From the Faculty of Health and Social Development

i. Introduction

ii. Admission Requirements

iii. General Requirements

iv. Academic Regulations

v. Degree Requirements

vi. HES course code

vii. HES 101 (3) Human Physiology I

viii. HES 111 (3) Human Physiology II

ix. HES 120 (3) Introduction to Human Anatomy

x. HES 200 (3) Introduction to Nutrition

xi. HES 201 (3) Exercise Prescription
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xii. HES 211 (3) Exercise Testing 

xiii. HES 212 (3) Exercise Training, Conditioning and Rehabilitation for 

Health, Fitness and Performance 

xiv. HES 220 (3) Introduction to Athletic Injury Management 

xv. HES 231 (3) Exercise Counseling and Behaviour Modification 

xvi. HES 232 (3) Introduction to Community Programming 

xvii. HES 250 (3) Clinical Assessment 

xviii. HES 320 (3) Functional Anatomy 

xix. HES 331 (3) Motivational Interviewing 

xx. HES 340 (3) Methods of Data Analysis 

xxi. HES 351 (3) Clinical Exercise Physiology 

xxii. HES 352 (3) Exercise Testing for Clinical Populations 

xxiii. HES 353 (3) Clinical Exercise Prescription 

xxiv. HES 354 (3) Clinical Exercise Physiology Applications in Chronic 

Conditions: Cardiovascular Disease 

xxv. HES 355 (3) Clinical Exercise Physiology Applications in Chronic 

Conditions: Endocrinology and Metabolic Disorders 

xxvi. HES 356 (3) Health Behaviour Change for Chronic Disease Management 

xxvii. HES 371 (3) Professional Practice in Health & Exercise Sciences 

xxviii. HES 420 (3) Advanced Functional Anatomy 

xxix. HES 453 (3) Clinical Exercise Physiology Applications in Chronic 

Conditions: Musculoskeletal and Neurological Diseases and Disorders 

xxx. HES 454 (3) Clinical Exercise Physiology Applications in Chronic 

Conditions: Respiratory Disease 

xxxi. HES 455 (3) Clinical Exercise Physiology Applications in Chronic 

Conditions: Oncology 

xxxii. HES 459 (3) Clinical Exercise Physiology: Advanced Practice 

xxxiii. HES 471 (3) Professional Ethics in Health & Exercise Sciences 

xxxiv. HES 493 (6) Community Practicum 

xxxv. HES 494 (15) Advanced Community Practicum 
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For the Committees, 
 
Dr. Peter Arthur Chair, Curriculum Committee 
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Executive Summary 
Bachelor of Health & Exercise Sciences  

Faculty of Health and Social Development  
School of Health and Exercise Sciences  

University of British Columbia, Okanagan Campus 

 
 
Overview 
 
Currently the Faculty of Health and Social Development offers a Bachelor of Human Kinetics (B.H.K - 
120-credit degree program) whereby students must complete the coursework in either the Clinical 
Exercise Physiology concentration or Health Promotion concentration (See Appendix A for current 
calendar description). Students do have the capacity within the degree program to complete the 
coursework for both concentrations. In the current structure, students do not have to formally declare 
their concentration. The B.H.K. has been offered since the 2007 academic year and it was determined 
that given the growth of the degree program and recent changes within the field of exercise science, a 
review of the degree program was needed    
 
The current proposed changes are a result of an extensive internal and external review conducted with 
various stakeholders including current students, alumni, community partners who supervise students in 
the required practicum course (HMKN 401), faculty members within and outside of the school, 
professionals from organizations such as the BC Association of Kinesiologists (BCAK), Canadian 
Council of Physical Education and Kinesiology Administrators (CCUPEKA), Canadian Kinesiology 
Association (CKA) and a an external program review conducted in the Spring of 2019. In the external 
review report submitted (See Appendix B) the reviewers commented stated that the program revisions 
proposed “will provide a point of difference compared to other programs in Canada.” The changes are 
important if the program is to maintain a world-leading status as a sport science program (UBC 
Vancouver and Okanagan programs combined are ranked 2nd in the world for Sport Science related 
Subject Areas – QS World University Rankings 2020). The revisions of the program also strongly align 
with a number of the priorities outlined in UBC’s Strategic Plan (please see further details below under 
the section entitled Contribution to UBC’s Mandate and Strategic Plan). In addition, the majority of 
these proposed program changes (e.g., revisions to the concentrations and the expanded experiential 
opportunities) were recently awarded a 3-year Aspire-2040 Learning Transformation Fund award.   
 
There are five main changes that will be occurring within the program: 

1. A degree program name change from Bachelor of Human Kinetics to Bachelor of Health and 
Exercise Science. The degree credentials will change from B.H.K to B.H.E.S. 

2. Revisions to the concentrations students can complete as part of their degree program. The 
Faculty proposes having three concentrations based on student interests and changes within the 
field of Health and Exercise Science. Students could complete their degree: 

a. Without a concentration (existing option); 
b. With a concentration in Kinesiology & Allied Health (new option, see p. 3 below and 

Appendix C)  
c. With a concentration in Health Behaviour Change (existing option but proposing name 

change from Health Promotion, see p. 3 below and in Appendix C); 
d. With a concentration in Clinical Exercise Physiology (revised option, changes outlined 

below on p. 3 and in Appendix C);  
3. Completion of concentration to be noted on the student’s transcript. 
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4. Revision of courses and course sequence for Year 1 & Year 2 (foundational years - prior to 
opting into a concentration if desired). These revisions are based on feedback from students 
(current and graduated), community partners, external reviewers and curriculum changes 
occurring at other institutions in BC and across Canada to meet the needs of changes in the field 
and maintain strong articulation (e.g., UBC Vancouver). 

5. Students in the revised program will also be required to complete an elective course focused on 
Indigenous health.  
 

Credentials 
B.H.E.S. Bachelor of Health and Exercise Sciences 
 
Transcript 
 The Concentration completed will be listed on the student transcript  

Concentration in Kinesiology and Allied Health  
Concentration in Health Behaviour Change  
Concentration in Clinical Exercise Physiology  

 
Location 
The University of British Columbia, Okanagan Campus. 
 
Faculty offering the program 
Faculty of Health and Social Development. 
 
The School of Health and Exercise Sciences will offer, administer, and deliver the program. 
 
Program start date 
Winter 2021 (starting in September) 
 
Program completion time 
The degree program can be completed in 4 years, during Winter sessions. This remains the same as the 
current program. Students may also opt to do co-op which may extend their completion time but no 
different than current program.  
 
Objectives 
The objective of these revisions is to implement an innovative curriculum that will stand apart from 
other institutions and better prepare students to meet the changing health needs of communities. 
Exercise is a modifiable risk factor for a multitude of chronic health conditions (e.g., diabetes, heart 
disease). Currently, 4 out of 5 Canadians are at risk of developing a chronic condition and the number 
of Canadians living with a chronic condition is increasing. In addition, over 150,000 Canadians die 
from a preventable chronic disease each year. The direct economic costs of treating chronic disease is 
over $100 billion annually. Hence, there is a critical need for competently trained healthcare 
professionals with expertise in primary and secondary prevention. Moreover, a number of organizations 
(e.g., provincial Kinesiology associations, Canadian Society for Exercise Physiology (CSEP)) continue 
to advocate for the training of undergraduate students to work within the healthcare system to prevent 
and treat chronic conditions through exercise testing, training and prescription. The rationale for the 4 
major changes align with these objectives: 
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 Change 1: Degree name change from Bachelor of Human Kinetics to Bachelor of Health and 
Exercise Science. Degree credential change from B.H.K to B.H.E.S 
o Rationale: There are three main reasons for this change. First, students have expressed 
concerns that the community is unfamiliar with the term “Human Kinetics” and often refer to 
themselves as studying Kinesiology or exercise science. Second, Kinesiology is well-recognized in 
North America currently but over the years the term “kinesiology” has not always been viewed 
positively and it is not recognized internationally (e.g., most programs use the terms sport science, 
exercise science). Third, students in the program are exposed to content that extends beyond what 
is typically considered kinesiology. Based on consultation with students, working on a long term 
vision of the field in general, and the goal to increase international recognition at UBC Okanagan, 
it was decided to move forward with a degree name that has a broad focus that better reflects the 
School’s mission and to also develop a specific concentration for students who want to pursue 
Kinesiology as a profession (see further details below). 

 
 Change 2: Revisions to the concentrations  

o Rationale: The program review indicated the two streams no longer meet diverse career goals 
of students and are in need of updating based on theoretical advancements and the changing health 
needs of our communities.  
 First, a large number of students in the current program plan to work as a Kinesiologist or 

enter into an allied health profession (e.g., physical therapy, occupational therapy, athletic 
therapy) to work with lower-risk individuals to improve their fitness, increase performance, or 
rehabilitate from injury. The addition of the new Kinesiology and Allied Health concentration 
will better prepare these students to practice as a Kinesiologist and/or enter into an allied 
health professions. This new concentration will involve modification of 2 current courses, the 
addition of 2 new courses, and a full year 180 hour practicum in their 4th year (6 credit 
Community Practicum course) to better meet their needs. 

 Second, the review of the current Health Promotion concentration revealed that changes are 
needed due to recent theoretical advances in the field combined with the changing health 
needs of our communities. Specifically, students require additional skills-based competencies 
to help individuals and communities adopt and adhere to health behaviours. As a result, 
modernization of the current Health Promotion concentration will result in a newly named 
Health Behaviour Change concentration that involves modifications to learning outcomes and 
progression of 2 courses, the development of 3 new courses and the addition of a 180 hour 
practicum (6 credit Community Practicum course) specific to health behaviour change that 
students will complete in their 4th year.  

 Third, a smaller subset of students are interested in working with clinical populations who 
present with complex health issues and currently the curriculum is missing necessary 
coursework that integrates skills-based competencies and hands-on experience to adequately 
prepare them to work with clinical populations (individuals living with complex chronic 
conditions). Currently, there are no programs in Canada that offer students the opportunity to 
become certified as a Clinical Exercise Physiologist within an undergraduate degree program. 
The purpose of revising this concentration is to develop a mechanism to have students be 
certified upon graduation. The revised Clinical Exercise Physiology concentration will 
integrate 9 new courses, 3 modified courses and two new practicums - 180 hours in 3rd year (6 
credit Community Practicum course) and 500 hours in 4th year (15 credit Advanced 
Community Practicum course) to develop the necessary competencies to work with a clinical 
population. Alumni, current upper-level students completing practicum and community 
partners have provided significant feedback related to the need for students to have greater 
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exposure to clinical populations as well as to develop more competency-based assessments 
within the program to allow students to have more meaningful practicum experiences where 
they can do more applied/hands-on work as opposed to shadowing and observing types of 
activities.  

 To enter into a concentration students will have to meet a minimum GPA requirement of 70% 
in all required lower level courses. To complete the concentration students will have to 
maintain a GPA of 75% of the required courses in the concentration as well as pass the 
applicable competencies necessary to begin practicum in each respective concentration. If a 
student fails to meet any of the above they have the option to complete the Bachelor of Health 
and Exercise Sciences without a concentration.  

 
 Change 3: Completion of concentration to be noted on the student’s transcript. 

o Rationale: Students have requested and advocated for the concentration they complete on their 
transcript. The have expressed that they want their hard work to be more explicitly acknowledged 
and believe that the concentration identified on the transcript will strengthen applications to the 
post-graduate programs as well as certifications they pursue related to each of the respective 
concentrations.   

 
 Change 4: Revision of courses in Year 1 & Year 2 (prior to choosing a concentration)  

o New courses: 
 Addition of an Introduction to Anatomy course that all students in the program will be required 

to take. Rationale: Currently students take 2 courses (HMKN 190 & 191) that introduce students 
to anatomy and physiology. It has been identified both within our program and across BC 
institutions, including UBC Vancouver, that students are in need of a stronger introduction to 
anatomy to succeed in advanced anatomy coursework and that students would also benefit from 
a full 6 credits to effectively provide an introduction to human physiology. As a result, the 
anatomy content currently in HMKN 190 & 191 will be moved into a new Introduction to 
Anatomy course and the current HMKN 190/191 courses will be modified to focus only on 
human systems physiology. These changes will also ease transfer between both UBC campuses 
(e.g. the new proposed courses have already been approved by Senate at UBC Vancouver for the 
Kinesiology program). 

 Addition of two new courses in exercise testing and exercise training that will be required for 
all students in the degree to complete. Rationale: Former and current students have been 
advocating for more applied/hands-on courses that better prepare them to test and train clients. 
These changes are also consistent with recent advances in the field in the professionalization 
of kinesiology and the need for students to develop more skills-based competencies within 
their undergraduate programming.  

 Addition of a course in health behaviour change in 2nd Year. One of the major concerns 
students have raised is the lack of coursework in health promotion and health behaviour 
change years that negatively impacted students’ ability to decide what concentration they 
would like to pursue. As a result, a third course was created which students will take prior to 
making a choice about what concentration they plan to pursue. This course is entitled Exercise 
Counselling and Behaviour Modification.  
 

o Modification of existing courses to improve course progression: Three courses that are 
currently in the 2nd Year are moving into 1st Year; two courses that were currently in 3rd Year are 
moving into Year 2; and one course that was in 2nd Year is moving into 3rd Year. Rationale: 
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 Students provided feedback throughout the review process that they wanted to have more 
degree specific courses in their 1st and 2nd Years. In addition, with the additions of the 
courses outlined above it was necessary to move some courses into 1st year to enhance course 
progression through the degree. 

 In current program students do not take a nutrition course until 3rd year – it was recognized 
students need foundational knowledge in this area earlier in their degree program and in the 
School’s experience with articulation most Human Kinetics/Kinesiology programs have an 
Introduction to Nutrition at the lower level. Therefore, HMKN 323 – Introduction to 
Nutrition will move into Year 2 of the program. 

 With the changes within the 1st and 2nd Year Research Methods in Health is now offered in 
second term of the 2nd Year and as a result Methods of Data Analysis has moved into the first 
term of 3rd Year. 

 
 Change 5: Indigenous Health requirement 
o Rationale: There has been a course submitted from Indigenous Studies with our support (INDG 

319) that will be offered to students in Human Kinetics. Students can also choose from other 
INDG courses that have a health component offered on campus to fulfill this requirement. The 
rationale for this is to support the Truth and Reconciliation work as well as for students to have the 
knowledge necessary to be more prepared to be able to work competently with Indigenous 
individuals and communities as healthcare providers.  

 
Contribution to UBC’s Mandate and Strategic Plan 
This curriculum redesign is in response to the program review that incorporated feedback from 
students, community partners and external experts. The goal is to improve graduates’ abilities to 
become competent professionals that can respond to the changing health needs of communities. The 
development of courses that integrate skill-based competencies and practicums will support UBC’s 
strategic plan. Specifically: 

Strategy 3 - Thriving Communities: Support the ongoing development of sustainable, healthy 
and connected campuses and communities 
Strategy 12 - Program Redesign: Reframe undergraduate academic program design in terms of 
learning outcomes and competencies 
Strategy 13 - Practical Learning: Expand experiential, work-integrated and extended learning 
opportunities for students, faculty, staff and alumni 
Strategy 15 - Student Experience: Strengthen undergraduate and graduate student communities 
and experience 

 
The revisions will also strengthen the Faculty’s goals to “strengthen innovative culture of experiential 
learning,” “improve career development and service provision to build requisite competencies for 
future careers,” and “invigorate network of experiential placement partners through mutually 
beneficial collaboration.”  
 
Finally, this redesign is also responsive to changing BC high school curricula highlighted in Outlook 
2040 regarding active learning where it states that curriculum changes within high school “will have 
serious implications for universities as future graduates of BC high schools will enter university with 
new expectations for their education”. 
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Program learning outcomes 
Learning outcomes for the revised program, as well as additional learning outcomes specific to each 
concentration, are presented in detail in Appendix C.  
 
Linkages between learning outcomes and curriculum design 
A number of evidence-informed approaches and methods have been used in the developing the 
revisions within the degree. First, an initial curriculum mapping exercise that  identified gaps in the 
current curriculum was completed. In addition, learning outcomes were developed for each of the three 
concentrations that have driven the modification of existing courses and the development of new 
courses. Each of the learning outcomes for the new and modified courses are directly linked to a higher 
learning outcome within the degree and/or concentration. Therefore, the was careful consideration of 
how the learning outcomes progress from course to course, year to year in the revisions to the program. 
In addition, the new courses being proposed for the degree will integrate skills-based competency 
development. The development of these courses will be informed by best practices in the education of 
health and exercise professionals (#1-6 in reference list) as well as for professions of Kinesiology, 
Clinical Exercise Physiologists and Health Behaviour Change Specialists. Specifically, provincial, 
national and international professional organizations such as the College of Kinesiologists of Ontario 
(CKO), CSEP, American College of Sports Medicine (ACSM), and Exercise and Sport Science 
Australia (ESSA) that certify these respective professions. All of these organizations have identified 
skills-based competencies important for Kinesiologists, Clinical Exercise Physiologists and Behaviour 
Change Specialists who can work as a health and exercise professionals in a hospital, clinic or 
community-based setting (# 6-10 in reference list). Furthermore, the new courses and practicums will 
integrate experiential learning. This supports the notion that students develop learning mastery by 
acquiring skills through practice and integration as well as the notion that practice along with directed 
feedback facilitates learning (#11 in reference list). Recently, there has been significant work on 
experiential learning on campus by the Experiential Learning at UBC Okanagan Task Force and the 
School will be using the operational definition and their initial findings related to barriers and 
facilitators to guide our implementation of experiential learning activities in both our lab-based courses 
and practicums. The School will also be drawing from field specific examples of experiential learning 
that have been shown to be effective in our field (#1,5 in reference list) as well as in the use of 
standardized patients for enhancing student learning (#2 in reference list).  
 
Areas of employment 
Students who graduate from the revised program will be well-prepared to enter into a number of health 
professions that are growing extensively within BC and across Canada in the areas of Health and 
Exercise Science including Kinesiologists, Clinical Exercise Physiologists and Allied Health 
Professions that many students pursue upon completion of their undergraduate degree. Below is a 
summary of relevant data from the BC Labour and Market Analysis which shows that the large 
majority of occupational categories that our students will pursue are considered to be a high 
opportunity occupation** but all are expected to see continuous growth in opportunities through 2029. 

 Professional Occupations in therapy and assessment (NOC 3144)**  
 Professional occupations in health diagnosing and treating (NOC 3125)**  
 Recreation, sports and fitness program and service directors (NOC 0513)**  
 Recreation, sports and fitness policy researchers, consultants and program officers (NOC 4167) 
 Respiratory therapists, clinical perfusionists and cardiopulmonary technologists (NOC 3214)**. 
 Cardiology technologists and electrophysiological diagnostic technologists (NOC 3217)  
 Physiotherapists (NOC 3142)** 
 Occupational Therapists (NOC 3143)**  
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 Government Managers – health and social policy development and program administration 
(NOC 0411) 

 Counsellor related positions (NOC 4153 & 4033)**  
  
Delivery methods 
The revisions to the program are innovative in the landscape in the field. In particular, the extent to 
which the curriculum will integrate courses designed to enhance skills-based competencies and 
integrate high quality experiential learning. Currently, Human Kinetics (AKA Kinesiology) programs 
across the country, including the one offered on the Okanagan campus, provide students the 
opportunity to develop practical skills in lab-based courses and some offer an internship or practicum.  
However, the revised curriculum will incorporate more skills-based competency development as well 
as assessment and more extensive practicums. The majority of programs across the country do not have 
skills-based competency assessments linked to experiential learning and of the few programs that have 
practicums or internships, most require less than 100 hours. Increasing the hours students spend with 
community partners and ensuring achievement of a set of skills-based competencies prior to the start of 
practicum are novel additions and will lead to more valuable experiences for our students and 
community partners.  
 
Such changes will also differentiate our program from others in Canada which was recognized by 
external reviewers who were from highly recognized and/or world renown health and exercise 
programs in Alberta, Ontario and Australia. Moreover, these revisions will not only set the School’s 
program apart, but is also necessary with the changing health needs in communities. In addition, the 
revisions are grounded in best-practices and frameworks regarding the teaching of clinical skills for 
health and exercise professionals as well as the competency profiles developed by provincial, national 
and international professional organizations for Kinesiologists, Health Behaviour Change Specialists 
and Clinical Exercise Physiologists (see reference list). 
 
Program strengths 
The strength in these revisions is the extent to which our curriculum will integrate courses designed to 
enhance skills-based competencies and integrate high quality experiential learning. Currently, Human 
Kinetics (AKA Kinesiology) programs across the country, including the one offered at UBC Okanagan, 
provide students the opportunity to develop practical skills in lab-based courses and some offer an 
internship or practicum. However, the revised curriculum will incorporate more skills-based 
competency development as well as assessment and more extensive practicums. The majority of 
programs across the country do not have skills-based competency assessments linked to experiential 
learning and of the few programs that have practicums or internships, most require less than 100 hours. 
Increasing the hours students spend with community partners and ensuring achievement of a set of 
skills-based competencies prior to the start of practicum are novel additions and will lead to more 
valuable experiences for our students and community partners. Such changes will also differentiate the 
School’s program from others in Canada which was recognized by external reviewers who were from 
highly recognized and/or world renown health and exercise programs in Alberta, Ontario and Australia.  
 
Moreover, these revisions will not only set the School’s program apart, but is also necessary with the 
changing health needs in our communities. In addition, the revisions are grounded in best-practices and 
frameworks regarding the teaching of clinical skills for health and exercise professionals as well as the 
competency profiles developed by provincial, national and international professional organizations for 
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Kinesiologists, Health Behavioubehavior 
r specialists and Clinical Exercise Physiologists (see reference list). 
 
In addition, three new certificates are being developed to encourage students to explore content outside 
of the program and it is believed the certificates will be a strong complement to the degree. One 
certificate is with the Faculty of Management, the second one is in Indigenous health that is being co-
created with Indigenous Studies and the third one is in Communication that is being developed by the 
Faculty of Critical and Creative Studies.  
 
Another strength to these revisions is that students have been involved throughout the process of 
preparing the revised program. During the internal review in 2017, current students and alumni 
completed an online survey that asked questions related to perceived gaps in the curriculum, course 
progression, and overall experience. In addition, two separate meetings were held in the Spring of 2018 
for students to voice concerns or ask questions. With the leadership of a new director, changes in 
school governance were made in Fall of 2018 to include more student voice through the establishment 
of a Student Liaison Committee (SLC). Since then, the committee has met on a monthly from 
September to April. The committee has student representatives from each year of the program as well 
as representation from the Human Kinetics Student Association. During the 2018-2019 year, student 
feedback received provided in the survey and discussed initial ideas regarding curriculum revisions. 
Once the SLC reviewed and provided feedback on the initial draft of revisions, two open town halls 
were held for Human Kinetics students in the Spring of 2019. Since that time the agenda for the SLC 
meetings has had a standing agenda item of curriculum revision updates and  committee members 
requested student feedback  on an ongoing basis regarding the proposed revisions. This committee has 
provided valuable input to date and the SLC will continue to be involved in this work.  
 
Overall, students have been very supportive of the revisions as the most common response is a mixture 
of excitement for future students and sadness as they will not complete the new curriculum. Please see 
attached letter of support from our Human Kinetics Student Association. 
 
Related programs 
Most of the universities within BC and across Canada offer a Health and Exercise Sciences related 
degree. These degrees often have the terms Kinsesiology, Health Science, Exercise, Recreation, Human 
Kinetics, Physical education and/or Heath education within their degree titles. In recent years, most 
programs have shifted towards using the term kinesiology or health science. The current program is 
consistent with the majority of these programs as it meets the accreditation standards set forth by the 
Canadian Council of Physical Education and Kinesiology Administrators.  
 
The revisions to the program, as outlined above are considered innovative as they will provide more 
opportunities for students to develop the practical skills and experiential learning needed to enter into a 
larger variety of healthcare professions and/or be certified by associations such as CSEP or ACSM. 
Therefore, these revisions will help us becoming leaders in undergraduate programming in our field 
which will allow us to continue to attract a high number of quality applicants from within and beyond 
the province of BC. 
 
Resources required 
An extensive resource analysis based on our current lab spaces and faculty has been conducted. This 
analysis has been shared with both the Director of the School of Health and Exercise Sciences and the 
Dean of the Faculty of Health and Social Development who both support the proposal as both recent 
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and planned hires will allow the revisions to be implemented without additional budget moving 
forward. In addition, budget has already been provided to purchase the necessary equipment needed for 
new lab-based courses and competency assessments. 
 
Institutional contact 
Dr. Tanya Forneris 
Associate Director  
School of Health and Exercise Sciences 
UBC Okanagan 
1147 Research Road, ART 327 
250-807-9569 
tanya.forneris@ubc.ca 
 
Appendices 

1. Appendix A 
a. Current Calendar Description 
b. Revised Program Learning Outcomes  
c. Summary of Course Changes    
d. Proposed Calendar Entry for Revised Program   
e. Breakdown of Course Progression for B.H.E.S with and without a Concentration 

2. Appendix B – External Program Review Report – Undergraduate Program 
3. Support letters from students and external stakeholders 
4. Reference List 
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Current Calendar Description 
 
Degree Requirements 
To qualify for the Bachelor of Human Kinetics (B.H.K.) degree, students must: 
 satisfy all the B.H.K. program requirements by completing studies whether at the UBC 

Okanagan campus or elsewhere; 
 satisfy at least 50% of the credits for the B.H.K. program while registered in the 

program1; 
 complete a minimum of 30 upper-level (300/400) credits in HMKN courses; 
 complete 48 credits at the 300/400 level, of which 12 credits must be 300/400 level 

outside of HEAL or HMKN; 
 30 of these 48 credits1 must be completed at UBC; and 
 complete 120 credits. 
 
Note: Students may complete HMKN 401 (Community Placement Experience), HMKN 402 
(Advanced Placement Experience), or HMKN 499 (Project in Human Kinetics) while studying at 
another institution on a Senate-approved exchange program. 
Students must pursue one of two areas of concentration - Clinical Exercise Physiology or Health 
Promotion - and satisfy the course requirements of the area of concentration. 
 
Non-Human Kinetics Electives 
Many 300/400-level courses require 100/200-level prerequisites, and therefore all non-HMKN 
electives should be selected carefully. 
 
Overloading 
A student must apply in writing to the Faculty of Health and Social Development for permission 
to register in more than 36 credits in a Winter Session or 12 credits in a Summer Session. 
1Courses taken while studying at another institution on a Senate-approved exchange program 
may satisfy this requirement. 
 
Areas of Concentration 
Clinical Exercise Physiology 
This concentration focuses on the role of exercise in health and physical activity in the 
prevention, rehabilitation, and management of chronic disease. Students will study a variety of 
aspects of healthy aging as well as cardiovascular, respiratory, neurophysiology and muscular 
physiology, and pathology. Potential occupations include: kinesiologist, clinical exercise 
physiologist, rehabilitation specialist, exercise therapist, and personal trainer, among others. 
Graduates of the clinical exercise physiology concentration often work in conjunction with other 
health care providers such as physicians, cardiac rehabilitation specialists, and nutritionists, and 
also progress into professions such as medicine, physiotherapy, respiratory therapy, and 
occupational therapy. Many of the courses offered in the other concentration, Health Promotion, 
also provide knowledge and skills beneficial to this area. 

 Students in the Clinical Exercise Physiology concentration are required to 
complete a total of 66 credits of electives of which: 
 
 

 33 must be at the 300- or 400-level; 
 15 must be within Human Kinetics and 
 12 credits must be outside Health Studies and Human Kinetics. 
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 6 credits can be coursework from any discipline. 
 
Required courses for the Health Promotion concentration are also eligible electives. 

First Year   Credits 
3 credits of 100-level 
English 

 
3 

HMKN 105 Canadian Health Care System 3 
HMKN 100 Health, Fitness, and Lifestyle 3 
HMKN 101 Biomechanics 3 
HMKN 190 Functional Anatomy and Applied 

Physiology I 
3 

HMKN 191 Functional Anatomy and Applied 
Physiology II 

3 

12 credits of electives 
 

12 
Total Credits 

 
30 

Second Year 
HEAL 200 Determinants of Health 3 
HMKN 200 Exercise Physiology I 3 
HMKN 201 Exercise Psychology I 3 
HMKN 202 Human Motor Behaviour I 3 
HMKN 203 Lifespan Physical and Motor 

Development 
3 

HMKN 205 Methods of Data Analysis 3 
HMKN 206 Health Research Methods 3 
9 credits of electives 

 
9 

Total Credits 
 

30 

Third Year 
HMKN 310 Exercise Physiology II 3 
HMKN 311 Exercise Prescription 3 
One of HMKN 312 Laboratory Techniques in Exercise 

Science 

 

or HMKN 315 Laboratory Techniques in Sensorimotor 
Neuroscience 

3 

HMKN 335 Pathophysiology 3 
18 credits of electives 

 
18 

Total Credits 
 

30 

Fourth Year 
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3 credits of HMKN 401, 
HMKN 4991 

Community Placement Experience; 
Project in Human Kinetics 

3 

27 credits of electives 
 

27 
Total Credits 

 
30 

1 Permission of the School of Health and Exercise Science is required. Students 
may take no more than 9 credits combined of HMKN 401, HMKN 402, and 
HMKN 499. 

 
 
 
Health Promotion 
This concentration examines health from a multi-disciplinary perspective, including the physical, 
social-cultural, and psychological components of health, and the associated impact an 
individual’s health has on the public health care system. This concentration teaches students how 
to promote a healthy lifestyle and improve many aspects of health throughout the lifespan using 
individual, community, and population level approaches. Health and exercise psychology, 
behavioural physical activity, health promotion, disease, health policy, health care systems, and 
nutrition are some of the topics included within this concentration. Potential occupations include: 
health services/policy worker, health promotion programmer, corporate/occupational health 
coordinator, active living coordinator, and social/health marketer, among others. These 
professionals work in a variety of health care and government organizations, and recreation and 
business centres in addition to schools. Many of the courses offered in the other concentration, 
Clinical Exercise Physiology, also provide knowledge and skills beneficial to this concentration. 

Students in the Health Promotion concentration are required to complete a total of 66 
credits of electives of which: 
 
33 must be at the 300- or 400-level; 

 15 must be within Human Kinetics; 
 3 credits must be from Health Studies; 
 12 credits must be outside Health Studies and Human Kinetics. 
 3 credits can be coursework from any discipline. 

 
Required courses for the Clinical Exercise concentration are also eligible electives. 
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First Year   Credits 
3 credits of 100-level 
English 

 
3 

HMKN 105 Canadian Health Care System 3 
HMKN 100 Health, Fitness, and Lifestyle 3 
HMKN 101 Biomechanics 3 
HMKN 190 Functional Anatomy and Applied 

Physiology I 
3 

HMKN 191 Functional Anatomy and Applied 
Physiology II 

3 

12 credits of electives 
 

12 
Total Credits 

 
30 

Second Year 
HEAL 200 Determinants of Health 3 
HMKN 205 Methods of Data Analysis 3 
HMKN 206 Health Research Methods 3 
HMKN 200 Exercise Physiology I 3 
HMKN 201 Exercise Psychology I 3 
HMKN 202 Human Motor Behaviour I 3 
HMKN 203 Lifespan Physical and Motor 

Development 
3 

9 credits of electives 
 

9 
Total Credits 

 
30 

Third Year 
HMKN 303 Health Program Evaluation 3 
3 credits of 300- or 400-
level HEAL electives 

 
3 

HMKN 421 Advanced Theories of Health 
Behaviour Change 

3 

HMKN 322 Health Promotion I 3 
HMKN 323 Introduction to Nutrition 3 
15 credits of electives 

 
15 

Total Credits 
 

30 

Fourth Year 
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3 credits of HMKN 401, 
HMKN 4991 

Community Placement Experience; 
Project in Human Kinetics 

3 

27 credits of electives 
 

27 
Total Credits 

 
30 

1 Permission of the School of Health and Exercise Science is required. Students 
may take no more than 9 credits combined of HMKN 401, HMKN 402, and 
HMKN 499. 

 
Promotion Requirements 
 
Promotion to Second Year 
Successful completion of 24 or more credits which must include first-year Human Kinetics core 
courses: HMKN 100 (3), HMKN 101 (3), HMKN 105 (3), HMKN 190 (3), and HMKN 191 (3). 
 
Promotion to Third Year 
Successful completion of 48 or more credits which must include 3 credits of first-year English 
and second-year Human Kinetics core courses: HMKN 200 (3), HMKN 201 (3), HMKN 202 (3), 
and HMKN 203 (3), HMKN 205 (3), and HMKN 206 (3). 
 
Promotion to Fourth Year 
Successful completion of 78 or more credits. 
 
Minor Programs 
Students who wish to focus their non-Human Kinetics electives may undertake an optional minor 
program in conjunction with the B.H.K. degree. All courses in the minor must be taken outside 
of Human Kinetics. 
Students completing the B.H.K. may complete a Minor in Arts (e.g., Gender and Women’s 
Studies, Indigenous Studies, Psychology, Sociology, etc.) or Science (e.g., Biology, Chemistry). 
Students must pay particular attention to the number of upper-level credits required for a minor 
versus the number of credits available in their upper-level non-HMKN electives. Careful 
planning is required. Students are advised to seek assistance from Academic Advising to ensure 
appropriate program planning. 
 
Minor in Arts 
An acceptable program must comprise courses in the Faculty of Arts and Sciences or the Faculty 
of Creative and Critical Studies that are for credit toward a B.A. degree, and consists of 18 
upper-level credits in a single subject field or specialization. Students should design a coherent, 
academically sound course of studies for their minor. All courses must be acceptable for a B.A. 
major in the subject area or field, but a student is not bound by the other requirements that the 
Faculty of Arts and Sciences or the Faculty of Creative and Critical Studies sets for a major or 
minor in the field. Students who wish to pursue a minor in Arts should be aware of the 
prerequisites for many of the upper-level courses in Arts. 
Upon successful completion of the minor program, the notation "Minor in Arts" will be denoted 
on the student's transcript. 
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28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 164 of 358



9 
 

Minor in Science 
An acceptable program must comprise courses in the Faculty of Arts and Sciences that are for 
credit toward a B.Sc. degree, and consists of 18 upper-level credits in a single subject field or 
specialization. Students should design a coherent, academically sound course of studies for their 
minor. All courses must be acceptable for a B.Sc. major in the subject area or field, but a student 
is not bound by the other requirements that the Faculty of Arts and Sciences sets for a major or 
minor in the field. Students who wish to pursue a Minor in Science should be aware of the 
prerequisites for many of the upper-level courses in Science. 
Upon successful completion of the minor program, the notation "Minor in Science" will be 
denoted on the student's transcript. 
 
Secondary Teaching Education Program (STEP)- Physical Education Speciality 
Students intending to pursue the Physical Education Specialty within the Faculty of Education’s 
STEP are encouraged to pursue a teachable Minor. Careful planning of elective coursework is 
required to pursue this. Students are advised to seek assistance from Academic Advising to 
ensure appropriate program planning. Please refer to the Faculty of Education’s STEP program 
requirements for further information. 
 
Bachelor of Human Kinetics Honours Program 
The B.H.K. Honours Program will enable high-achieving students in Health and Exercise 
Sciences to gain additional research experience through the completion of an Honours thesis. 
Honours students will be required to complete a substantive research project and to prepare a 
thesis based on that project under the supervision of a faculty member. 
 
Admission Requirements 
Admission of students to the Honours Program will be on a competitive basis. A limited number 
of students will be accepted each year based on compatibility with research interests of potential 
supervisors and supervisor availability. Students interested in being admitted into the Honours 
Program should formally apply by March 1 of their 3rd year and must meet the following 
requirements: 
 Third year standing at application time and fourth-year standing by the fall term when 

commencing the honours program; 
 Minimum weighted average of 80% from all second and third year Human Kinetics 

courses*; 
 Minimum weighted average of 80% over the last 60 credits*; 
 Acceptance by a supervisor approved by the Director; 
 Completion of HMKN 205, HMKN 206 with a minimum grade of 80% in each. 

 
*In courses taken twice, the higher grade only will be calculated into the weighted 
average 

 
Graduation Requirements 
 All general program requirements for the B.H.K. degree; 
 Satisfy all course requirements for chosen area of concentration; 
 Minimum weighted average of 80% over the last 30 credits; 
 Completion of HMKN 403 (Honours Program Seminar) 
 Completion of HMKN 449 (Honours Thesis) 
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Revised Program Learning Outcomes 

 
Learning Outcomes - Bachelor of Health and Exercise Sciences (B.H.E.S) Program  

 Integrate and apply foundational knowledge to enhance and promote human health.  
 Understand the interdisciplinary nature of human health in including psychological, 

physiological, neuromechanical and socio-cultural aspects of movement. 
 Conduct and interpret assessments of health and fitness for the general population. 
 Understand, critique and apply evidence-based practice to improve the health of society. 
 Demonstrate critical thinking and problem solving skills. 

Additional learning outcomes for Clinical Exercise Physiology (CEP) Concentration 
 Understand pathophysiology of chronic health conditions and the role of exercise in the 

management these conditions.  
 Conduct and interpret assessments of health, fitness and performance status for healthy 

individuals, those at-risk of disease and those with one or more chronic condition. 
 Prescribe safe and effective exercise therapy, rehabilitation programs and health and wellness 

interventions that specifically modify disease and promote long-term health and fitness in 
individuals living with chronic conditions. 

 Administer safe and effective group and individualized exercise training programs, ensuring 
appropriate levels of patient care, functional health and exercise monitoring and suitable use of 
equipment and technology. 

 Design, implement and evaluate evidence-based methods for lifelong health promotion & 
disease prevention, including implementation of strategies to promote healthy living, physical 
activity and holistic health through patient, client and community education. 

 Demonstrate leadership and professionalism in the practice of clinical exercise physiology, 
including knowledge of and adherence to relevant legal, professional and policy standards, as 
well as skill in clinical communication, teamwork and organizational management. 

Additional learning outcomes for Kinesiology and Allied Health (KAH) Concentration 
 Demonstrate professionalism and leadership in exercise testing and prescription to enhance 

health and/or recovery from illness and injury.  
 Exhibit extensive knowledge of human anatomy and apply this knowledge in the prevention and 

treatment of musculoskeletal injuries. 
 Integrate and apply knowledge, skills and judgment to provide competent services through the 

continuum of care. 
 Effectively communicate and collaborate with others to achieve common goals in the provision 

of kinesiology and allied health services. 
 Demonstrate professional and ethical care in working with clients to enhance health and 

wellbeing. 
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Additional learning outcomes for Health Behaviour Change (HBC) Concentration 
 Demonstrate professionalism and leadership in working with individuals to change behaviour 

through the integration of exercise prescription with behaviour change techniques to enhance 
adherence.  

 Design a health behaviour change intervention based on theory.  
 Understand the role of evaluation within community-based programming. 
 Apply motivational interviewing techniques in one-to-one behavioural support interactions. 
 Demonstrate the ability to code use of behaviour change theories, constructs and techniques in 

real-world contexts.  
 Create, implement and evaluate a knowledge translation plan that aims to ensure research is 

used in practice to improve the health of individuals and communities.   
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Summary of Course Changes 
 
Colour Coding:  

 Green = New Course; Yellow = Course code change only Modified; Blue = Deleted 
Course Number Key:  

 1st # = Year Level;  
 2nd # = Core (0,1), KAH (2), HBC (3), KAH/HBC (4), CEP (5,6) KAH/HBC/CEP (7),  Elective (8) 

Experiential Learning (9)  
 3rd # = open based on number of courses 

 
New Course 

Code 
Old Course 

Code 
Senate Forms 
# in Package 

 New Course 
Code 

Old Course 
Code 

Senate Forms # in 
Package 

HES 100 HMKN100 34  HES 420 None 26A, 26B 
HES 101 HMKN190 4A, 4B  HES 433 HMKN 408 34 
HES 102 HMKN 101 34  HES 453 None 27A, 27B 
HES 105 HMKN 200 34  HES 454 None 28A, 27B 
HES 111 HMKN 191 5A, 5B  HES 455 None 29A, 29B 
HES 120 None 6A, 6B  HES 459 None 30A, 30B 
HES 130 HEAL 200 34  HES 371 None 31A, 31B 
HES 131 HMKN 201 34  HES 480 HMKN 404 34 
HES 200 HMKN 323 7A, 7B  HES 481 HMKN 406 34 
HES 201 HMKN 311 8A, 8B  HES 482 HMKN 409 34 
HES 202 HMKN 202 34  HES 483 HMKN 411 34 
HES 203 HMKN 203 34  HES 484 HMKN 412 34 
HES 211 None 9A, 9B  HES 485 HMKN 414 34 
HES 212 None 10A, 10B  HES 486 HMKN 415 34 
HES 220 None 11A, 11B  HES 487 HMKN 423 34 
HES 231 None 12A, 12B  HES 488 HMKN 413 34 
HES 232 None 13A, 13B  HES 490 HMKN 499 34 
HES 240 HMKN 206 34  HES 491 HMKN 403 34 
HES 250 None 14A, 14B  HES 492 HMKN 449 34 
HES 305 HMKN 310 34  HES 493 None 32A, 32B 
HES 311 HMKN 335 34  HES 494 None 33A, 33B 
HES 320 HMKN 391 15A, 15B  None HMKN 105 35 
HES 321 HMKN 312 34  None HMKN 302 35 
HES 331 HMKN 495N 16A, 16B  None HMKN 315 35 
HES 332 HMKN 421 34  None HMKN 316 35 
HES 333 HMKN 303 34  None HMKN 320 35 
HES 340 HMKN 205 17  None HMKN 322 35 
HES 351 None 18A, 18B  None HMKN 336 35 
HES 352 None 19A, 19B  None HMKN 401 35 
HES 353 None 20A, 20B  None HMKN 402 35 
HES 354 None 21A, 21B  None HMKN 410 35 
HES 355 None 22A, 22B  None HMKN 419 35 
HES 356 None 23A, 23B  None HMKN 422 35 
HES 371 None 24A, 24B     
HES 380 HMKN 313 34     
HES 381 HMKN 314 34     
HES 382 HMKN 321 34     
HES 383 HMKN 331 34     
HES 384 HEAL 305 25     
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Proposed Calendar Entry for Revised Program 

Introduction 
Health and Exercise Sciences is a field of study focused on the comprehensive study and practice of 
human movement and exercise, and its impact on health. Accordingly, the Bachelor of Health and 
Exercise Sciences at the UBC Okanagan campus provides students with an understanding of the 
interdisciplinary nature of human health in including psychological, physiological, neuromechanical 
and socio-cultural aspects of movement. The aim is to develop leaders in exercise testing, exercise 
prescription, and behaviour change to work with healthy individuals and individuals living with a 
variety of chronic conditions.  

The Bachelor of Health and Exercise Sciences (B.H.E.S) is a 120-credit degree program, with the 
option to complete one of three concentrations: Clinical Exercise Physiology, Kinesiology & Allied 
Health or Health Behaviour Change. 
 
The curriculum includes core, concentration, and elective courses, giving students common 
foundational knowledge as well as the opportunity to complement their choice of concentration with 
courses of personal interest. 

Graduates will find work within local, national, and international health and government organizations, 
pursue graduate studies, or enter a variety of allied health professions. 

General Requirements 
Prior to registration in HES 493 and HES 494, students must complete a criminal record check in the 
province where they will be placed for their practicum no more than twelve months prior to the course 
start date. 

This record check must clear the student to work with children and vulnerable adults. In addition, 
students must have a current CPR-C certification and they must purchase UBC’s Student Accident 
Insurance. Detailed information is available on the School of Health and Exercise Sciences website. 

Applicants and students who have a criminal record may be required to withdraw from the program. 

 

Academic Regulations 
In addition to the general policies and regulations set out in Policies and Regulations, the following 
academic regulations listed apply to undergraduate students in this Faculty. 
 
Academic Standing 
Supplementary to the University's policy on Academic Standing, the regulations below are applicable 
to B.H.E.S. 
 
Academic performance is evaluated based on coursework over a session. Sessional evaluations occur in 
April and will evaluate academic performance for the entire Winter Session (September to April). 
Four standings can result from the sessional evaluation: Good Standing, Dean’s Honour Roll, On  
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Academic Probation, and Failed. Sessional evaluation standings are recorded on the academic record 
and are the student’s official standing with the university. A student’s sessional evaluation outcome is 
the standing under which the student will return to or continue studies under. 
 
On Academic Probation 
On Academic Probation standing will be assigned at the end of the Winter Session (April) based on 
performance in that Winter Session (September – April). The evaluation will consider all courses taken 
in the session. 
 
On Academic Probation will be assigned to a student who has: 

 earned a sessional average of less than 60% in Health and Exercise Sciences (HES) 
coursework only; or 

 earned an overall sessional average of less than 60% 
 
A student placed On Academic Probation standing in the sessional evaluation will normally be allowed 
to register in a maximum of 9 credits in their first term of the following Winter Session. This restriction 
may be waived at the discretion of the Faculty. 
 
A student with any previous sessional standing in the program of On Academic Probation and who 
earns another On Academic Probation will be automatically changed to Failed standing and required to 
withdraw or discontinue. 
 
Failed Standing 
Failed standing will be assigned at the end of the Winter Session (April) based on performance in that 
Winter Session (September – April). The evaluation will consider all courses taken in the session. 
 
Failed standing will be assigned to a student who has: 
 a sessional average of less than 60% in Health and Exercise Sciences coursework; and 
 an overall sessional average less than 60%; or 
 a previous sessional standing of Academic Probation or Failed standing and receives another 

sessional evaluation of Academic Probation 
A student placed on Failed standing for the first time will normally be required to discontinue his or her 
studies for a period of one academic year (12 months) prior to resuming his or her program of study. A 
student who already has a Failed standing on his or her academic record (from any UBC program) will 
be required to withdraw from the University and may only be readmitted under the Advancement 
Regulations. 
 
Failed standing will be assigned at the end of the Winter Session (April) based on performance in that 
session. The evaluation will consider all courses taken in the session. 
Courses taken in the Summer Session are not taken into consideration for assigning Failed standing. 
 
Dean's Honour Roll 
Students in any Winter Session with a sessional average of at least 80% while taking 27 or more credits 
will receive the notation "Dean's Honour Roll" on their official transcript of academic record. 
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Examples: Sessional Evaluation Standings Impact on Progression 

The below table is provided to assist in applying the sessional evaluation rules and standings in a visual 
format. These are examples only and not inclusive of every scenario. 

Standing Entering 
Session 

Sessional Evaluation 
Outcome 

Standing Entering 
Next Eligible Session 

N/A (new student) <60% sessional average or 
,<60% in HES courses = 
Academic Probation 

Academic Probation 
(reduced credit load 
requirement) 

Academic Probation Failed standing (previous 
Academic Probation 
standing with another 
sessional evaluation of 
Academic Probation) 

Failed standing 
(reduced credit load 
requirement 12 
months later) 

Failed standing (in any 
year of study or program) 

Failed standing (previous 
failed session with another 
Sessional Evaluation of 
Academic Probation) 

Failed standing 
(Required to 
Withdraw) 

Good Standing (no 
previous session of 
Academic Probation or 
Failed standing) 

Academic Probation Academic Probation 
(reduced credit load 
requirement) 

Good Standing (with 
previous session of 
Academic Probation or 
Failed standing) 

Failed standing - Required 
to withdraw 

Failed standing 
(reviewed for future 
eligibility to continue) 

  
  

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 171 of 358



 

16 
 

Degree Requirements 
To qualify for the Bachelor of Health and Exercise Sciences (B.H.E.S.) degree, students must: 
 
 satisfy all the B.H.E.S. program requirements by completing studies whether at the UBC 

Okanagan campus or elsewhere; 
 satisfy at least 50% of the credits for the B.H.E.S program while registered in the program1; 
 complete a minimum of 30 upper-level (300/400) credits in HES courses; 
 complete 48 credits at the 300/400 level, of which 12 credits must be 300/400 level outside of 

HES; 
 30 of these 48 credits1 must be completed at UBC; and 
 complete 120 credits. 
 
B.H.E.S. program course requirements without a concentration 
 
Year 1 
HES 100 Foundations of Health and Exercise Science  3 
HES 101 Human Physiology I  3 
HES 120 Introduction to Human Anatomy  3 
HES 130 Social Determinants of Health  3 
HES 102 Biomechanics  3 
HES 105 Exercise Physiology I  3 
HES 111 Human Physiology II  3 
HES 131 Exercise Psychology  3 
ENGL XXX 3 credits of 100-level English 3 
Non-HES Elective 3 
Total Credits 30 

 
Year 2 
HES 200 Introduction to Nutrition  3 
HES 201 Exercise Counselling & Behaviour Modification  3 
HES 202 Motor Behaviour   3 
HES 203 Lifespan Development  3 
HES 211 Exercise Testing 3 
HES 212 Exercise Training, Conditioning and Rehabilitation for Health, 

Fitness and Performance 
3 

HES 231 Exercise Counselling & Behaviour Modification 3 
HES 240 Health Research Methods 3 
2 Electives (at least one non-HES Elective) 6 
Total Credits 30 

 
Year 3 & Year 4 
INDG 319 Indigenous Perspectives on Health and Physical Activity  3 
HES 340 Methods of Data Analysis  3 
18 Electives  
 Minimum 15 upper-level 
 Minimum of 3 and maximum of 6 Non-HES Electives 

54 

Total Credits 60 
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Students can opt to pursue one of three areas of concentration - Clinical Exercise Physiology, 
Kinesiology and Allied Health or Health Behaviour Change - and satisfy the course requirements of the 
area of concentration. 

To enter into a concentration students will have to meet an maintain a minimum GPA requirement of 
70% in all required lower level courses. To complete the concentration students will have to maintain a 
GPA of 75% in the required courses and pass the applicable competencies necessary to begin 
practicum in each respective concentration. If a student fails to meet any of the above they have the 
option to complete the Bachelor of Health and Exercise Sciences without a concentration. Enrolment in 
each concentration is limited. Applications for admission to a concentration must be made by the end 
November (Winter Term 1) once students have at least 2nd Year standing. 
 
Non-Health and Exercise Science Electives 
Many 300/400-level courses require 100/200-level prerequisites, and therefore all non-HES electives 
should be selected carefully. 
 
Overloading 
A student must apply in writing to the School of Health and Exercise Sciences for permission to 
register in more than 36 credits in a Winter Session or 12 credits in a Summer Session. 
1Courses taken while studying at another institution on a Senate-approved exchange program may 
satisfy this requirement. 
 
Areas of Concentration 
Kinesiology and Allied Health 

This concentration focuses on the role of exercise and physical activity in improving health, fitness and 
performance as well as the prevention and rehabilitation of injury. At completion of this concentration 
students will be able to: 

 Demonstrate professionalism and leadership in exercise testing and prescription to enhance 
health and/or recovery from illness and injury.  

 Exhibit extensive knowledge of human anatomy and apply this knowledge in the prevention and 
treatment of musculoskeletal injuries. 

 Integrate and apply knowledge, skills and judgment to provide competent services through the 
continuum of care. 

 Effectively communicate and collaborate with others to achieve common goals in the provision 
of kinesiology and allied health services. 

 Demonstrate professional and ethical care in working with clients to enhance health and 
wellbeing. 
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Students in the Kinesiology and Allied Health concentration are required to complete the following 
coursework including a total of 11 Electives. Of these 11 Electives, a minimum of 5 must be upper-
level and of these a minimum of 3 of these upper level electives must be non-HES 
 
Year 1 
HES 100 Foundations of Health and Exercise Science  3 
HES 101 Human Physiology I  3 
HES 120 Introduction to Human Anatomy  3 
HES 130 Social Determinants of Health  3 
HES 102 Biomechanics  3 
HES 105 Exercise Physiology I  3 
HES 111 Human Physiology II  3 
HES 131 Exercise Psychology  3 
ENGL XXX 3 credits of 100-level English 3 
Non-HES Elective 3 
Total Credits 30 

 
Year 2 
HES 200 Introduction to Nutrition  3 
HES 201 Exercise Prescription  3 
HES 202 Motor Behaviour   3 
HES 203 Lifespan Development  3 
HES 211 Exercise Testing 3 
HES 212 Exercise Training, Conditioning and Rehabilitation for Health, 

Fitness and Performance 
3 

HES 231 Exercise Counselling & Behaviour Modification 3 
HES 240 Health Research Methods 3 
HES 220 Introduction to Athletic Injury 3 
Non-HES Elective 3 
Total Credits 30 

 
Year 3 & 4 
INDG 319 Indigenous Perspectives on Health and Physical Activity  3 
HES 305 Exercise Physiology II 3 
HES 311 Pathophysiology 3 
HES 320 Functional Anatomy 3 
HES 321 Lab Techniques in Health and Exercise Science 3 
HES 340 Methods of Data Analysis 3 
HES 371 Professional Practice in Health and Exercise Science  3 
3 Electives 9 
Total Credits 30 

 
Year 4  
HES 420 Advanced Functional Anatomy  3 
HES 471 Professional Ethics in Health and Exercise Sciences  3 
HES 493 Community Practicum 6 
6 Electives 18 
Total Credits 30 
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Health Behaviour Change 

This concentration focuses on understanding and applying evidence-informed behaviour change theory 
and techniques to help individuals and communities adopt and adhere to a number of health behaviours. 
At completion of this concentration students will be able to: 

 Demonstrate professionalism and leadership in working with individuals to change behaviour 
through the integration of exercise prescription with behaviour change techniques to enhance 
adherence.  

 Design a health behaviour change intervention based on theory  
 Understand the role of evaluation within community-based programming. 
 Apply motivational interviewing techniques in one-to-one behavioural support interactions 
 Demonstrate the ability to code use of behaviour change theories, constructs and techniques in 

real-world contexts  
 Create, implement and evaluate a knowledge translation plan that aims to ensure research is 

used in practice to improve the health of individuals and communities.   
 
Students in the Health Behaviour Change concentration are required to complete the following 
coursework including a total of 12 Electives. Of these 12 Electives, a minimum of 6 must be upper-
level and of these a minimum of 3 of these upper level electives must be non-HES. 
 
Year 1 
HES 100 Foundations of Health and Exercise Science  3 
HES 101 Human Physiology I  3 
HES 120 Introduction to Human Anatomy  3 
HES 130 Social Determinants of Health  3 
HES 102 Biomechanics  3 
HES 105 Exercise Physiology I  3 
HES 111 Human Physiology II  3 
HES 131 Exercise Psychology  3 
ENGL XXX 3 credits of 100-level English 3 
Non-HES Elective 3 
Total Credits 30 

 
Year 2 
HES 200 Introduction to Nutrition  3 
HES 201 Exercise Prescription  3 
HES 202 Motor Behaviour   3 
HES 203 Lifespan Development  3 
HES 211 Exercise Testing 3 
HES 212 Exercise Training, Conditioning and Rehabilitation for Health, 

Fitness and Performance 
3 

HES 231 Exercise Counselling & Behaviour Modification 3 
HES 240 Health Research Methods 3 
HES 220 Introduction to Athletic Injury 3 
Non-HES Elective 3 
Total Credits 30 

 
 
 
Year 3 
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INDG 319 Indigenous Perspectives on Health and Physical Activity  3 
HES 331 Motivational Interviewing 3 
HES 332 Advanced Theories of Behaviour Change 3 
HES 333 Health Program Evaluation 3 
HES 340 Methods of Data Analysis 3 
HES 371 Professional Practice in Health and Exercise Science  3 
4 Electives 12 
Total Credits 30 

 
Year 4  
HES 433 Knowledge Translation  3 
HES 471 Professional Ethics in Health and Exercise Sciences  3 
HES 493 Community Practicum 6 
6 Electives 21 
Total Credits 30 

 

Clinical Exercise Physiology 

This concentration focuses on the role of exercise and physical activity in the prevention, rehabilitation, 
and management of a variety of chronic conditions. At completion of this concentration students will 
have a comprehensive understanding of the pathophysiology of chronic health conditions and the role 
of exercise in the management these conditions and be able to: 

 Conduct and interpret assessments of health, fitness and performance status for healthy 
individuals, those at-risk of disease and those with one or more chronic condition. 

 Prescribe safe and effective exercise therapy, rehabilitation programs and health and wellness 
interventions that specifically modify disease and promote long-term health and fitness in 
individuals living with chronic conditions. 

 Administer safe and effective group and individualized exercise training programs, ensuring 
appropriate levels of patient care, functional health and exercise monitoring and suitable use of 
equipment and technology. 

 Design, implement and evaluate evidence-based methods for lifelong health promotion & 
disease prevention, including implementation of strategies to promote healthy living, physical 
activity and holistic health through patient, client and community education. 

 Demonstrate leadership and professionalism in the practice of clinical exercise physiology, 
including knowledge of and adherence to relevant legal, professional and policy standards, as 
well as skill in clinical communication, teamwork and organizational management. 
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Students in the Clinical Exercise Physiology concentration are required to complete the following 
coursework: 

Year 1 
HES 100 Foundations of Health and Exercise Science  3 
HES 101 Human Physiology I  3 
HES 120 Introduction to Human Anatomy  3 
HES 130 Social Determinants of Health  3 
HES 102 Biomechanics  3 
HES 105 Exercise Physiology I  3 
HES 111 Human Physiology II  3 
HES 131 Exercise Psychology  3 
ENGL XXX 3 credits of 100-level English 3 
Non-HES Elective 3 
Total Credits 30 

 
Year 2 
HES 200 Introduction to Nutrition  3 
HES 201 Exercise Prescription  3 
HES 202 Motor Behaviour   3 
HES 203 Lifespan Development  3 
HES 211 Exercise Testing 3 
HES 212 Exercise Training, Conditioning and Rehabilitation for Health, 

Fitness and Performance 
3 

HES 231 Exercise Counselling & Behaviour Modification 3 
HES 240 Health Research Methods 3 
HES 250 Clinical Assessment 3 
HES 311 Pathophysiology 3 
Total Credits 30 

 
Year 3  
INDG 319 Indigenous Perspectives on Health and Physical Activity  3 
HES 371 Professional Practice in Health and Exercise Science  3 
HES 351 Clinical Exercise Physiology  3 
HES 352 Exercise Testing Clinical Pops 3 
HES 353 Clinical Exercise Prescription  3 
HES 354 Clinical Exercise Physiology Applications in Chronic Conditions: 

Cardiovascular Diseases  
3 

HES 355 Clinical Exercise Physiology Applications in Chronic Conditions: 
Endocrinology & Metabolic Disorders 

3 

HES 356 Health Behaviour Change for Chronic Disease Management  3 
HES 493 Community Practicum  6 
Total Credits 30 
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Year 4  
HES 471 Professional Ethics in Health and Exercise Sciences  3 
HES 453 Clinical Exercise Physiology Applications in Chronic Conditions: 

Musculoskeletal and Neurological Diseases & Disorders 
3 

HES 454 Clinical Exercise Physiology Applications in Chronic Conditions: 
Respiratory Disease  

3 

HES 455 Clinical Exercise Physiology Applications in Chronic Conditions: 
Oncology  

3 

HES 459 Clinical Exercise Physiology Advanced Practice 3 
HES 494 Advanced. Community Practicum 15 
Total Credits 30 

 

Promotion Requirements 
Promotion to Second Year 
Successful completion of 24 or more credits which must include first-year Health and Exercise 
Sciences core courses: HES 101, HES 111, HES 120. 
 
Promotion to Third Year 
Successful completion of 48 or more credits which must include 3 credits of first-year English and 
second-year Health and Exercise Sciences courses: HES 201, HES 202, HES 231, HES 211 and HES 
212. 
 
Promotion to Fourth Year 
Successful completion of 78 or more credits. 
 
Minor Programs 
Students who wish to focus their non-Human Kinetics electives may undertake an optional minor 
program in conjunction with the B.H.E.S. degree. All courses in the minor must be taken outside of 
Health and Exercise Sciences. 
 
Students completing the B.H.E.S. may complete a Minor in Arts or Science. 
 
Students must pay particular attention to the number of upper-level credits required for a minor versus 
the number of credits available in their upper-level non-HES electives. Careful planning is required. 
Students are advised to seek assistance from Academic Advising to ensure appropriate program 
planning. 
 
Minor in Arts 
An acceptable program must comprise courses in the Faculty of Arts and Sciences or the Faculty of 
Creative and Critical Studies that are for credit toward a B.A. degree, and consists of 18 upper-level 
credits in a single subject field or specialization. Students should design a coherent, academically sound 
course of studies for their minor. All courses must be acceptable for a B.A. major in the subject area or 
field, but a student is not bound by the other requirements that the Faculty of Arts and Sciences or the 
Faculty of Creative and Critical Studies sets for a major or minor in the field. Students who wish to 
pursue a minor in Arts should be aware of the prerequisites for many of the upper-level courses in Arts. 
Upon successful completion of the minor program, the notation "Minor in Arts" will be denoted on the 
student's transcript. 
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Minor in Science 
An acceptable program must comprise courses in the Faculty of Arts and Sciences that are for credit 
toward a B.Sc. degree, and consists of 18 upper-level credits in a single subject field or specialization. 
Students should design a coherent, academically sound course of studies for their minor. All courses 
must be acceptable for a B.Sc. major in the subject area or field, but a student is not bound by the other 
requirements that the Faculty of Arts and Sciences sets for a major or minor in the field. Students who 
wish to pursue a Minor in Science should be aware of the prerequisites for many of the upper-level 
courses in Science. 
Upon successful completion of the minor program, the notation "Minor in Science" will be denoted on 
the student's transcript. 
 
Bachelor of Health and Exercise Sciences Program 
 
The B.H.E.S. Honours Program will enable high-achieving students in Health and Exercise Sciences to 
gain additional research experience through the completion of an Honours thesis. Honours students will 
be required to complete a substantive research project and to prepare a thesis based on that project 
under the supervision of a faculty member. 
 
Admission Requirements 
Admission of students to the Honours Program will be on a competitive basis. A limited number of 
students will be accepted each year based on compatibility with research interests of potential 
supervisors and supervisor availability. Students must meet the following requirements: 
 Fourth-year standing by the fall term when commencing the honours program; 
 Minimum weighted average of 80% from all second and third year Health and Exercise 

Sciences courses*; 
 Minimum weighted average of 80% over the last 60 credits*; 
 Acceptance by a supervisor approved by the Director; 
 Completion of HES 240, HES 340 with a minimum grade of 80% in each. 

*In courses taken twice, the higher grade only will be calculated into the weighted average 
 
Graduation Requirements 
 All general program requirements for the B.H.E.S. degree; 
 Minimum weighted average of 80% over the last 30 credits; 
 Completion of HES 491 (Honours Program Seminar) 
 Completion of HES 492 (Honours Thesis) 
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Breakdown of Course Progression for B.H.E.S. with and without a Concentration
 

Table Continued on page below...  

YEAR 1 & 2 
Foundations of Health and Exercise Science (HES 100) 

Human Physiology I (HES 101) 
Introduction to Human Anatomy (HES 120) 

Social Determinants of Health (HES130) 
Biomechanics (HES102) 

Exercise Physiology I (HES 105) 
Human Physiology II (HES 111) 
Exercise Psychology (HES 131) 

First Year English Elective 
Introduction to Nutrition (HES 200) 

Exercise Counselling & Behaviour Modification (HES 231) 
Exercise Prescription (HES 201) 

Motor Behaviour  (HES 202) 
Lifespan Development (HES 203) 

Exercise Testing (HES 211) 
Exercise Training, Conditioning and Rehabilitation for Health, Fitness and Performance (HES 212) 

2 Non-HES Elective 
No Concentration Kinesiology & Allied Health (KAH) Health Behaviour Change (HBC) Clinical Exercise Physiology (CEP) 

Health Research Methods (HES 240) Clinical Assessment (HES 250) 
HES or Non-HES Elective Intro to Athletic Injury (HES220) Intro Community Prog. (HES 232) Pathophysiology (HES 311) 
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YEAR 3 & 4 

No Concentration Kinesiology & Allied Health (KAH) Health Behaviour Change (HBC) Clinical Exercise Physiology (CEP) 
Indigenous Perspectives on Health and Physical Activity (INDG 319) 

Methods of Data Analysis (HES 340) Clinical Exercise Physiology (HES 351) 
18 Electives 
 Minimum 15 upper-

level  
 Min. of 3 and max. of 

6 non-HES electives 

Professional Practice in Health & Exercise Science (HES 371) 
Professional Ethics in Health and Exercise Sciences (HES 471) 

Community Practicum (HES 493 - 6 cr) 
Exercise Physio II (HES 305) Adv. Theories Beh. Change (HES332) Exercise Testing Clinical Pop. (HES 352) 
Lab Techniques HES (HES 321) Motivational Interviewing (HES 331) Clinical Exercise Prescription (HES 353) 
Pathophysiology (HES 311) Health Program Evaluation (HES 333) CEP Applications Chronic Conditions: 

Cardiovascular Diseases (HES 354) 
Functional Anatomy (HES 320) Knowledge Translation (HES 433) CEP Applications Chronic Conditions: 

Endocrinology & Metabolic (HES 355) 
Adv. Functional Anatomy (HES 420)  Health Behaviour Change for Chronic 

Disease Management (HES 356) 
9 Electives 
 Minimum 6 upper-level  
 Min. of 3 and max. of 6 non-HES 

electives 

10 Electives 
 Minimum 7 upper-level  
 Min. of 3 and max. of 6 non-HES 

electives 

CEP Applications Chronic Conditions: 
MSK & Neurological (HES 453) 
CEP Applications Chronic Conditions: 
Respiratory Disease (HES 454) 
CEP Applications Chronic Conditions: 
Oncology (HES 455) 
CEP Advanced Practice (HES 459)  
Adv. Community Prac. (HES 494-15cr) 

 
Elective Course options: 
HES 305 (Exercise Physiology II) 
HES 311 (Pathophysiology) 
HES 320 (Functional Anatomy) 
HES 331 (Motivational Interviewing) 
HES 371 (Professional Practice in Health and Exercise Sciences) 
HES 380 (Exercise Metabolism) 
HES 381 (Body Composition) 
HES 382 (Sport Psychology) 
HES 383 (Physical Dimensions of Aging) 
HES 384 (Socio-Cultural Aspects of Healthy Aging) 
HES 433 (Knowledge Translation) 

HES 480 (Concussion) 
HES 481 (Pediatric Exercise Physiology) 
HES 482 (Advanced Training Methods) 
HES 483 (Environmental Physiology) 
HES 484 (Neuromuscular Physiology) 
HES 485 (Advanced Circulatory Physiology) 
HES 486 (Muscle Fatigue) 
HES 487 (Applied Nutrition: Exercise and Chronic Disease) 
HES 488 (Cortical Control of Movement)  
HES 490 (Project in Human Kinetics) 
HES 492 (Undergraduate Honour’s Thesis) 
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0URSNJ(HLX(#JHKGMLW(!THQRHFMULN(
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+V'!Z%I'J!H'UR&ILa'N!GV'!ZHRTJ'S%GLU!I%GYH'!RQ!URYHN'!%IX!G'%UVLI&!'K%JY%GLRI!NURH'N9!

'NZ'UL%JJW!MV'I!QRUYNLI&!RI!GV'!RK'H%JJ!hY%JLGW!IYST'H!H%GV'H!GV%I!%JJ!NURH'N6!7RM'K'H9!

M'!XR!T'JL'K'!GV'H'!LN!S'HLG!LI!YNLI&!GV'!X%G%!%N!RI'!Z%HG!RQ!GV'!'K%JY%GLRI!ZHRU'NN6!E'!

XLX!IRG!H'U'LK'!URYHN'!'K%JY%GLRIN!RI!%!URYHN'[TW[URYHN'!T%NLN6!E'!M'H'!GRJX!GV%G!GVLN!

M%N!T'U%YN'!RQ!UYHH'IG!URIU'HIN!%TRYG!GV'LH!YN'!LI!NRS'!YILK'HNLGL'N!LI!0%I%X%9!

Z%HGLUYJ%HJW!QRH!ZYHZRN'N!RQ!X'ULNLRIN!%TRYG!ZHRSRGLRI!%IX!G'IYH'6!8ZRI!H'hY'NG9!URYHN'!

NURH'N!M'H'!ZHRKLX'X!%N!%!NYSS%HW!QHRS!%JJ!NUVRRJ!URYHN'N!QHRS!"]5A["]5D6!+V'!

H'ZRHG!%JNR!LIUJYX'X!NURH'N!RQ!GV'!MVRJ'!-%UYJGW!%IX!%JJ!RQ!8`0,!QRH!URSZ%H%GLK'!

ZYHZRN'N6!+V'!J%Ub!RQ!LIXLKLXY%J!URYHN'!NURH'N!RIJW!%JJRM'X!YN!GR!S%b'!%!&'I'H%J!

URSS'IG%HW6!,K'H%JJ9!GV'!URYHN'!NURH'N!M'H'!%JSRNG!GV'!N%S'!\=6<C!%K'H%&'!%UHRNN!

GV'!=!W'%HN^!%N!GV'!Q%UYJGW!\@6]"^!%IX!8`0,!\@6]5^6!E'!M'H'!IRG!LIQRHS'X!RQ!%IW!QRHS%J!

ZHRU'NN!MV'H'TW!LIXLKLXY%J!URYHN'!NURH'N!%H'!'F%SLI'X!GR!LIQRHS!%UGLRIN!%HRYIX!

U'J'TH%GLI&!M'JJ[H'U'LK'X!URYHN'N!RH!LSZHRKLI&!GVRN'!GV%G!XR!IRG!NURH'!%N!M'JJ!%N!

'FZ'UG'X6!4!ZHRU'NN!GV%G!'F%SLI'N!JRM!URYHN'!NURH'N!S%W!QLIX!GV%G!JRM!'K%JY%GLRI!

URSZJ'GLRI!H%G'N!X''S!GV'!NURH'N!GR!T'!LIK%JLX9!TYG!M'!T'JL'K'!GVLN!LN!MRHGV!

LIK'NGL&%GLI&6!

E'!XLX!IRG!H'U'LK'!G'%UVLI&!'K%JY%GLRIN!QRH!'%UV!NG%QQ!S'ST'H!%IX!RIJW!%HRYIX!C!

ZHRKLX'X!NURH'N!LI!GV'LH!0;N6!8ZRI!H'hY'NG!M'!XLX!H'U'LK'!G'%UVLI&!NURH'N!%N!%I!

%K'H%&'!%UHRNN!GV'!MVRJ'!NUVRRJ!QHRS!"]5A["]5D!%JRI&!MLGV!NURH'N!RQ!GV'!MVRJ'!

-%UYJGW!%IX!%JJ!RQ!8`0,6!)I!&'I'H%J!GV'!G'%UVLI&!NURH'N!M'H'!NJL&VGJW!JRM'H!\@65<!

%K'H%&'!%UHRNN!GV'!=!W'%HN^!GV%I!GV'!Q%UYJGW!\@6="^!%IX!8`0,!\@6"5^6!E'!RTN'HK'X!GV%G!

GV'!NG%QQ!GV%G!XLX!ZHRKLX'!GV'LH!G'%UVLI&!NURH'N!\S%LIJW!GVRN'!LI!GV'!/XYU%GLRI!

('%X'HNVLZ!NGH'%S^!M'H'!SYUV!VL&V'H!GV%I!GV'!NUVRRJ!%K'H%&'6!+VLN!LIXLU%G'N!GV%G!

NRS'!MVR!XLXIoG!ZHRKLX'!NURH'N!S%W!T'!NURHLI&!JRM'H!GV%I!MV%G!MRYJX!T'!%UU'ZG%TJ'6!

+V'!Z%I'J!H'URSS'IXN!

•! FGHF(H(VUSIHQ(PSUKJNN(VUS(KUQQJKFMLW(NFRXJLF(JTHQRHFMULN(UV(FJHKGMLW(OJ(
JNFHOQMNGJX(HN([JQQ(HN(UFGJS(FZPJN(UV(FJHKGMLW(JTHQRHFMUL(OJ(JNFHOQMNGJX(A(

•! FGHF(H(VUSIHQ(PSUKJNN(FU(MXJLFMVZ(KURSNJN(HLX(MLNFSRKFUSN(FGHF(HSJ(NKUSMLW([JQQ(
HOUTJ(US([JQQ(OJQU[(JaPJKFHFMULN(OJ(JNFHOQMNGJXA(*V(FGJ(NKUSJN(HSJ(XJJIJX(
THQMX?(FGJL(FGUNJ(NKUSMLW(GMWGQZ(NGURQX(OJ(KJQJOSHFJX(HLX(QU[(NKUSJN(NGURQX(
OJ(NFRXMJX(FU(XJFJSIMLJ(FGJ(SJHNULN(NU(HN(FU(PSUTMXJ(NFSHFJWMJN(HLX(FHSWJFN(VUS(
MIPSUTMLWA(

+V'H'!%H'!%!J%H&'!IYST'H!RQ!'J'UGLK'N!RQQ'H'X!LI!=HX!%IX!@GV!W'%H!\%HRYIX!@]^6!1%IW!

'J'UGLK'N!%ZZ'%H!GR!H'QJ'UG!GV'!'FZ'HGLN'!RQ!GV'!Q%UYJGW!S'ST'HN!%IX!LG!MRYJX!T'!

LSZRHG%IG!GR!H'QJ'UG!RI!MV'GV'H!GV'N'!S''G!GV'!ZHR&H%S!J'%HILI&!RYGURS'N6!1%IW!RQ!

GV'N'!URYHN'N!S%W!%ZZ'%H!T'GG'H!NYLG'X!GR!T'!X'JLK'H'X!GR!&H%XY%G'!NGYX'IGN!MLGV!

URINLX'H%GLRI!RQ!URIG'IG!T'LI&!%G!GV'!%ZZHRZHL%G'!J'K'J6!+V'!Z%I'J!H'URSS'IXN!

•! FGHF(FGJ(KRSSJLF(QMNF(UV(JQJKFMTJ(UVVJSMLWN(OJ(SJTMJ[JX([MFG(FGJ(PRSPUNJ(VUS(
PUFJLFMHQ(KRQQMLW(UV(KURSNJN(FGHF(HSJ(LUF(HQMWLJX([MFG(PSUWSHI(QJHSLMLW(
URFKUIJNA(
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%J[(0RSSMKRQRI(

:LK'I9!GV'!LX'IGLQL'X!LNNY'N!MLGV!GV'!UYHH'IG!UYHHLUYJYS9!LG!M%N!ZJ'%NLI&!GR!N''!%I!

%GG'SZG!GR!RK'HV%YJ!GV'!MVRJ'!ZHR&H%S!MLGV!%!I'M!UYHHLUYJYS6!+V'!I'M!UYHHLUYJYS!M%N!

%JNR!XHLK'I!TW!%I!'IKLHRIS'IG%J!NU%I!URSZJ'G'X!TW!GV'!NUVRRJ6!4N!S'IGLRI'X!%TRK'9!

M'!T'JL'K'!GVLN!NU%I!I''XN!GR!T'!'FZ%IX'X!LI!NURZ'!GR!LIUJYX'!ZHR&H%S!K%HL%TJ'N!%IX!%!

ZRNLGLRI!H'J%GLK'!GR!RGV'H!b'W!URSZ%H%GRH!ZHR&H%SN!MRYJX!U'HG%LIJW!T'!YN'QYJ!LI!S%bLI&!

GVLN!X'ULNLRI6!!

*RS'!RQ!GV'!%TRK'!H'URSS'IX%GLRIN!H'&%HXLI&!GV'!UYHH'IG!UYHHLUYJYS!MRYJX!T'!

%XXH'NN'X!LI!GV'!ZHRZRN'X!UYHHLUYJYS6!`%N'X!RI!JLSLG'X!LIQRHS%GLRI!RI!LIXLKLXY%J!

URYHN'!URIG'IG!QRH!GV'!I'M!UYHHLUYJYS!LI!GV'!*'JQ!*GYXW!XRUYS'IG!GV'!Z%I'J!H'hY'NG'X!

%XXLGLRI%J!X'G%LJN6!+VLN!M%N!ZHRKLX'X!%IX!LG!M%N!ZJ'%NLI&!GR!N''!GV%G!SYUV!GVRY&VG!V%N!

T''I!&LK'I!GR!N'hY'IULI&!%IX!NZ'ULQLU!URIG'IG6!7/*!H'UR&ILa'X!GV%G!GV'H'!LN!NGLJJ!SYUV!

MRHb!GR!XR!TYG!RK'H%JJ!GV'!Z%I'J!M%N!ZJ'%N'X!GR!N''!GV'!ZHR&H'NN!GVYN!Q%H6!

+V'!ZHRZRN'X!UYHHLUYJYS!URIG%LIN!NL&ILQLU%IG!UV%I&'N!MLGV!GV'!S%cRH!RI'!T'LI&!GV'!

SRK'!GR!V%KLI&!GVH''!NZ'UL%JLa%GLRINd!UJLILU%J!'F'HULN'!ZVWNLRJR&W!\0/$^9!V'%JGV!

T'V%KLRYH!UV%I&'!\`70^!%IX!bLI'NLRJR&W!%IX!%JJL'X!V'%JGV!\_47^6!4JJ!NZ'UL%JLa%GLRIN!

MRYJX!V%K'!URINLX'H%TJ'!UYHHLUYJYS!UV%I&'N!QHRS!GV'!UYHH'IG!ZHR&H%S6!+V'!0/$!

ZHR&H%S!LN!X'NL&I'X!GR!ZH'Z%H'!NGYX'IGN!MLGV!bIRMJ'X&'!GR!ZH'NUHLT'!%IX!X'JLK'H!

'F'HULN'!GR!Z'RZJ'!MLGV!UVHRILU!URIXLGLRIN6!+V'!7`0!ZHR&H%S!G'%UV'N!NGYX'IGN!VRM!GR!

ZHRSRG'!%!V'%JGVW!JLQ'NGWJ'!%IX!LSZHRK'!%NZ'UGN!RQ!V'%JGV!YNLI&!LIXLKLXY%J9!URSSYILGW!

%IX!ZRZYJ%GLRI!J'K'J!%ZZHR%UV'N6!+V'!_47!ZHR&H%S!LN!SRNG!NLSLJ%H!GR!GV'!UYHH'IG!

ZHR&H%S9!%JJRMLI&!NGYX'IGN!GR!G%b'!%!J%H&'H!IYST'H!RQ!'J'UGLK'N!GR!X'NL&I!%!ZHR&H%S!GR!

NYLG!GV'LH!I''XN!%IX!&R%JN6!E'!M'H'!%Nb'X!QRH!RYH!VL&V!J'K'J!LSZH'NNLRI!%IX!M'!%H'!

NYZZRHGLK'!RQ!GV'!RK'H%JJ!ZHRZRN%J6!E'!%&H''!GV%G!GV'!0/$!%IX!7`0!NZ'UL%JLa%GLRIN!MLJJ!

ZHRKLX'!%!ZRLIG!RQ!XLQQ'H'IU'!URSZ%H'X!GR!RGV'H!ZHR&H%SN!LI!0%I%X%6!+VLN!V%N!GV'!

ZRG'IGL%J!GR!H'NYJG!LI!8`0,!T'LI&!%!VL&VJW!NRY&VG!%QG'H!X'NGLI%GLRI!GR!URSZJ'G'!GV'N'!

NZ'UL%JLa%GLRIN6!+V'!'IKLHRIS'IG%J!NU%I!%JNR!LX'IGLQL'X!GV%G!NGYX'IGN!NVRYJX!YIX'HG%b'!

7`0!URYHN'N!'%HJL'H!LI!GV'LH!ZHR&H%S!%IX!GV'!I'M!UYHHLUYJYS!S''GN!GVLN!%LS6!+V'H'!%H'!

IYS'HRYN!HLNbN!LI!YIX'HG%bLI&!GV'N'!UV%I&'N!%IX!LG!M%N!LSZRHG%IG!GR!N''!GV'N'!T'LI&!

%UbIRMJ'X&'X!LI!GV'!*'JQ!*GYXW!XRUYS'IG6!)I!%XXLGLRI9!GV'!*'JQ!*GYXW!XRUYS'IG!

ZHRKLX'N!LSZRHG%IG!X'G%LJ!H'&%HXLI&!GV'!H'%NRIN!QRH!H'hY'NGLI&!GV'!UV%I&'N6!+V'!Z%I'J!

H'URSS'IXN!

•! FGHF(FGJ(,KGUUQ(PSUKJJX([MFG(PQHLN(FU(JNFHOQMNG(FGJ(LJ[(KRSSMKRQRIA(

+R!ZHR&H'NN!GV'!I'M!UYHHLUYJYS!GV'H'!LN!UJ'%HJW!SYUV!SRH'!MRHb!GV%G!I''XN!GR!T'!XRI'6!

+VLN!LIUJYX'N!p!RTG%LILI&!GV'!I'U'NN%HW!ZVWNLU%J!H'NRYHU'N!\'6&6!M'JJ['hYLZZ'X!'F'HULN'!

Q%ULJLGL'N!GR!%JJRM!NGYX'IGN!GR!X'K'JRZ!GV'LH!'F'HULN'!X'JLK'HW!NbLJJN!QRH!%ZZ%H'IGJW!V'%JGVW!

Z'RZJ'!%IX!GVRN'!MLGV!GV'!UVHRILU!URIXLGLRIN!X'G%LJ'X!LI!GV'!ZHRZRN'X!URYHN'!JLNG^9!

X'G'HSLILI&!GV'!NZ'ULQLU!ZHR&H%SiNZ'UL%JLa%GLRI!&R%JN!%IX!GV'!URIG'IG!RQ!GV'!I'M!
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URYHN'N9!X'K'JRZLI&!%I!LSZJ'S'IG%GLRI!ZJ%I!GV%G!%UURSSRX%G'N!UYHH'IG!NGYX'IGN9!

XLQQ'H'IG!LIG%b'!T%Ub&HRYIXN!\'6&6!GVRN'!URSLI&!LI!MLGV!UH'XLG^!%IX!GV'!ZHRU'NN!QRH!

N'J'UGLI&!GVRN'!NGYX'IGN!GV%G!U%I!'IG'H!GV'!0/$!NZ'UL%JLa%GLRI6!+%bLI&!%JJ!GVLN!LIGR!

%UURYIG9!M'!H'URSS'IX!

!

•! FGHF(NUIJULJ([MFG(PJXHWUWMKHQ(JaPJSFMNJ(OJ(MLKQRXJX(ML(FGJ(XJNMWL(FJHIA(*V(
FGJSJ(MNL-F(H(,1!,(NFHVV(IJIOJS([MFG(FGMN(NYMQQ(NJF?([J(SJKUIIJLX(HKKJNNMLW(
SJNURSKJN(HF(FGJ(0JLFJS(VUS(#JHKGMLW(HLX('JHSLMLWA((

•! FGHF(PSUWSHI(QJHSLMLW(URFKUIJN(HSJ(XJFJSIMLJX(FGHF([URQX(XSMTJ(FGJ(
KRSSMKRQRI(IHPPMLW(JaJSKMNJA(#GMN(MN(LJJXJX(FU(XJFJSIMLJ(FGJ(NPJKMVMK(
QJHSLMLW(URFKUIJN(FGHF([URQX(OJ(FMJX(FU(FGJ(KURSNJN([MFGML(FGJ(THSMJX(
NPJKMHQM\HFMULNA(

•! FGHF(FGJ(NJPHSHFMUL(UV(HLHFUIZ(HLX(PGZNMUQUWZ(MLFU(XMVVJSJLF(KURSNJN(OJ(SJ=
JaHIMLJX([MFG(OSUHXJS(KULNRQFHFMULA(+J(HSJ(LUF(KULTMLKJX(MF(MN(FGJ(OJNF(
NUQRFMUL(PSUPUNJXA(

•! FGHF(IUSJ(KULNMXJSHFMUL(OJ(WMTJL(FU(GU[(FU(QMIMF(FGJ(0!.(NPJKMHQM\HFMUL(FU(><(
NFRXJLFN(]JAWA(NGURQX(FGJ(9.&(VSUI(HQQ(VMSNF(ZJHS(KURSNJN(LJJX(FU(OJ(
KULNMXJSJX?(US(HSJ(FGJSJ(NPJKMVMK(KURSNJN(ML(FGMN(ZJHS(FGHF([URQX(OJFFJS(MXJLFMVZ(
HPPSUPSMHFJ(NFRXJLFNc^A((

•! FGHF(NFRXJLFN(ML(JHKG(NPJKMHQM\HFMUL(GHTJ(FGJ(HPPSUPSMHFJ(NYMQQ(KUIPJFJLKZ(
PSMUS(FU(MLFJSHKFMLW([MFG(dSJHQ(PJUPQJ-A(2US(JaHIPQJ?(NFRXJLFN(ML(FGJ(0!.(
NPJKMHQM\HFMUL(NGURQX(NGU[(FGJ(HOMQMFZ(FU(PSJNKSMOJ(HLX(XJQMTJS(JaJSKMNJ(FU(
HPPHSJLFQZ(GJHQFGZ(MLXMTMXRHQN(OJVUSJ(OJMLW(FSHMLJX(FU(XU(NMIMQHS([MFG(GMWGJS(
SMNY(PHFMJLFNA(

•! FGHF(KHSJ(OJ(FHYJL(FU(JLNRSJ(FGJ(8&1(NPJKMHQM\HFMUL(MN(LUF(TMJ[JX(HN(H(QJNNJS(
XJWSJJA(!

+V'!Z%I'J!M'H'!%JNR!%Nb'X!GR!URSS'IG!RI!%!UV%I&'!LI!X'&H''!I%S'6!E'!T'JL'K'!GV%G!

GVLN!LN!%!NUVRRJ[T%N'X!X'ULNLRI!TYG!%UbIRMJ'X&'!GV%G!%!I'M!I%S'!URYJX!%NNLNG!LI!

S%Hb'GLI&!%!I'M!ZHR&H%S6!+V'!I'M!I%S'!NVRYJX!NY&&'NG!GV%G!GV'!UYHHLUYJYS!LN!SRH'!

JLSLG'X!LI!URSZ%HLNRI!GR!RGV'H!`%UV'JRHN!RQ!_LI'NLRJR&W!ZHR&H%SN6!)G!LN!RYH!URJJ'UGLK'!

RZLILRI9!VRM'K'H9!GV%G!GV'!NYUU'NN!RQ!GV'!I'M!ZHR&H%S!MRYJX!SRH'!X'Z'IX!RI!VRM!GV'!

XLNGLIUGLK'I'NN!RQ!GV'!ZHR&H%S!LN!S%Hb'G'X9!GV'!NGYX'IG!'FZ'HL'IU'N!LI!GV'!I'M!

ZHR&H%S9!%IX!'SZJRWS'IG!RZZRHGYILGL'N!&%LI'X!TW!NGYX'IGN!YZRI!&H%XY%GLI&6!!

+V'!Z%I'J!NYZZRHGN!GV'!ZJ%I!GR!'F%SLI'!GV'!%NN'NNS'IGN!T'LI&!YN'X!LI!'%UV!URYHN'6!

+VLN!MRYJX!T'!%I!LSZRHG%IG!URSZRI'IG!RQ!hY%JLGW!%NNYH%IU'!RQ!GV'!UYHH'IGiI'M!ZHR&H%S6!

!
JC! !9$&34&#!(.$/9$&6(

+VLN!N'UGLRI!RQ!GV'!XRUYS'IG!M%N!LIQRHS'X!TW!%!IYST'H!RQ!URSZRI'IGN9!MVLUV!LIUJYX'X!

GV'!N'JQ[NGYXW!XRUYS'IG9!N'NNLRIN!MLGV!b'W!&HRYZN!MLGVLI!GV'!*UVRRJ!\'6&69!J'%X'HNVLZ!

G'%S9!H'N'%HUV!UJYNG'HN9!&H%XY%G'!URSSLGG''9!&H%XY%G'!NGYX'IGN^9!LI!%XXLGLRI!GR!

LSZRHG%IG!X'ULNLRI[S%b'HN!%G!GV'!J'K'J!RQ!GV'!8ILK'HNLGW!\'6&69!3'ZYGW!;LU'!0V%IU'JJRH9!
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Senate Curriculum Committee 
UBC Okanagan  
 
 
March 11, 2020 
 
 
Dear Senate Curriculum Committee Members 
 
 
This letter is in support of the proposed revisions to the curriculum. We believe that these changes 
fill a number of gaps in our program that have been identified by students in all years of the 
program. The three concentrations will provide stronger pathways for students and better prepare 
us for practicums as well as our careers upon graduation. In addition, the courses being added and 
modified are those that we feel we are missing or have had concerns with (e.g., the need for more 
anatomy throughout, more program specific courses at the lower level, more applied courses 
related to working with clients for exercise training as well as health behavior change, and more 
coursework focused on chronic disease). We have appreciated being involved in this process as 
the Undergraduate Liaison Committee as our monthly meetings, with time to obtain feedback 
from students in each of our respective years, have provided the opportunity for student voice and 
input throughout the revision process.  
 
 
Human Kinetics Student Liaison Committee, 
Kamille Gruft (1st year representative) 
Cara Johnston (2nd year representative) 
Nicholas Reitsma (3rd year representative) 
Miranda Dinwoodie (VP of Academic Initiatives, Human Kinetics Student Association)  
Kayla Hoogveld (Co-president, Human Kinetics Student Association) 
 
Signed on behalf of the Committee 
 

 
 
Afton Servatius 
4th year representative and Co-president, Human Kinetics Student Association 
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January 30, 2020 

Letter of Support for University of British Columbia Okanagan, School of Health and 
Exercise Sciences – Application for Aspire-2040 Learning Transformations Fund 

The BC Association of Kinesiologists (BCAK) represents 1500 university-educated practicing members, 
out of the 2000 kinesiologists working in the province of BC1.  As a significant voice for the profession 
of kinesiology, we work closely with universities to ensure that the curriculum for kinesiology is 
competency driven and that graduates are well trained and have the necessary entry-to-practice 
knowledge and skills to serve the public in delivering safe and effective exercise prescription based on 
best practices.   

The BCAK has developed a strong partnership with the University of British Columbia Okanagan, School 
of Health and Exercise Sciences, and we support their efforts to revise the kinesiology curriculum to 
renew and strengthen the focus on developing a professional practice model that produces graduates 
who are competent health care and exercise professionals, respected and recognized by other health 
care professionals.     

The profession and practice of kinesiology impacts the health of British Columbians. Kinesiologists are 
contributing members of multidisciplinary health care teams – working with clients of ICBC, WorkSafe 
BC, Third Party Insurers, Provincial Health Authorities, to name a few. Kinesiologists must possess the 
specialized education and skills to offer preventative and rehabilitative exercise-based interventions for 
chronic disease, mental health and injury management. 

The curriculum for an undergraduate degree in kinesiology needs to reflect the changing demands of 
the health care system in the province, which is moving towards a client centered, multidisciplinary 
model in both the workplace and the regulatory environment. The curriculum needs to recognize the 
effect an aging population, and the expansion of team-based approaches to care, have on the role for 
kinesiologists in the provision of primary care.  This change comes while the provincial government is 
moving towards a significant modernization effort for health professions regulation2 to better protect 
the public. 

1 https://www.workbc.ca/careers/3144#view-full-profile  
2 https://engage.gov.bc.ca/healthprofessionregulation/about-the-project/ 
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Kinesiology students need the specialized education and skills to offer preventative and rehabilitative 
interventions for chronic disease and injury, additionally, they need experience in working with 
community partners in practicums.  Kinesiology is a complex health profession with specific 
competencies, where errors in judgement, improper exercise prescription, or omission of key 
information can result in injury. As kinesiologists in BC increasingly work with aging or unhealthy 
populations, these risks will increase.   

In this changing and demanding environment, there is a need for renewal of the curriculum to better 
prepare graduates by developing learner-centred outcomes and competencies that prepare learners 
with the entry-to-practice knowledge and client communication skills to work with a range of clients 
and/or organizations – from healthy and/or unhealthy to at-risk populations; as a contractor or an 
employee;  and within clinical, administrative or research environments.  BCAK is prepared to work 
closely with our university partners to enable community and industry engagement and support. 

The shifting focus of health care in BC is to a more community-based model that incorporates physical 
activity and exercise aimed at preventing or managing chronic disease and reducing preventable injury.  
This shift of focus requires that kinesiology curriculum is renewed and adapted to reflect this focus 
change and to ensure that learners are competent to work in the profession of kinesiology upon 
graduation.  BCAK strongly supports the University of British Columbia Okanagan, School of Health and 
Exercise Sciences, application for transforming its kinesiology curriculum, as BCAK believes it is a 
necessity in the present environment of health care change.  

Yours truly, 

E. Daryl Reynolds
Executive Director

Sheron Stone 
President 
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January 31, 2020 

To the University of British Columbia Okanagan, 

I am writing to support the revision, and redesign, of the curriculum of UBCO – Human Kinetics. The BC public is in 

immediate need of kinesiology professionals that have proven themselves to be competent in key practical skills and 

have significant experience in working with the general public. The BC public deserves career ready students that can 

provide safe health and exercise advice to achieve functional goals. It is my opinion that UBCO’s redesigned program can 

accomplish this goal. 

Background 

I am a graduate from SFU Kinesiology, with a Certificate of Health and Fitness studies and Coop certificate (5 semesters 

of practical skills). I have a Masters of Gerontology from Keele University in the UK, and currently work for Meridian 

Rehabilitation in the Okanagan. I am a practicing Kinesiologist with the BCAK, and on the Executive of the Canadian 

Kinesiology Alliance. I provide 1:1 rehabilitation and also med-legal kinesiology work; I was declared an expert witness 

(in kinesiology) by the BC Supreme Court in 2013. For 12 years, I have been hiring, and training, kinesiology graduates 

from all the major BC universities including 20+ graduates from UBCO. I have found the graduates from UBCO to have a 

sound understanding of theory and evidence-informed approaches in the field, but lack practical skills in exercise 

testing, exercise training and experience working directly with clients to provide advice or assist with behavior change. 

Therefore, I am very excited that UBCO is planning to integrate more hands-on, best-practice, therapeutic techniques to 

their undergraduate curriculum. By doing so, UBCO is showing leadership in the field of Canadian kinesiology and 

demonstrating their understanding of the needs of BC employers, and students who want to work as practicing 

kinesiologists in the community. Lastly, the proposed revisions of the program will allow UBCO students to become 

regulated health professionals in Ontario and moves kinesiology one step closer to becoming a regulated health 

profession in BC.   

BC setting 

In BC, there is a need for capable kinesiologists who wish to work in rehabilitation, chronic disease management, and 

occupational rehabilitation. In April 2019, ICBC legislated that kinesiology services will be automatically provided to 

anyone injured in a motor vehicle accident; kinesiology has joined the ranks of physiotherapy, massage therapy, clinical 

counselling and chiropractic treatments. Great West Life, Manulife, Sunlife, WorkSafeBC, and many other 3rd party 

insurers hire kinesiologists to rehabilitate individuals and return them to their pre-injury profession. These same 

companies are looking for kinesiologists to work in occupational rehabilitation, injury entitlement, and return to work 

programming. Work-ready kinesiologists are needed to fill these jobs. Graduates from Human Kinetics that wish to 

become practitioners of active rehabilitation require a strong education in human physiology, anatomy, biomechanics, 

and the health benefits of exercise.  In addition to this, they need to demonstrate the ability to: 

• perform a baseline physical assessment to determine functional limitation and possible barriers 

• write a report to summarise their assessment findings, treatment plan, and timeline 
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• assess ergonomics of activity/job that the person needs to return to  

• design and teach a therapeutic exercise program to achieve a functional goal 

• gradually return a person to pre-injury function 

 

These skills exemplify a rehabilitation philosophy that is the foundation of the 3rd party rehabilitation industry, but 

absent in many health professions graduates such as physical therapists who are being trained in primarily passive 

therapies and manual techniques. More and more physicians are requesting active therapies, and kinesiologists are 

primed to fill this void. UBCO’s revised program will test competency to practice and provide up to 600 community 

hours of practical skills. This combination will launch graduates into their professional careers with a sound foundation 

of theory, and practice, that employers can build on. This model requires the help of alumni, and community 

stakeholders, to assist UBCO to provide the necessary experiential education. As an alumnus, and active community 

stakeholder, I can confidently say that we are prepared to support the students of this program, and to make it a 

success. I am very excited that students will: 

• Complete new courses in exercise testing and training, counseling skills, and professional practice 

• Gain ~180-600 hours of community-based education 

• Meet the requirements to register as a kinesiologist in Ontario (COKO) 

• Meet the requirements to become practicing members of the BCAK and CKA  

 

In addition to the many benefits to the students of UBCO, I feel that the revised curriculum will benefit the BC public, 

and advance kinesiology towards its goal of becoming a regulated health profession. Physicians across this province 

recognise a glaring need for active rehabilitation for people of all ages, injuries, and health conditions. They are looking 

for university-educated highly trained professionals to work with their patients in the community, in hospitals, and in 

care facilities. Physicians have started to hire kinesiologists to assist their patients, but the tide is just starting, and a 

need is growing. The creation of UBCO’s program is perfectly timed to send highly trained/educated graduates into a 

workforce that is waiting for them, to a public that is needing them, and to a health care system ready to learn the scope 

of a practicing kinesiologist. 

I am excited to hear about this course and feel it will generate students that are confident in their abilities and career 

ready. It will show employers that UBCO students are the best prepared for the workplace, and it will prove to the public 

that kinesiologists are well trained health professionals. We look forward to welcoming these UBCO’s graduates to our 

workplace.  

Sincerely, 

 

Minda Chittenden BSc (Kin) MA (Gero) 

BCAK Practicing Kinesiologist 
Canadian Kinesiology Alliance Executive 
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Curriculum Proposal Form 

New Course – Okanagan campus 
 
Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: Add Introduction page, Bachelor of Health and Exercise Science.  
Rationale:  
  
See Executive Summary for the Bachelor of Health and Exercise Science, B.H.E.S 
 
Proposed Academic Calendar Entry:   
 

Introduction for students entering the 
B.H.E.S program in 2021/2022 or later 

Introduction 

Health and Exercise Sciences is the 
comprehensive study and practice of 
human movement and its impact on 
health. Accordingly, the Bachelor of 
Health and Exercise Sciences at the UBC 
Okanagan campus provides students 
with an understanding of the 
interdisciplinary nature of human health 
that includes psychological, 
physiological, neuromechanical and 
socio-cultural aspects of movement. The 
aim is to develop leaders who have the 
ability to work effectively with healthy 
individuals and those living with chronic 
conditions to enhance wellbeing.  

The Bachelor of Health and Exercise 
Sciences (B.H.E.S) is a 120-credit degree 
program, with the option to complete 
one of three concentrations: Clinical 
Exercise Physiology, Kinesiology & 
Allied Health or Health Behaviour 
Change. 

 
Draft Academic Calendar URL: 
n/a 
 
Present Academic Calendar Entry: 
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The curriculum includes core, 
concentration, and elective courses, 
giving students common foundational 
knowledge as well as the opportunity to 
complement their choice of 
concentration with courses of personal 
interest. 

Graduates will find work within local, 
national, and international health and 
government organizations, pursue 
graduate studies, or enter a variety of 
allied health professions. 
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Curriculum Proposal Form 

New Course – Okanagan campus 
 
Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: Add Admissions page, Bachelor of Health and Exercise Science.  
Rationale:  
  
See Executive Summary for the Bachelor of Health and Exercise Science, B.H.E.S 
 
Proposed Academic Calendar Entry:   
 
Admission Requirements for students 
entering the B.H.E.S program in 
2021/2022 or later 
 
 
Admission Requirements 

Application for admission to the 
Bachelor of Health and Exercise Science 
must be made through Enrolment 
Services. Procedures, policies, and 
admission requirements of the UBC 
Okanagan campus and the Bachelor of 
Health and Exercise Science are 
specified in Admissions. 

 
Draft Academic Calendar URL: 
n/a 
 
Present Academic Calendar Entry: 
 
 

 

Commented [UO1]: Link to <link to 
http://www.calendar.ubc.ca/okanagan/index.cfm?tree=2,0,0,0>. 
 

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 197 of 358

http://www.calendar.ubc.ca/okanagan/index.cfm?tree=2,0,0,0


 

   1 
UBC’s Okanagan campus – Curriculum Proposal Form   Version: August, 2015 
 

 
Curriculum Proposal Form 

New Course – Okanagan campus 
 
Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: Add General requirements page, Bachelor of Health and Exercise Science.  
Rationale:  
  
See Executive Summary for the Bachelor of Health and Exercise Science, B.H.E.S 
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General Requirements for students entering the 
B.H.E.S program in 2021/2022 or later 
 
 
Learning Outcomes - Bachelor of Health and 
Exercise Sciences (B.H.E.S) Program  

• Integrate and apply foundational 
knowledge to enhance and promote 
human health.  

• Understand the interdisciplinary nature 
of human health in including 
psychological, physiological, 
neuromechanical and socio-cultural 
aspects of movement. 

• Conduct and interpret assessments of 
health and fitness for the general 
population. 

• Understand, critique and apply 
evidence-based practice to improve the 
health of society. 

• Demonstrate critical thinking and 
problem solving skills. 

 
Additional learning outcomes for Clinical 
Exercise Physiology (CEP) Concentration 

• Understand pathophysiology of chronic 
health conditions and the role of exercise 
in the management of these conditions.  

• Conduct and interpret assessments of 
health, fitness and performance status 
for healthy individuals, those at-risk of 
disease and those with one or more 
chronic condition. 

• Prescribe safe and effective exercise 
therapy, rehabilitation programs and 
health and wellness interventions that 
specifically modify disease and promote 
long-term health and fitness in 
individuals living with chronic 
conditions. 

• Administer safe and effective group and 
individualized exercise training 
programs, ensuring appropriate levels of 
patient care, functional health and 

 
Draft Academic Calendar URL: 
n/a 
 
Present Academic Calendar 
Entry: 
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exercise monitoring and suitable use of 
equipment and technology. 

• Design, implement and evaluate 
evidence-based methods for lifelong 
health promotion & disease prevention, 
including implementation of strategies to 
promote healthy living, physical activity 
and holistic health through patient, 
client and community education. 

• Demonstrate leadership and 
professionalism in the practice of clinical 
exercise physiology, including 
knowledge of and adherence to relevant 
legal, professional and policy standards, 
as well as skill in clinical 
communication, teamwork and 
organizational management. 

 
Additional learning outcomes for Kinesiology 
and Allied Health (KAH) Concentration 

• Demonstrate professionalism and 
leadership in exercise testing and 
prescription to enhance health and/or 
recovery from illness and injury.  

• Exhibit extensive knowledge of human 
anatomy and apply this knowledge in 
the prevention and treatment of 
musculoskeletal injuries. 

• Integrate and apply knowledge, skills 
and judgment to provide competent 
services through the continuum of care 

• Effectively communicate and collaborate 
with others to achieve common goals in 
the provision of kinesiology and allied 
health services. 

• Demonstrate professional and ethical 
care in working with clients to enhance 
health and wellbeing. 

 
Additional learning outcomes for Health 
Behaviour Change (HBC) Concentration 

• Demonstrate professionalism and 
leadership in working with individuals 
to change behaviour through the 
integration of exercise prescription with 
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behaviour change techniques to enhance 
adherence.  

• Design a health behaviour change 
intervention based on theory  

• Understand the role of evaluation within 
community-based programming 
through the development of an 
evaluation plan that incorporates 
process and outcome evaluation. 

• Apply motivational interviewing 
techniques in one-to-one behavioural 
support interactions. 

• Demonstrate the ability to code use of 
behaviour change theories, constructs 
and techniques in real-world contexts.  

• Create, implement and evaluate a 
knowledge translation plan that aims to 
ensure research is used in practice to 
improve the health of individuals and 
communities. 

 
Summary of Course Changes 
 
Colour Coding:  

 Green = New Course; Yellow = Course code 
change only Modified; Blue = Deleted 
Course Number Key:  

 1st # = Year Level;  
 2nd # = Core (0,1), KAH (2), HBC (3), 

KAH/HBC (4), CEP (5,6) KAH/HBC/CEP (7),  
Elective (8) Experiential Learning (9)  

 3rd # = open based on number of courses 
 

New Course 
Code 

Old Course 
Code 

Senate Forms 
# in Package 

HES 100 HMKN100 34 
HES 101 HMKN190 4A, 4B 
HES 102 HMKN 101 34 
HES 105 HMKN 200 34 
HES 111 HMKN 191 5A, 5B 
HES 120 None 6A, 6B 
HES 130 HEAL 200 34 
HES 131 HMKN 201 34 
HES 200 HMKN 323 7A, 7B 
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HES 201 HMKN 311 8A, 8B 
HES 202 HMKN 202 34 
HES 203 HMKN 203 34 
HES 211 None 9A, 9B 
HES 212 None 10A, 10B 
HES 220 None 11A, 11B 
HES 231 None 12A, 12B 
HES 232 None 13A, 13B 
HES 240 HMKN 206 34 
HES 250 None 14A, 14B 
HES 305 HMKN 310 34 
HES 311 HMKN 335 34 
HES 320 HMKN 391 15A, 15B 
HES 321 HMKN 312 34 
HES 331 HMKN 495N 16A, 16B 
HES 332 HMKN 421 34 
HES 333 HMKN 303 34 
HES 340 HMKN 205 17 
HES 351 None 18A, 18B 
HES 352 None 19A, 19B 
HES 353 None 20A, 20B 
HES 354 None 21A, 21B 
HES 355 None 22A, 22B 
HES 356 None 23A, 23B 
HES 371 None 24A, 24B 
HES 380 HMKN 313 34 
HES 381 HMKN 314 34 
HES 382 HMKN 321 34 
HES 383 HMKN 331 34 
HES 384 HEAL 305 25 

 
 

New Course 
Code 

Old Course 
Code 

Senate Forms #  
Package 

HES 420 None 26A, 26B 
HES 433 HMKN 408 34 
HES 453 None 27A, 27B 
HES 454 None 28A, 27B 
HES 455 None 29A, 29B 
HES 459 None 30A, 30B 
HES 471 None 31A, 31B 
HES 480 HMKN 404 34 
HES 481 HMKN 406 34 
HES 482 HMKN 409 34 
HES 483 HMKN 411 34 
HES 484 HMKN 412 34 
HES 485 HMKN 414 34 
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HES 486 HMKN 415 34 
HES 487 HMKN 423 34 
HES 488 HMKN 413 34 
HES 490 HMKN 499 34 
HES 491 HMKN 403 34 
HES 492 HMKN 449 34 
HES 493 None 32A, 32B 
HES 494 None 33A, 33B 
None HMKN 105 35 
None HMKN 302 35 
None HMKN 315 35 
None HMKN 316 35 
None HMKN 320 35 
None HMKN 322 35 
None HMKN 336 35 
None HMKN 401 35 
None HMKN 402 35 
None HMKN 410 35 
None HMKN 419 35 
None HMKN 422 35 
   

 

General Requirements 

Prior to registration in HES 493 and HES 494, 
students must complete a criminal record check 
in the province where they will be placed for 
their practicum no more than twelve months 
prior to the course start date. 

This record check must clear the student to 
work with children and vulnerable adults. In 
addition, students must have a current CPR-C 
certification and they must purchase UBC’s 
Student Accident Insurance. Detailed 
information is available on the School of Health 
and Exercise Sciences website. 

Applicants and students who have a criminal 
record may be required to withdraw from the 
program. 
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Curriculum Proposal Form 

New Course – Okanagan campus 
 
Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: Add Academic Regulations page, Bachelor of Health and Exercise 
Science.  
Rationale:  
  
See Executive Summary for the Bachelor of Health and Exercise Science, B.H.E.S 
 
Proposed Academic Calendar Entry:  
 
Academic Regulations for students 
entering the B.H.E.S program in 
2021/2022 or later 
  
 
Academic Regulations 
In addition to the general policies and 
regulations set out in Policies and 
Regulations, the following academic 
regulations listed apply to 
undergraduate students in this Faculty. 
 
Academic Standing 
Supplementary to the University's policy 
on Academic Standing, the regulations 
below are applicable to the B.H.E.S. 
 
Academic performance is evaluated 
based on coursework over a session. 
Sessional evaluations occur in April and 
will evaluate academic performance for 
the entire Winter Session (September to 
April). 
Four standings can result from the 
sessional evaluation: Good Standing, 
Dean’s Honour Roll, On  

 
Draft Academic Calendar URL: 
n/a 
 
Present Academic Calendar Entry: 
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Academic Probation, and Failed. 
Sessional evaluation standings are 
recorded on the academic record and 
are the student’s official standing with 
the university. A student’s sessional 
evaluation outcome is the standing under 
which the student will return to or 
continue studies under. 
 
On Academic Probation 
On Academic Probation standing will be 
assigned at the end of the Winter Session 
(April) based on performance in that 
Winter Session (September – April). The 
evaluation will consider all courses taken 
in the session. 
 
On Academic Probation will be assigned 
to a student who has either: 

• earned a sessional average of 
less than 60% in Health and 
Exercise Sciences (HES) 
coursework only; or 

• earned an overall sessional 
average of less than 60% 

 
A student placed On Academic 
Probation standing in the sessional 
evaluation will normally be allowed to 
register in a maximum of 9 credits in 
their first term of the following Winter 
Session. This restriction may be waived 
at the discretion of the Faculty. 
 
A student with any previous sessional 
standing in the program of On Academic 
Probation and who earns another On 
Academic Probation will be 
automatically changed to Failed 
standing and required to withdraw or 
discontinue. 
 
Failed Standing 
Failed standing will be assigned at the 
end of the Winter Session (April) based 
on performance in that Winter Session 
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(September – April). The evaluation will 
consider all courses taken in the session. 
 
Failed standing will be assigned to a 
student who has: 

• a sessional average of less than 
60% in Health and Exercise 
Sciences coursework; and 

• an overall sessional average less 
than 60%; or 

• a previous sessional standing of 
Academic Probation or Failed 
standing and receives another 
sessional evaluation of Academic 
Probation 

A student placed on Failed standing for 
the first time will normally be required 
to discontinue their studies for a period 
of one academic year (12 months) prior 
to resuming their program of study. A 
student who already has a Failed 
standing on their academic record (from 
any UBC program) will be required to 
withdraw from the University and may 
only be readmitted under 
the Advancement Regulations. 
 
Failed standing will be assigned at the 
end of the Winter Session (April) based 
on performance in that session. The 
evaluation will consider all courses taken 
in the session. 
Courses taken in the Summer Session 
are not taken into consideration for 
assigning Failed standing. 
 
Dean's Honour Roll 
Students in any Winter Session with a 
sessional average of at least 80% while 
taking 27 or more credits will receive the 
notation "Dean's Honour Roll" on their 
official transcript of academic record. 
 Examples: Sessional Evaluation 
Standings Impact on Progression 
The below table is provided to assist in 
applying the sessional evaluation rules 
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and standings in a visual format. These 
are examples only and not inclusive of 
every scenario. 
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Standing Entering 
Session 

Sessional Evaluation 
Outcome 

Standing 
Entering Next 
Eligible Session 

N/A (new student) <60% sessional 
average or ,<60% in 
HES courses = 
Academic Probation 

Academic 
Probation 
(reduced credit 
load 
requirement) 

Academic 
Probation 

Failed standing 
(previous Academic 
Probation standing 
with another 
sessional evaluation 
of Academic 
Probation) 

Failed standing 
(reduced credit 
load 
requirement 12 
months later) 

Failed standing (in 
any year of study 
or program) 

Failed standing 
(previous failed 
session with another 
Sessional Evaluation 
of Academic 
Probation) 

Failed standing 
(Required to 
Withdraw) 

Good Standing 
(no previous 
session of 
Academic 
Probation or 
Failed standing) 

Academic Probation Academic 
Probation 
(reduced credit 
load 
requirement) 
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Good Standing (with 
previous session of 
Academic Probation 
or Failed standing) 

Failed standing - 
Required to 
withdraw 

Failed standing 
(reviewed for future 
eligibility to 
continue) 
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Curriculum Proposal Form 

New Course – Okanagan campus 
 
Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: Add Degree Requirements page, Bachelor of Health and Exercise Science.  
Rationale:  
  
See Executive Summary for the Bachelor of Health and Exercise Science, B.H.E.S 
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Degree Requirements for students entering the B.H.E.S program in 2021/2022 
or later 
 
Degree Requirements 
 
To qualify for the Bachelor of Health and Exercise Sciences (B.H.E.S.) degree, 
students must: 
 
• satisfy all the B.H.E.S. program requirements by completing studies 

whether at the UBC Okanagan campus or elsewhere; 
• satisfy at least 50% of the credits for the B.H.E.S program while 

registered in the program1; 
• complete a minimum of 30 upper-level (300/400) credits in HES courses; 
• complete 48 credits at the 300/400 level, of which 12 credits must be 

300/400 level outside of HES; 
• 30 of these 48 credits1 must be completed at UBC; and 
• complete 120 credits. 
 
B.H.E.S. program course requirements without a concentration 
 
Year 1 
HES 100 Foundations of Health and Exercise Science   
HES 101 Human Physiology I   
HES 120 Introduction to Human Anatomy   
HES 130 Social Determinants of Health   
HES 102 Biomechanics   
HES 105 Exercise Physiology I   
HES 111 Human Physiology II   
HES 131 Exercise Psychology   
ENGL XXX 3 credits of 100-level English  

 
Draft Academic Calendar URL: 
n/a 
 
Present Academic Calendar Entry: 
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Non-HES Elective 3 
Total Credits 30 

 
Year 2 
HES 200 Introduction to Nutrition   
HES 201 Exercise Prescription  
HES 202 Motor Behaviour    
HES 203 Lifespan Development   
HES 211 Exercise Testing  
HES 212 Exercise Training, Conditioning and Rehabilitation for 

Health, Fitness and Performance 
 

HES 231 Exercise Counselling & Behaviour Modification  
HES 240 Health Research Methods  
2 Electives (at least one non-HES Elective)  
Total Credits  

 
Year 3 & Year 4 
INDG 319 Indigenous Perspectives on Health and Physical Activity   
HES 340 Quantitative Data Analysis   
18 Electives  
• Minimum 15 upper-level 
• Minimum of 3 and maximum of 6 Non-HES Electives 

 

Total Credits  
 
 

Students can opt to pursue one of three areas of concentration - Clinical 
Exercise Physiology, Kinesiology and Allied Health or Health Behaviour 
Change - and satisfy the course requirements of the area of concentration. 
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To enter into a concentration students will have to meet and maintain a 
minimum GPA requirement of 70% in all required lower level courses. To 
complete the concentration students will have to maintain a GPA of 75% in the 
required courses and pass the applicable competencies necessary to begin 
practicum in each respective concentration. If a student fails to meet any of the 
above they have the option to complete the Bachelor of Health and Exercise 
Sciences without a concentration. Enrolment in each concentration is limited. 
Applications for admission to a concentration must be made by the end 
November (Winter Term 1) once students have at least 2nd Year standing. 
 
Non-Health and Exercise Science Electives 
Many 300/400-level courses require 100/200-level prerequisites, and therefore 
all non-HES electives should be selected carefully. 
 
Overloading 
A student must apply in writing to the School of Health and Exercise Science for 
permission to register in more than 36 credits in a Winter Session or 12 credits 
in a Summer Session. 
1Courses taken while studying at another institution on a Senate-approved 
exchange program may satisfy this requirement. 
 
Areas of Concentration 
 
Kinesiology and Allied Health 

This concentration focuses on the role of exercise and physical activity in 
improving health, fitness and performance as well as the prevention and 
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rehabilitation of injury. At completion of this concentration students will be able 
to: 

• Demonstrate professionalism and leadership in exercise testing and 
prescription to enhance health and/or recovery from illness and injury.  

• Exhibit extensive knowledge of human anatomy and apply this 
knowledge in the prevention and treatment of musculoskeletal injuries. 

• Integrate and apply knowledge, skills and judgment to provide 
competent services through the continuum of care. 

• Effectively communicate and collaborate with others to achieve common 
goals in the provision of kinesiology and allied health services. 

• Demonstrate professional and ethical care in working with clients to 
enhance health and wellbeing. 

 
 
Students in the Kinesiology and Allied Health concentration are required to 
complete the following coursework including a total of 11 Electives. Of these 
11 Electives, a minimum of 5 must be upper-level and of these a minimum of 
3 of these upper level electives must be non-HES 
 
Year 1 
HES 100 Foundations of Health and Exercise Science   
HES 101 Human Physiology I   
HES 120 Introduction to Human Anatomy   
HES 130 Social Determinants of Health   
HES 102 Biomechanics   
HES 105 Exercise Physiology I   
HES 111 Human Physiology II   
HES 131 Exercise Psychology   
ENGL XXX 3 credits of 100-level English  

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 214 of 358



 

   6 
UBC’s Okanagan campus – Curriculum Proposal Form   Version: August, 2015 
 

Non-HES Elective 3 
Total Credits 30 

 
Year 2 
HES 200 Introduction to Nutrition   
HES 201 Exercise Prescription   
HES 202 Motor Behaviour    
HES 203 Lifespan Development   
HES 211 Exercise Testing  
HES 212 Exercise Training, Conditioning and Rehabilitation for 

Health, Fitness and Performance 
 

HES 231 Exercise Counselling & Behaviour Modification  
HES 240 Health Research Methods  
HES 220 Introduction to Athletic Injury  
Non-HES Elective  
Total Credits  

 
Year 3 & 4 
INDG 319 Indigenous Perspectives on Health and Physical Activity   
HES 305 Exercise Physiology II  
HES 311 Pathophysiology  
HES 320 Functional Anatomy  
HES 321 Lab Techniques in Health and Exercise Science  
HES 340 Methods of Data Analysis  
HES 371 Professional Practice in Health and Exercise Science   
3 Electives  
Total Credits  

 
Year 4  
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HES 420 Advanced Functional Anatomy  3 
HES 471 Professional Ethics in Health and Exercise Sciences  3 
HES 493 Community Practicum 6 
6 Electives 18 
Total Credits 30 

 

Health Behaviour Change 

This concentration focuses on understanding and applying evidence-informed 
behaviour change theory and techniques to help individuals and communities 
adopt and adhere to a number of health behaviours. At completion of this 
concentration students will be able to: 

• Demonstrate professionalism and leadership in working with individuals 
to change behaviour through the integration of exercise prescription with 
behaviour change techniques to enhance adherence.  

• Design a health behaviour change intervention based on theory  
• Understand the role of evaluation within community-based 

programming.  
• Apply motivational interviewing techniques in one-to-one behavioural 

support interactions. 
• Demonstrate the ability to code use of behaviour change theories, 

constructs and techniques in real-world contexts.  
• Create, implement and evaluate a knowledge translation plan that aims 

to ensure research is used in practice to improve the health of individuals 
and communities.   

 
Students in the Health Behaviour Change concentration are required to 
complete the following coursework including a total of 12 Electives. Of these 12 
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Electives, a minimum of 6 must be upper-level and of these a minimum of 3 of 
these upper level electives must be non-HES. 
 
Year 1 
HES 100 Foundations of Health and Exercise Science   
HES 101 Human Physiology I   
HES 120 Introduction to Human Anatomy   
HES 130 Social Determinants of Health   
HES 102 Biomechanics   
HES 105 Exercise Physiology I   
HES 111 Human Physiology II   
HES 131 Exercise Psychology   
ENGL XXX 3 credits of 100-level English  
Non-HES Elective  
Total Credits  

 
Year 2 
HES 200 Introduction to Nutrition   
HES 201 Exercise Prescription   
HES 202 Motor Behaviour    
HES 203 Lifespan Development   
HES 211 Exercise Testing  
HES 212 Exercise Training, Conditioning and Rehabilitation for 

Health, Fitness and Performance 
 

HES 231 Exercise Counselling & Behaviour Modification  
HES 240 Health Research Methods  
HES 220 Introduction to Athletic Injury  
Non-HES Elective  
Total Credits  
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Year 3 
INDG 319 Indigenous Perspectives on Health and Physical Activity   
HES 331 Motivational Interviewing  
HES 332 Advanced Theories of Behaviour Change  
HES 333 Health Program Evaluation  
HES 340 Methods of Data Analysis  
HES 371 Professional Practice in Health and Exercise Science   
4 Electives  
Total Credits  

 
Year 4  
HES 433 Knowledge Translation   
HES 471 Professional Ethics in Health and Exercise Sciences   
HES 493 Community Practicum  
6 Electives  
Total Credits  

 

Clinical Exercise Physiology 

This concentration focuses on the role of exercise and physical activity in the 
prevention, rehabilitation, and management of a variety of chronic conditions. 
At completion of this concentration students will have a comprehensive 
understanding of the pathophysiology of chronic health conditions and the role 
of exercise in the management these conditions and be able to: 
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• Conduct and interpret assessments of health, fitness and performance 
status for healthy individuals, those at-risk of disease and those with one 
or more chronic condition. 

• Prescribe safe and effective exercise therapy, rehabilitation programs 
and health and wellness interventions that specifically modify disease and 
promote long-term health and fitness in individuals living with chronic 
conditions. 

• Administer safe and effective group and individualized exercise training 
programs, ensuring appropriate levels of patient care, functional health 
and exercise monitoring and suitable use of equipment and technology. 

• Design, implement and evaluate evidence-based methods for lifelong 
health promotion & disease prevention, including implementation of 
strategies to promote healthy living, physical activity and holistic health 
through patient, client and community education. 

• Demonstrate leadership and professionalism in the practice of clinical 
exercise physiology, including knowledge of and adherence to relevant 
legal, professional and policy standards, as well as skill in clinical 
communication, teamwork and organizational management. 

 
Students in the Clinical Exercise Physiology concentration are required to 
complete the following coursework: 

Year 1 
HES 100 Foundations of Health and Exercise Science   
HES 101 Human Physiology I   
HES 120 Introduction to Human Anatomy   
HES 130 Social Determinants of Health   
HES 102 Biomechanics   
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HES 105 Exercise Physiology I  3 
HES 111 Human Physiology II  3 
HES 131 Exercise Psychology  3 
ENGL 
XXX 

3 credits of 100-level English 3 

Non-HES Elective 3 
Total Credits 3

0 
 
 
Year 2 
HES 200 Introduction to Nutrition   
HES 201 Exercise Prescription   
HES 202 Motor Behaviour    
HES 203 Lifespan Development   
HES 211 Exercise Testing  
HES 212 Exercise Training, Conditioning and Rehabilitation for Health  

Fitness and Performance 
 

HES 231 Exercise Counselling & Behaviour Modification  
HES 240 Health Research Methods  
HES 250 Clinical Assessment  
HES 340 Pathophysiology  
Total Credits 

 
 
Year 3  
INDG 319 Indigenous Perspectives on Health and Physical Activity   
HES 371 Professional Practice in Health and Exercise Science   
HES 351 Clinical Exercise Physiology   
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HES 352 Exercise Testing Clinical Pops 3 
HES 353 Clinical Exercise Prescription  3 
HES 354 Clinical Exercise Physiology Applications in Chronic 

Conditions: Cardiovascular Diseases  
3 

HES 355 Clinical Exercise Physiology Applications in Chronic 
Conditions: Endocrinology & Metabolic Disorders 

3 

HES 356 Health Behaviour Change for Chronic Disease Management  3 
HES 493 Community Practicum  6 
Total Credits 3

0 
 

 
Year 4  
HES 471 Professional Ethics in Health and Exercise Sciences   
HES 453 Clinical Exercise Physiology Applications in Chronic 

Conditions: Musculoskeletal and Neurological Diseases & 
Disorders 

 

HES 454 Clinical Exercise Physiology Applications in Chronic 
Conditions: Respiratory Disease  

 

HES 455 Clinical Exercise Physiology Applications in Chronic 
Conditions: Oncology  

 

HES 459 Clinical Exercise Physiology Advanced Practice  
HES 494 Advanced. Community Practicum 

 
Total Credits 
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Promotion Requirements 
Promotion to Second Year 
Successful completion of 24 or more credits which must include first-year 
Health and Exercise Sciences core courses: HES 101, HES 111, HES120. 
 
Promotion to Third Year 
Successful completion of 48 or more credits which must include 3 credits of 
first-year English and second-year Health and Exercise Sciences courses: HES 
201, HES 202, HES 231, HES 211 and HES 212. 
 
Promotion to Fourth Year 
Successful completion of 78 or more credits. 
 
Minor Programs 
Students who wish to focus their non-Human Kinetics electives may undertake 
an optional minor program in conjunction with the B.H.E.S. degree. All courses 
in the minor must be taken outside of Health and Exercise Sciences. 
 
Students completing the B.H.E.S. may complete a Minor in Arts or Science. 
 
Students must pay particular attention to the number of upper-level credits 
required for a minor versus the number of credits available in their upper-level 
non-HES electives. Careful planning is required. Students are advised to seek 
assistance from Academic Advising to ensure appropriate program planning. 
 
Minor in Arts 
An acceptable program must comprise courses in the Faculty of Arts and 
Sciences or the Faculty of Creative and Critical Studies that are for credit 
toward a B.A. degree, and consists of 18 upper-level credits in a single subject 
field or specialization. Students should design a coherent, academically sound 
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course of studies for their minor. All courses must be acceptable for a B.A. 
major in the subject area or field, but a student is not bound by the other 
requirements that the Faculty of Arts and Sciences or the Faculty of Creative 
and Critical Studies sets for a major or minor in the field. Students who wish to 
pursue a minor in Arts should be aware of the prerequisites for many of the 
upper-level courses in Arts. 
Upon successful completion of the minor program, the notation "Minor in Arts" 
will be denoted on the student's transcript. 
 
Minor in Science 
An acceptable program must comprise courses in the Faculty of Arts and 
Sciences that are for credit toward a B.Sc. degree, and consists of 18 upper-level 
credits in a single subject field or specialization. Students should design a 
coherent, academically sound course of studies for their minor. All courses must 
be acceptable for a B.Sc. major in the subject area or field, but a student is not 
bound by the other requirements that the Faculty of Arts and Sciences sets for a 
major or minor in the field. Students who wish to pursue a Minor in Science 
should be aware of the prerequisites for many of the upper-level courses in 
Science. 
Upon successful completion of the minor program, the notation "Minor in 
Science" will be denoted on the student's transcript. 
 
 
Bachelor of Health and Exercise Sciences Honours Program 
 
The B.H.E.S. Honours Program will enable high-achieving students in Health 
and Exercise Sciences to gain additional research experience through the 
completion of an Honours thesis. Honours students will be required to complete 
a substantive research project and to prepare a thesis based on that project 
under the supervision of a faculty member. 
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Admission Requirements 
Admission of students to the Honours Program will be on a competitive basis. A 
limited number of students will be accepted each year based on compatibility 
with research interests of potential supervisors and supervisor availability. 
Students must meet the following requirements: 
• Fourth-year standing by the fall term when commencing the honours 

program; 
• Minimum weighted average of 80% from all second and third year 

Health and Exercise Sciences courses*; 
• Minimum weighted average of 80% over the last 60 credits*; 
• Acceptance by a supervisor approved by the Director; 
• Completion of HESHMKN 240 205, HES 340HMKN 206 with a 

minimum grade of 80% in each. 
*In courses taken twice, the higher grade only will be calculated into the 
weighted average 

 
Graduation Requirements 
• All general program requirements for the B.H.E.S. degree; 
• Minimum weighted average of 80% over the last 30 credits; 
• Completion of HES 491HMKN 403 (Honours Program Seminar) 
• Completion of HES 492HMKN 449 (Honours Thesis) 
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Curriculum Proposal Form 

New/Change to Course/Program – Okanagan campus 
 
Category: 1  
Faculty/School: FHSD 
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/20/12 
Effective Session: 2021W  

Date: 2020/03/10 
Contact Person: Tanya Forneris 
Phone: 250-807-9569 
Email: tanya.forneris@ubc.ca 

Type of Action:  
New Subject Code 
 
Rationale:  
 
The School of Health and Exercise Sciences within the Faculty of Health and Exercise 
Sciences is planning to change the course code for the program from HMKN and HEAL 
to HES to reflect the proposed change to the degree program. This course code does not 
exist in the current calendar and therefore needs approval to be added.  
 
 
 
 
 
 
 
Proposed Academic Calendar Entry:   

Courses by Subject Name 

 […] 
 
HEBR      Hebrew 
HES         Health & Exercise Sciences 
HINT       Health-Interprofessional 
 
[…] 
 
 
 
 
 

 
Draft Academic Calendar URL: 
http://www.calendar.ubc.ca/okanagan/proof/edit/co
urses.cfm?go=name 
 
Present Academic Calendar Entry: 

Courses by Subject Name 

 […] 
 
HEBR     Hebrew 
HINT       Health-Interprofessional 
 
 
[…] 
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Curriculum Proposal Form 

New Course – Okanagan campus 
 
Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: Modified Course 
Rationale: This course is a modification to HMKN 190. Currently in the program students 
take 2 courses (HMKN 190 & 191) that introduce students to anatomy and physiology. It 
has been identified both within our program and across BC institutions, including UBC 
Vancouver, that students are in need of a stronger introduction to anatomy to succeed in 
advanced anatomy coursework and that students would also benefit from a full 6 credits to 
effectively provide an introduction to human physiology. As a result, the anatomy content 
currently in HMKN 190 & 191 will be moved into a new Introduction to Anatomy course 
the current HMKN 190 & 191 courses are being modified to focus only on human systems 
physiology. These changes will also ease transfer between both UBC campuses (e.g. the 
new proposed courses have already been approved by Senate at UBC Vancouver for the 
Kinesiology program – the revised courses UBC Kinesiology are offering are KIN 110, 
KIN131, KIN132 which will articulate with HES 120, HES 101 and HES 111). 
 
 
Proposed Academic Calendar Entry:   
 
HES 101 (3) Human Physiology I 
 
Human physiology from the cellular to 
the systemic level including cellular 
function, metabolism, the 
neuromuscular system, and the 
cardiorespiratory systems. Credit will 
only be granted for one of HES 101 or 
HMKN 190. [3-2-0]. 
Prerequisite: Registration limited to 
students in the B.H.E.S program.  
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
 
HMKN 190 (3) Functional Anatomy and 
Applied Physiology I 

Structure and function of the 
neuromuscular and skeletal systems 
of the human body. Special 
emphasis on movement analysis 
and the physiological effects of 
exercise. Credit will be granted for 
only one of HMKN 190 or BIOL 
122 and only one of HMKN 190 or 
BIOL 131. [3-2-0] 
Prerequisite: Registration limited to 
students in the B.H.K. program. 
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Curriculum Proposal Form 

New Course – Okanagan campus 
 
Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: Modified Course 
Rationale: This course is a modification to HMKN 191. Currently in the program students 
take 2 courses (HMKN 190 & 191) that introduce students to anatomy and physiology. It 
has been identified both within our program and across BC institutions, including UBC 
Vancouver, that students are in need of a stronger introduction to anatomy to succeed in 
advanced anatomy coursework and that students would also benefit from a full 6 credits to 
effectively provide an introduction to human physiology. As a result, the anatomy content 
currently in HMKN 190 & 191 will be moved into a new Introduction to Anatomy course 
the current HMKN 190 & 191 courses are being modified to focus only on human systems 
physiology. These changes will also ease transfer between both UBC campuses (e.g. the 
new proposed courses have already been approved by Senate at UBC Vancouver for the 
Kinesiology program – the revised courses UBC Kinesiology are offering are KIN 110, 
KIN131, KIN132 which will articulate with HES 120, HES 101 and HES 111). 
 
 
Proposed Academic Calendar Entry:   
 
HES 111 (3) Human Physiology II 
 
An introduction to human physiology 
from the cellular to the systemic level. 
This course will examine the 
gastrointestinal system, the 
neuroendocrine system, renal function, 
immune function, the integumentary 
system, reproduction and special senses. 
Credit will only be granted for one of 
HES 111 or HMKN 191. [3-2-0] 
Prerequisite: HES 101. 
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
 
HMKN 191 (3) Functional Anatomy and 
Applied Physiology II 

Structure and function of the 
digestive, endocrine, urinary, 
circulatory, and respiratory systems. 
Special emphasis on the effects of 
exercise. Credit will be granted for 
only one of HMKN 191 or BIOL 
122 and only one of HMKN 191 or 
BIOL 133. [3-2-0] 
Prerequisite: HMKN 190. 
Registration limited to students in 
the B.H.K. program. 
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Curriculum Proposal Form 

New Course – Okanagan campus 
 
Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is filling a gap in our program identified by students as well 
an environmental scan of programs across the country. Currently students take 2 courses 
(HMKN 190 & 191) that introduce students to anatomy and physiology. It has been 
identified both within our program and across BC and Canadian institutions, including 
UBC Vancouver, that students are in need of a stronger introduction to anatomy to 
succeed in advanced anatomy coursework and that students would also benefit from a full 
6 credits to effectively provide an introduction to human physiology. As a result, the 
anatomy content currently in HMKN 190 & 191 will be moved into a new Introduction to 
Anatomy course the current HMKN 190/191 courses will be modified to focus only on 
human systems physiology. These changes will also ease transfer between both UBC 
campuses (e.g. the new proposed courses have already been approved by Senate at UBC 
Vancouver for the Kinesiology program). 
 
Proposed Academic Calendar Entry:   
 
HES 120 (3) Introduction to Human 
Anatomy  
 
Introduce students to the basic structure 
and functional relationships of human 
anatomy in relation to movement. 
Specific structures include neural, 
muscular and skeletal systems. [3-2-0] 
Prerequisite: Registration limited to 
students in the B.H.E.S program. 
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Curriculum Proposal Form 

New Course – Okanagan campus 
 
Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: Modified Course 
Rationale: This course is a modification to HMKN 323. This modification was made due 
to the revision to program learning outcomes and the resultant changes to course 
progression in support of Strategy 12 in UBC’s Strategic Plan to reframe undergraduate 
academic program design in terms of learning outcome and competencies. In particular, it 
was recognized that having the nutrition course in third year prevented students from have 
an effective learning progression in courses related to metabolism and advanced exercise 
physiology which are also both 3rd year course. Thus, this modification will improve the 
progression of learning outcomes I our program and also ease articulation and transfer 
between both UBC campuses and with other institutions (e.g. Students in the KIN program 
at UBC take the introduction to nutrition course in 2nd year (KIN 265). 
 
Proposed Academic Calendar Entry:   
 
HES 200 (3) Introduction to Nutrition 
 
Application to health promotion and 
disease prevention including the study of 
macro- and micronutrients, 
their functions, absorption, and 
metabolism in the body. Examination of 
healthy food sources and eating habits to 
support health and wellbeing. Credit will 
only be granted for one of HES 200 or 
HMKN 323. [3-0-0]  
Prerequisites: HES 100 or HMKN 100. 
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
 
HMKN 323 (3) Introduction to Nutrition 

Nutrients, nutrient food sources and 
their functions in the body, and 
application to healthy diets and eating 
practices. [3-0-0] 
Prerequisite: HMKN 100 and either (a) 
all of HMKN 190, HMKN 191 or (b) 
all of BIOL 131, BIOL 133 or third-
year standing in the B.S.N. program; or 
third-year standing in any program and 
completion of first-year human 
anatomy and physiology. 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: Modified Course 

Rationale: This course is a modification to HMKN 311. This modification was made due 
to the revision to program learning outcomes and the resultant changes to course 
progression in support of Strategy 12 in UBC’s Strategic Plan to reframe undergraduate 
academic program design in terms of learning outcome and competencies. In particular, 
This modification will improve the ability for students to meet the third core learning 
outcome of the program which: Conduct and interpret assessments to effectively prescribe 
exercise to enhance health and fitness. Specifically, this course is being moved into the 2nd 
year of the program as a pre-requisite to the new courses in exercise testing and exercise 
training that will also be in 2nd year.  
 
Proposed Academic Calendar Entry:   
 
 
HES 201 (3) Exercise Prescription 

Exercise prescription and testing for 
both the healthy adult population 
and for special populations or 
persons with a disability. Credit 
will only be granted for HES 201 
or HMKN 311. [3-0-0] 
Prerequisite: HES 105 or and one 
of HES 120 or HMKN 200. 

 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
 
HMKN 311 (3) Exercise Prescription 

Exercise prescription and testing for 
both the healthy adult population and 
for special populations or persons with 
a disability. [3-2-0] 
Prerequisite: All of HMKN 101, 
HMKN 200, HMKN 203. 
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New Course – Okanagan campus 
 
Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is filling a gap in our program identified by students. 
Students provided significant feedback related to the lack of applied courses in the area of 
exercise testing and training. Overall the feedback informed the revision of the program 
level learning outcomes and the addition of this course will help students meet the third 
core learning outcome of the program which: Conduct and interpret assessments to 
effectively prescribe exercise to enhance health and fitness. Therefore, the creation of this 
course supports Strategy 12 in UBC’s Strategic Plan - redesigning the academic program 
based on learning outcomes and competencies. 
 
Proposed Academic Calendar Entry:   
 
HES 211 (3) Exercise Testing 
 
The theory, practice and analysis of safe 
and effective health, fitness, physiological 
and lifestyle assessments, including the 
design, implementation and analysis of 
standard protocols. [3-2-0] 
Prerequisite: HES 120. 
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is filling a gap in our program identified by students. 
Students provided significant feedback related to the lack of applied courses in the area 
of exercise testing and training. Overall the feedback informed the revision of the 
program level learning outcomes and the addition of this course will help students meet 
the third core learning outcome of the program which: Conduct and interpret assessments 
to effectively prescribe exercise to enhance health and fitness. Therefore, the creation of 
this course supports Strategy 12 in UBC’s Strategic Plan - redesigning the academic 
program based on learning outcomes and competencies. 
 
Proposed Academic Calendar Entry:   
 
HES 212 (3) Exercise Training, 
Conditioning and Rehabilitation for 
Health, Fitness and Performance 
 
The theory, practice and analysis of safe 
and effective exercise training, including 
the design, implementation and analysis 
of exercise sessions, training and 
rehabilitation programs and ongoing 
monitoring strategies. [3-2-0]. 
Prerequisite: HES 120. 
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is filling a gap in our program identified by students as well 
an environmental scan of programs across the country. An increasing number of our 
students are choosing Athletic Therapy as a career path and this course allows these 
students to meet the pre-requisites to enter into the various post-graduate programs in 
Athletic Therapy programs across the country. In addition, there have been a number 
experiential learning opportunities developed on and off campus in athletic therapy for 
students in the program and this course is a necessary pre-requisite at the lower level to 
provide students with these high quality hands-on experiences. Finally, the large majority 
of similar programs across the country that offer a similar course do so in the second year 
and therefore assists with articulation and transfer processes for students. 
 
Proposed Academic Calendar Entry:   
 
HES 220 (3) Introduction to Athletic 
Injury Management  
 
Basic principles and concepts associated 
with the prevention, recognition and 
management of athletic injuries. 
Common athletic injuries will be studied 
along with the practical skills in basic 
prophylactic wrapping and taping 
associated with the care of these injuries. 
Credit will only be granted for one of 
HES 220 or HMKN 336. [3-2-0] 
Prerequisite: HES 120. 
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
 

 

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 233 of 358



 

   1 
UBC’s Okanagan campus – Curriculum Proposal Form   Version: August, 2015 
 

 
Curriculum Proposal Form 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is filling a gap in our program identified by our program 
review. Overall the feedback informed the revision of the learning outcomes for the 
modified health behaviour change concentration. Students also reported that in the 
current program they do not receive sufficient content in health promotion to be able to 
make an informed choice with regards to which concentration to pursue. Offering this 
course in the second year of the program will help the students make a more informed 
choice of which concentration to pursue and will also help them meet the first (Integrate 
and apply foundational knowledge to enhance and promote human health) and third 
(Understand, critique and apply evidence-based practice to improve the health of society) 
learning outcomes of our degree program. Therefore, the creation of this course supports 
Strategy 12 in UBC’s Strategic Plan - redesigning the academic program based on 
learning outcomes and competencies. 
 
Proposed Academic Calendar Entry:   
 
HES 231 (3) Exercise Counseling and 
Behaviour Modification 
 
Application of evidence-informed 
behavior change techniques to help 
individuals adopt and adhere to health 
behaviors. Credit will only be granted 
for one of HES 231 or HMKN 316. [3-2-
0].  
Prerequisites: HES 131 or HMKN 201 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is filling a gap in our program identified by our program 
review. Overall the feedback informed the revision of the learning outcomes for the 
modified health behavior change concentration. The addition of this course will help 
students meet the first and third core learning outcome of the degree program as well as 
the second learning outcome for the Health Behavior Change Concentration which is to 
Design a health behaviour change intervention based on theory. Therefore, the creation of 
this course supports Strategy 12 in UBC’s Strategic Plan - redesigning the academic 
program based on learning outcomes and competencies. 
 
Proposed Academic Calendar Entry:   
 
HES 232(3) Introduction to Community 
Programming 
 
The theory and practice of designing 
community-based programs to promote 
behavior change based on recent 
advances in behavioural science. Credit 
will only be granted for HES 232 or 
HMKN 303. [3-0-0]. 
Prerequisite: HES 231 or HMKN 316. 
Registration limited to students in the 
Health Behavior Change concentration 
of the B.H.E.S program. 
 
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is needed to help students meet the second learning outcome 
of the revised Clinical Exercise Physiology concentration: To conduct and interpret 
assessments of health, fitness and performance status for healthy individuals, those at-risk 
of disease and those with one or more chronic condition. Therefore, the creation of this 
course supports Strategy 12 in UBC’s Strategic Plan - redesigning the academic program 
based on learning outcomes and competencies. 
 
Proposed Academic Calendar Entry:   
 
HES 250 (3) Clinical Assessment  
 
Key technical skills in conducting 
clinical evaluations by exercise 
practitioners, including client interviews 
and communication, physical 
examination, pharmacological 
considerations, health and fitness 
measures and appropriate data 
recording and documentation. [3-3-0] 
Prerequisites: HES 211. Registration 
limited to students in the Clinical 
Exercise Physiology concentration of the 
B.H.E.S program. 
 
 
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: Modified Course 
Rationale: This modified course is filling a gap in our program identified by students. 
Students expressed that the progression of anatomy courses does not prepare them 
adequately to meet the significant leap in content between the anatomy content they 
receive in the current HMKN 190&191 and HMKN 391. This feedback was considered 
in revising the course progression and learning outcomes related anatomy and the result 
was the creation of two new courses (1st year (Introduction to Human Anatomy and 4th 
year Advanced Functional Anatomy) which led to modification of learning outcomes of 
the current HMKN 391 into this modified course - HES 320.  
 
Proposed Academic Calendar Entry:   
 
HES 320 (3) Functional Anatomy  
 
Functional aspects of human anatomy 
with special attention to musculoskeletal, 
vascular, and neural systems that support 
integrated human movement. Credit will 
only be granted for one of HES 320 or 
HMKN 391. [3-2-0] 
Prerequisite: BHES 120. 
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
 
HMKN 391 (3) Advanced Functional 
Anatomy 

The structure and function of the 
body regions with special attention 
to musculoskeletal, vascular, and 
neural systems. [3-2-0] 
Prerequisite: HMKN 100 and 
either (a) all of HMKN 190, 
HMKN 191 or (b) all of BIOL 131, 
BIOL 133. 
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New Course – Okanagan campus 
 
Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is one that we have offered as a special topics course for the 
past 3 years. Student enrolment has continually increased feedback has been very positive 
and it aligns with the learning outcomes for the modified Health Behavior Change 
concentration. Specifically, the course will help students meet the first (Demonstrate 
professionalism and leadership in working with individuals to change behaviour through 
the integration of exercise prescription with behaviour change techniques to enhance 
adherence), third (Apply motivational interviewing techniques in one-to-one behavioural 
support interactions) and fourth (Demonstrate the ability to code use of behaviour 
change theories, constructs and techniques in real-world contexts) learning outcomes of 
the Health Behavior Change Concentration. Therefore, the creation of this course 
supports Strategy 12 in UBC’s Strategic Plan - redesigning the academic program based 
on learning outcomes and competencies. 
 
Proposed Academic Calendar Entry:   
 
 
HES 331(3) Motivational Interviewing 
 
Study of behaviour change techniques 
with a particular focus on motivational 
interviewing, used in one-to-one 
behavioural support interactions. The 
course will instill knowledge of theory as 
well as applied skills in behaviour 
change counselling. Credit will be only 
be granted for one of HES 331 or 
HMKN 495N. [1.5-1.5-0]. 
Prerequisites: HES 231, HES 232 
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Category: 2 
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: Modified Course 
Rationale: This modification is a result of the program review and revised course 
progression based in the degree program. Specifically, this data analysis course 
(previously HMKN 205) will be offered in Term 1 of the 3rd year of the program rather 
than 2nd term of 2nd year. The rationale for this change is twofold. First, the research 
methods course will now be offered in Term 2 of the 2nd year and will now be the pre-req 
for this course rather than those in the current calendar (HMKN 100 and second year 
standing in Human Kinetics). Second, this timing also aligns with students having the 
opportunity to work with faculty in their respective research labs for course credit. 
 
Proposed Academic Calendar Entry:   
 
 
HES 340(3) Methods of Data Analysis 
 
Introduction to basic statistics and methods 
relevant to the analysis and interpretation 
of quantitative data pertaining to health and 
social well-being. Credit will be granted for 
only one of HES 340, HMKN 205, STAT 
121 or STAT 230. [3-0-0] 
Prerequisite: HES 240 or HMKN 206. 
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
 
HMKN 205 (3) Methods of Data 
Analysis 

Introduction to basic statistics and 
methods relevant to the analysis and 
interpretation of quantitative data 
pertaining to health and social well-
being. Credit will be granted for 
only one of HMKN 205, STAT 121 
or STAT 230. [3-0-0] 
Prerequisite: HMKN 100 and 
second-year standing in Human 
Kinetics. 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is needed to help students meet the first and third learning 
outcomes of the revised Clinical Exercise Physiology concentration. Learning Outcome 
1: Understand pathophysiology of chronic health conditions and the role of exercise in 
the management these conditions. Learning Outcome 3: To prescribe safe and effective 
exercise therapy, rehabilitation programs and health and wellness interventions that 
specifically modify disease and promote long-term health and fitness in individuals living 
with chronic conditions. Therefore, the creation of this course supports Strategy 12 in 
UBC’s Strategic Plan - redesigning the academic program based on learning outcomes 
and competencies. 
 
 
Proposed Academic Calendar Entry:   
 
HES 351 (3) Clinical Exercise Physiology 
 
Integrative approach to normal and 
abnormal responses to exercise as well as 
the physiological effects of chronic 
conditions and their clinical management 
in exercise physiology. [3-0-2]  
Prerequisites: HES 250, HES 311. 
Registration limited to students in the 
Clinical Exercise Physiology 
concentration of the B.H.E.S program. 
 
 
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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New Course – Okanagan campus 
 
Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is needed to help students meet the second and fifth learning 
outcomes of the revised Clinical Exercise Physiology concentration. Learning Outcome 
2: Conduct and interpret assessments of health, fitness and performance status for healthy 
individuals, those at-risk of disease and those with one or more chronic condition. 
Learning Outcome 5: Demonstrate leadership and professionalism in the practice of 
clinical exercise physiology, including knowledge of and adherence to relevant legal, 
professional and policy standards, as well as skill in clinical communication, teamwork 
and organizational management. Therefore, the creation of this course supports Strategy 
12 in UBC’s Strategic Plan - redesigning the academic program based on learning 
outcomes and competencies. 
 
 
Proposed Academic Calendar Entry:   
 
HES 352 (3) Exercise Testing for 
Clinical Populations 
 
Analysis of standard and specialized 
protocols, recommendations, equipment, 
personnel and parameters of exercise 
assessments for individuals living with 
clinical populations. [3-2-0] 
Prerequisites: HES 250 and one of HES 
311 or HMKN 335. Registration limited 
to students in the Clinical Exercise 
Physiology concentration of the B.H.E.S 
program.  
 
 
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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New Course – Okanagan campus 
 
Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is needed to help students meet the third and fourth learning 
outcomes of the revised Clinical Exercise Physiology concentration. Learning Outcome 
3: Prescribe safe and effective exercise therapy, rehabilitation programs and health and 
wellness interventions that specifically modify disease and promote long-term health and 
fitness in individuals living with chronic conditions. Learning Outcome 4: Design, 
implement and evaluate evidence-based methods for lifelong health promotion & disease 
prevention, including implementation of strategies to promote healthy living, physical 
activity and holistic health through patient, client and community education. Therefore, 
the creation of this course supports Strategy 12 in UBC’s Strategic Plan - redesigning the 
academic program based on learning outcomes and competencies. 
 
 
Proposed Academic Calendar Entry:   
 
HES 353 (3) Clinical Exercise 
Prescription 
 
Advanced exercise prescription 
considerations for individuals with 
chronic conditions and special 
populations (e.g., pediatric, aging). [3-2-0] 
Prerequisites: HES 352 and one of HES 
311 or HMKN 335. Registration limited 
to students in the Clinical Exercise 
Physiology concentration of the B.H.E.S 
program. 
 
 
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is needed to help students meet the first (Understand 
pathophysiology of chronic health conditions and the role of exercise in the management 
these condition) and third  (Prescribe safe and effective exercise therapy, rehabilitation 
programs and health and wellness interventions that specifically modify disease and 
promote long-term health and fitness in individuals living with chronic conditions) 
learning outcomes of the revised Clinical Exercise Physiology concentration with a 
specific focus on cardiovascular conditions. The three governing bodies that certify 
Clinical Exercise Physiologists (Canadian Society for Exercise Physiologists (CSEP); 
American College of Sports Medicine and Exercise ACSM) and Sport Sciences Australia 
(ESSA) have identified specific knowledge competencies related to working with specific 
chronic disease populations. One of these populations is people living with chronic 
cardiovascular conditions meaning this course is critical for having students understand 
this particular population. Therefore, the creation of this course supports Strategy 12 in 
UBC’s Strategic Plan - redesigning the academic program based on learning outcomes 
and competencies. 

Proposed Academic Calendar Entry:   
 
HES 354 (3) Clinical Exercise Physiology 
Applications in Chronic Conditions: 
Cardiovascular Disease 
 
Clinical considerations of cardiovascular 
conditions and treatment for safe and 
effective implementation of exercise 
programs for people with cardiovascular 
disease. Critically review evidence, 
standards and recommendations for use of 
exercise in the management and prevention 
of cardiovascular disease. [3-0-0]  
Prerequisites: HES 351. Registration 
limited to students in the Clinical Exercise 
Physiology concentration of the B.H.E.S 
program. 

Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is needed to help students meet the first (Understand 
pathophysiology of chronic health conditions and the role of exercise in the management 
these condition) and third  (Prescribe safe and effective exercise therapy, rehabilitation 
programs and health and wellness interventions that specifically modify disease and 
promote long-term health and fitness in individuals living with chronic conditions) 
learning outcomes of the revised Clinical Exercise Physiology concentration with a 
specific focus on endocrine and metabolic disorders. The three governing bodies that 
certify Clinical Exercise Physiologists (Canadian Society for Exercise Physiologists 
(CSEP); American College of Sports Medicine and Exercise ACSM) and Sport Sciences 
Australia (ESSA) have identified specific knowledge competencies related to working 
with specific chronic disease populations. One of these populations is people living with 
chronic cardiovascular conditions meaning this course is critical for having students 
understand this particular population. Therefore, the creation of this course supports 
Strategy 12 in UBC’s Strategic Plan - redesigning the academic program based on 
learning outcomes and competencies. 

Proposed Academic Calendar Entry:   
 
HES 355 (3) Clinical Exercise Physiology 
Applications in Chronic Conditions: 
Endocrinology and Metabolic Disorders 
 
An overview of the clinical considerations of 
metabolic and endocrine pathologies and 
treatment for the safe and effective design and 
implementation of exercise programs for 
people with metabolic and/or endocrine 
disease. Students will critically review 
evidence and current standards and 
recommendations for the use of exercise in the 
management and prevention of metabolic and 
endocrine diseases and disorders. [3-0-0]  
Prerequisites: HES 351. Registration limited 
to students in the Clinical Exercise Physiology 
concentration of the B.H.E.S program. 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is needed to help students meet the fifth learning outcome of 
the revised Clinical Exercise Physiology concentration which is to design, implement and 
evaluate evidence-based methods for lifelong health promotion & disease prevention, 
including implementation of strategies to promote healthy living, physical activity and 
holistic health through patient, client and community education. Therefore, the creation 
of this course supports Strategy 12 in UBC’s Strategic Plan - redesigning the academic 
program based on learning outcomes and competencies. 
 
Proposed Academic Calendar Entry:   
 
 
HES 356 (3) Health Behaviour Change 
for Chronic Disease Management 
Overview of behaviour change theories 
and principles of behaviour change 
intervention design with a particular 
focus on individual and community-
based programming for those living with 
a variety of chronic conditions. [3-0-0]  
 
Prerequisites: HES 231 or HMKN 316. 
Registration limited to students in the 
Clinical Exercise Physiology 
concentration of the B.H.E.S program. 
 
 
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
 

 

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 245 of 358



 

   1 
UBC’s Okanagan campus – Curriculum Proposal Form   Version: August, 2015 
 

 
Curriculum Proposal Form 

New Course – Okanagan campus 
 
Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is filling a gap in our program identified by students as well 
an environmental scan of competencies established by professional health and exercise  
organizations (e.g., provincial Kinesiology Associations; Canadian Society for Exercise 
Physiologists; Allied Health Associations). In addition, this new course was developed 
based on the revised learning outcomes of the program which supports Strategy 12 in 
UBC’s Strategic Plan - redesigning the academic program based on learning outcomes 
and competencies. Currently, students do not have a course that adequately prepares them 
to health and exercise or allied health practitioner and the addition of this course will 
enable students to meet the program’s revised learning outcomes related to professional 
practice in each of our three concentrations.  
 
Proposed Academic Calendar Entry:   
 
HES 371 (3) Professional Practice in 
Health & Exercise Sciences 
 
Key considerations for safe, effective and 
professional practice for health and 
exercise specialists including legal, 
ethical and client-care standards. [3-0-0]  
Prerequisites: HES 211, HES 212.  
 
 
 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is filling a gap in our program identified by students. 
Students expressed that the progression of anatomy courses does not prepare them 
adequately to meet the significant leap in content between the anatomy content they 
receive in the current HMKN 190&191 and HMKN 391. This feedback was considered 
in revising the course progression and learning outcomes related anatomy and the result 
was the creation of two new courses (1st year (Introduction to Human Anatomy and this 
course) along with the modification of the current 3rd level anatomy course. This course 
was specifically designed for students in the Kinesiology and Allied Health concentration 
to meet the following learning outcome: Exhibit extensive knowledge of human anatomy 
and apply this knowledge in the prevention and treatment of musculoskeletal injuries. 
Therefore, the development of this course supports Strategy 12 of UBC’s Strategic Plan 
to revise academic programs and courses to be driven by learning outcomes.  
 
 
Proposed Academic Calendar Entry:   
 
HES 420 (3) Advanced Functional 
Anatomy  
 
Advanced aspects of functional human 
movement, exercise and musculoskeletal 
pathology with special attention to 
developmental, evolutionary and clinical 
perspectives including movement 
analysis, design and implementation of 
exercises to address muscle imbalances 
and movement in healthy and clinical 
populations. [3-2-0] 
Prerequisite: HES 320 or HMKN 391. 
Registration limited to students in the 
Kinesiology & Allied Health 
concentration of the B.H.E.S. program. 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is needed to help students meet the first (Understand 
pathophysiology of chronic health conditions and the role of exercise in the management 
these condition) and third  (Prescribe safe and effective exercise therapy, rehabilitation 
programs and health and wellness interventions that specifically modify disease and 
promote long-term health and fitness in individuals living with chronic conditions) 
learning outcomes of the revised Clinical Exercise Physiology concentration with a 
specific focus on musculoskeletal and neurological diseases/disorders. The three 
governing bodies that certify Clinical Exercise Physiologists (Canadian Society for 
Exercise Physiologists (CSEP); American College of Sports Medicine and Exercise 
ACSM) and Sport Sciences Australia (ESSA) have identified specific knowledge 
competencies related to working with specific chronic disease populations. One of these 
populations is people living with chronic cardiovascular conditions meaning this course 
is critical for having students understand this particular population. Therefore, the 
creation of this course supports Strategy 12 in UBC’s Strategic Plan - redesigning the 
academic program based on learning outcomes and competencies. 

 
Proposed Academic Calendar Entry:   
 
HES 453 (3) Clinical Exercise Physiology 
Applications in Chronic Conditions: 
Musculoskeletal and Neurological Diseases 
and Disorders 
 
Clinical considerations of musculoskeletal 
and neurological diseases/disorders 
including treatment for safe and effective 
implementation of exercise programs for 
people with musculoskeletal and 
neurological conditions. Critical review of 
evidence, standards and recommendations 
in exercise management for 
musculoskeletal and neurological 
diseases/disorders. [3-0-0]  

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Prerequisites: HES 351. Registration 
limited to students in the Clinical Exercise 
Physiology concentration of the B.H.E.S 
program. 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is needed to help students meet the first (Understand 
pathophysiology of chronic health conditions and the role of exercise in the management 
these condition) and third  (Prescribe safe and effective exercise therapy, rehabilitation 
programs and health and wellness interventions that specifically modify disease and 
promote long-term health and fitness in individuals living with chronic conditions) 
learning outcomes of the revised Clinical Exercise Physiology concentration with a 
specific focus on respiratory disease. The three governing bodies that certify Clinical 
Exercise Physiologists (Canadian Society for Exercise Physiologists (CSEP); American 
College of Sports Medicine and Exercise ACSM) and Sport Sciences Australia (ESSA) 
have identified specific knowledge competencies related to working with specific chronic 
disease populations. One of these populations is people living with chronic 
cardiovascular conditions meaning this course is critical for having students understand 
this particular population. Therefore, the creation of this course supports Strategy 12 in 
UBC’s Strategic Plan - redesigning the academic program based on learning outcomes 
and competencies.  

 
Proposed Academic Calendar Entry:   
 
HES 454 (3) Clinical Exercise Physiology 
Applications in Chronic Conditions: 
Respiratory Disease 
 
Clinical considerations of respiratory 
diseases. Safe and effective implementation of 
exercise programs for people with respiratory 
disease. Critical review of evidence, standards 
and recommendations for the use of exercise 
in the management and prevention of 
respiratory disease. [3-0-0]  
Prerequisites: HES 351. Registration limited 
to students in the Clinical Exercise Physiology 
concentration of the B.H.E.S. 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is needed to help students meet the first (Understand 
pathophysiology of chronic health conditions and the role of exercise in the management 
these condition) and third  (Prescribe safe and effective exercise therapy, rehabilitation 
programs and health and wellness interventions that specifically modify disease and 
promote long-term health and fitness in individuals living with chronic conditions) 
learning outcomes of the revised Clinical Exercise Physiology concentration with a 
specific focus on oncology. The three governing bodies that certify Clinical Exercise 
Physiologists (Canadian Society for Exercise Physiologists (CSEP); American College of 
Sports Medicine and Exercise ACSM) and Sport Sciences Australia (ESSA) have 
identified specific knowledge competencies related to working with specific chronic 
disease populations. One of these populations is people living with chronic 
cardiovascular conditions meaning this course is critical for having students understand 
this particular population. Therefore, the creation of this course supports Strategy 12 in 
UBC’s Strategic Plan - redesigning the academic program based on learning outcomes 
and competencies. 

 
Proposed Academic Calendar Entry:   
 
HES 455 (3) Clinical Exercise Physiology 
Applications in Chronic Conditions: 
Oncology 
 
Clinical considerations of cancer 
pathology. Safe and effective design and 
implementation of exercise programs for 
people living with cancer. Critical review 
of evidence, standards and 
recommendations for the use of exercise in 
the management and prevention of cancer. 
[3-0-0]  
Prerequisites: HES 351. Registration 
limited to students Clinical Exercise 
Physiology concentration of the B.H.E.S 
program. 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is needed to help students meet the second (Conduct and 
interpret assessments of health, fitness and performance status for healthy individuals, 
those at-risk of disease and those with one or more chronic condition) third  (Prescribe 
safe and effective exercise therapy, rehabilitation programs and health and wellness 
interventions that specifically modify disease and promote long-term health and fitness in 
individuals living with chronic conditions), fifth (Design, implement and evaluate 
evidence-based methods for lifelong health promotion & disease prevention, including 
implementation of strategies to promote healthy living, physical activity and holistic 
health through patient, client and community education) and sixth (Demonstrate 
leadership and professionalism in the practice of clinical exercise physiology, including 
knowledge of and adherence to relevant legal, professional and policy standards, as well 
as skill in clinical communication, teamwork and organizational management) learning 
outcomes of the revised Clinical Exercise Physiology concentration with a specific focus 
on respiratory disease. The three governing bodies that certify Clinical Exercise 
Physiologists (Canadian Society for Exercise Physiologists (CSEP); American College of 
Sports Medicine and Exercise ACSM) and Sport Sciences Australia (ESSA)) have 
identified specific knowledge competencies related to working with specific chronic 
disease populations. One of these populations is people living with chronic 
cardiovascular conditions meaning this course is critical for having students understand 
this particular population. Therefore, the creation of this course supports Strategy 12 in 
UBC’s Strategic Plan - redesigning the academic program based on learning outcomes 
and competencies. 

 
Proposed Academic Calendar Entry:   
 
HES 459 (3) Clinical Exercise Physiology: 
Advanced Practice 
 
Guided comprehensive protocol testing to 
demonstrate mastery of program knowledge 
and skills, and readiness to practice in 
clinical exercise physiology. [0-3-0] 
Prerequisites: HES 493. Registration limited 
to students in their final year of the Clinical 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: Modification of current course HMKN 400 
Rationale: The modifications of HMKN 400 to HES 471 is to better meet the standards 
of practice related to ethics for health and exercise professionals based on an 
environmental scan of competencies established by professional health and exercise  
organizations (e.g., provincial Kinesiology Associations; Canadian Society for Exercise 
Physiologists; Allied Health Associations). This modification of the course aligns with 
Strategy 12 in UBC’s Strategic Plan - redesigning the academic program based on 
learning outcomes and competencies. The modifications include changes to the course 
description, learning outcomes and evaluation components 

 
Proposed Academic Calendar Entry:   
 
HES 471 (3) Professional Ethics in Health 
& Exercise Sciences 
 
Ethical and legal responsibilities of allied 
health practitioners in care and service to 
clients, patients and public relating to 
codes of conduct, consent, trust, 
confidentiality, standards of care, 
negligence, record keeping, beneficence, 
least harm, dignity and scope of practice. 
Credit will only be granted for one of HES 
471 or HMKN 400. [3-0-0] 
Prerequisite: HES 371. Registration limited 
to students in one of the three 
concentrations of the B.H.E.S program. 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
 
HMKN 400 (3) Ethics for Health 
Practitioners 

Ethics and Canadian law relating 
to consent, negligence, record 
keeping, trust and confidentiality, 
standards of care, 
professionalism, beneficence and 
non-maleficence, the just 
distribution of health care 
resources, and responsibility for 
health outcomes. [3-0-0] 
Prerequisite: HMKN 105 and 
third-year standing in Human 
Kinetics. 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is needed to help students meet the learning outcomes of the 
revised program related to professional practice. This course was also developed to 
enhance the experiential opportunities for students in the program in support of Strategy 
13 of the UBC Strategic Plan to expand experiential learning opportunities for students.  

 
Proposed Academic Calendar Entry:   
 
HES 493 (6) Community Practicum 
 
Practical work experience in a 
supervised health, fitness or 
performance work setting with a 
community-based partner.  
Prerequisites: HES 212. Registration 
limited to students in any of the three 
concentrations in the B.H.E.S program. 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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Category: 1  
Faculty/School: FHSD  
Dept./Unit: Health and Exercise Sciences 
Faculty/School Approval Date: 2020/02/12 
Effective Session: 2021W  

Date: 2020/02/26 
Contact Person: Dr. Tanya 
Forneris 
Phone: 250.807.9569 
Email: tanya.forneris@ubc.ca 

Type of Action: New Course 
Rationale: This new course is needed to help students in the Clinical Exercise 
Physiology concentration to meet all of the concentration specific learning outcomes.  
This course was also developed to enhance the experiential opportunities for students in 
the program in support of Strategy 13 to expand experiential learning opportunities for 
students. Specifically, it will provide students in this concentration experience working 
with people living with chronic conditions. 
 
Proposed Academic Calendar Entry:   
 
HES 494 (15) Advanced Community 
Practicum 
 
Advanced practical work experience in a 
supervised clinical work setting with a 
community-based partner who serve 
individuals living with chronic disease 
conditions.  
Prerequisites: HES 459. Registration 
limited to students in the Clinical Exercise 
Physiology concentration of the B.H.E.S 
program. 
 

 
Draft Academic Calendar URL: 
 
Present Academic Calendar Entry: 
N/A 
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28 May 2020 

To:  Okanagan Senate 

From:  Senate Learning and Research Committee 
 
Re:  Candidates for Emeritus Status (approval)  

  

 
The Learning and Research Committee recommends approval of the following motion:  

  
Motion: That the attached list of individuals for emeritus status be approved and that, 

pursuant to section 9(2) of the University Act, that they be added to the Roll of 
Convocation. 

 
 
 
 
Respectfully submitted, 
 
Dr. Deborah Roberts, Chair 
Senate Learning and Research Committee 
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First Name Last Name Faculty Emeritus Title 

Carl Hodge Arts and Sciences Professor Emeritus of Political Science 

Barbara Rutherford Arts and Sciences Associate Professor Emeritus of Psychology 

Robert Belton Creative and Critical Studies Dean Emeritus of Creative & Critical 

Studies 

Fes Alexander de Scally Arts and Sciences Associate Professor Emeritus of Earth, 
Environmental and Geographic Sciences 

Ellen Blythe Nilson Arts and Sciences Associate Professor Emeritus of Biology 
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28 May 2020 

To:  Okanagan Senate 

From:  Senate Learning and Research Committee 
 
Re:  Student Evaluation of Teaching (SEoT) Working Group – Final report  

 

A Student Evaluation of Teaching Working Group was formed at UBC in Spring 2019, with 
membership from both UBCV and UBCO. It is co-chaired by faculty members from Vancouver 
and Okanagan, and the work undertaken has been deeply collaborative across both campuses.  
 
In January 2020, the Committee provided to Senate the Working Group’s interim report. The 
report included the Working Group’s guiding principles relating to student evaluations and 
emerging recommendations. The recommendations presented at that time have since been further 
developed and refined. Through a six-month consultation period stakeholder groups have had the 
opportunity to broadly discuss, ask questions, and provide feedback about the group’s work and 
recommendations. 
 
The Senate Learning and Research Committee has reviewed the Student Evaluations of Teaching 
Working Group final report and is pleased to endorse the recommendations presented.  
 
The Committee recommends to Senate: 
 

Motion: That Senate endorse the recommendations of the Student Evaluations of 
Teaching Working Group as recommended by the Senate Teaching & Learning 
Committee (Vancouver) and the Senate Learning & Research Committee 
(Okanagan) and direct the committees to prepare appropriate follow-on 
implementation plans and revisions to Senate policy for consideration by the 
Senates; and 

 
 That the Okanagan campus adopt the changes to recommendations 2, 5, 6, 7, 8 

and 9 with regards to the student evaluation of teaching by 2020 Winter 
Session.* 

 
Respectfully submitted, 
 
Dr. Deborah Roberts, Chair 
Senate Learning and Research Committee 
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*. In short these changes would: 
1) Change the name of the process to “Student Experience of Instruction”  
2) Use the following questions in place of the current Okanagan campus questions.  
 
-I think that the instructor communicated the subject matter effectively. 
-The instructor made it clear what I was expected to learn 
-The instructor engaged me in the subject matter 
-I think that the instructor showed concern for student learning 
- Overall, this instructor was effective in helping me learn 
 
3) Pilot this question in a limited set of courses     “I have received feedback that supported my 
learning”.  
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Introduction  
 
A Senate Policy on Student Evaluation of Teaching (SEoT) has been in place for UBC-Vancouver 
(UBC-V) since May 2007. In parallel, SEoT processes were implemented at UBC-Okanagan (UBC-
O) in 2005 and procedures at UBC-O largely mirror those of UBC-V, with different core university-
wide questions.   
 
Across North America, SEoT are the most common form (and sometimes the only form) of data 
used to assess the quality of teaching in higher education. A large body of literature surrounds such 
evaluations, which has grown significantly in the last 20 years, investigating their use, as well as 
their reliability and validity as evaluation instruments. There are serious concerns around the 
potential impact of various biases, particularly gender and ethnicity, as well as instrument design, 
reporting metrics, interpretation of data, consideration of context, and lack of integration with other 
forms of data on the effectiveness of teaching.    

 

Mandate and Terms of Reference 
 
The Vancouver Senate Teaching and Learning Committee requested a Working Group of primarily 
faculty and students to undertake a re-examination of our approach to student evaluations. 
Subsequent discussions on the Okanagan campus broadened this to a UBC-wide working group, 
which was formed in February 2019. This cross-campus working group was tasked with surveying 
recent SEoT literature and UBC data, reviewing the University-wide SEoT questions, consulting 
broadly on both campuses and working with ‘resource experts’ to deliver a common report by the 
end of the 2019-20 academic year. Specifically, the mandate as set out in the Working Group’s 
terms of reference were to:  

1. Interrogate anonymized UBC data, to determine if there is evidence of potential biases. 

2. Review and assess the recent literature on the effectiveness of SEoT, with particular 
reference to potential sources of bias in evaluations. 

3. Review the University questions (UMI) used in SEoT in light of the data and available 
literature, recommending changes where appropriate. 

4. Propose recommendations for appropriate metrics, effective analysis and presentation of 
data to support SEoT as a component of teaching evaluation. 

5. Consider the implications any proposed changes may have on other components of 
teaching evaluation. 

A formal re-evaluation of the UBC-V Senate Policy on Student Evaluations of Teaching1, which 
covers matters of implementation of the SEoT process, how result data is accessed, disseminated 
and used, and stakeholder responsibilities, was out of scope. 

 

Guiding Principles  
 
The Working Group began with some a priori assumptions about student participation in the 

evaluation of teaching. Those assumptions have been affirmed through meetings with a wide range 
of stakeholders, open forums and examination of various policy statements, and research literature, 
such that they can now be offered as guiding principles. Some are restatements of those in the 

current Senate policy; others address additional elements.  
 
1. Evaluation of teaching should include students’ voices.  

Students have a right to provide feedback on their experience of instruction. As well, student 

                                                        
1 https://senate.ubc.ca/vancouver/policies/student-evaluation-teaching 
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feedback on instruction can be a valuable source of data that enables faculty members and 
departments to reflect on their teaching and the broader curriculum, promoting development and 
enhancement of practice and courses.  
 

2. Student feedback is important data in the process of evaluating teaching, but must be 
considered along with other forms of data. 

(see: recommendation 10) 
 

3. Context is critical when evaluating teaching and should be documented.  

Context matters – be it the level of a course, small or large group of students, elective or 
required course, time of day, or the first time taught by an instructor.  Data related to the 
evaluation of teaching (from students, peers, and other sources) must be examined and 
interpreted within the specific context in which the teaching and learning takes place.  
 

4. Student feedback on teaching, as with self and peer review of teaching, is never 
completely free of bias.  (see: recommendations 13 & 14) 

Recommendations 
 
The sixteen recommendations outlined below are a result of more than a year’s work by the 
Working Group and extensive consultations with the UBC community (see Appendix 5 for details). 
While some of the recommendations were established early on in the Working Group ’s 
deliberations, the majority emerged after extensive discussions and consultations. A set of initial 
recommendations was drafted in November 2019 and refined through further Working Group 
discussion and consultation. Consultations included student groups, open forums of faculty, and 
interim presentations to Senates on both campuses. 
 

Student Involvement 
 
1. Evaluation of teaching should include student feedback.  

Students have a unique and valuable perspective from which to provide feedback on teaching at 
UBC. Student feedback on teaching is one of several sources of data that should be used for 
making personnel decisions and for the improvement of teaching.   

 
2. The name of the process by which student feedback is gathered should be changed from 

‘Student Evaluation of Teaching’ to ‘Student Experience of Instruction’.  

Evaluation of teaching is a complex process, whether for formative or summative purposes. To 
do it effectively requires input from multiple perspectives and sources (students, peers, self) 
integrated across time.  As noted in (1) above, students have an important perspective that 
should be part of that. However, students should be asked to focus on their experience, rather 
than to ‘evaluate’ teaching writ large.   
 

3. Questions asked of students should focus on elements of instruction based on their 
experience with instructor(s) in specific contexts and relationships.   

In line with a recent statement from the American Sociological Association (Article, Sept 2019) 
questions for students should focus on their experiences and be framed as an opportunity for 
students to provide feedback, rather than positioning the request as a formal and global 
evaluation of the teacher.  
 

4. Student leadership on both campuses should be actively engaged in raising the profile of 
student feedback on instruction.  

Gathering and considering feedback on teaching and learning from students is a responsibility 
shared between faculty and students. Student leadership should play an active and visible role 
in raising awareness of the purposes for, and ways in which, this feedback can improve 
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instruction. Student leadership should also be part of efforts to raise awareness of comments 
that are not appropriate and/or counter-productive in the context of an anonymous survey.  
 

UMI Questions 
 
5. UMI-6 (Overall the instructor was an effective teacher) should be retained in the core 

question set, but modified.  

The Working Group had extensive discussions about the inclusion or deletion of this item. 
Analysis of UBC data indicates that UMI-6 scores are able to be predicted to a high degree of 
confidence based on a weighted linear combination of other UMI questions (except UMI-4).  
However, in its current form, UMI-6 asks students to directly evaluate the ‘overall effectiveness 
of the teacher’. As we have argued above, students are not in a position to be able to make 
sweeping, all-inclusive judgments about the effectiveness of instruction. On balance, the 
Working Group recommends retaining UMI-6, but rewording it as ‘Overall, this instructor was 
effective in helping me learn’. This centres the question on the individual experience of the 

student.   
 

6. Minor changes in wording of other UMI questions are suggested to better reflect the 
focus on each student’s experience of instruction.  
The instructor made it clear what students were expected to learn, to be changed to  
The instructor made it clear what I was expected to learn  
 
The instructor helped inspire interest in learning the subject matter, to be changed to  
The instructor engaged me in the subject matter  

 
The instructor communicated the subject matter effectively to be changed to 
I think that the instructor communicated the subject matter effectively.  

 
The instructor showed concern for student learning to be changed to  
I think that the instructor showed concern for student learning 

 
The latter two questions are phrased so as to balance first person perceptions with overall 
cohort experience and classroom climate.  
 

7. UMI-4 (Overall, evaluation of student learning was fair) should be removed from the 
common set 

UMI-4 is something of an outlier in the current UMI set used in Vancouver campus surveys. It is 
consistently answered by fewer students. It is also problematic because the concept of ‘fairness’ 
is highly ambiguous. Student consultations have indicated they are often unsure how to interpret 
what ‘fairness’ means.  
 

8. A new UMI item, pertaining to the usefulness of feedback, should be trialled. 
Whilst the working group recommends removal of the previous UMI-4 item, on fairness of 
assessment (see recommendation 4), there was a strong sense that, given the importance of 
timely and effective feedback in the learning process, this should be reflected in the core UMI 
questions.  
 
We recommend a question worded as follows: “I have received feedback that supported my 
learning”. However, this question should be piloted in a limited set of courses in 2020/21 to 

ensure that we understand how responses might be influenced by variables such as class size, 
etc. It is certainly the case that the opportunity to provide feedback, and indeed the nature of 
that feedback (e.g., written and / or numerical), will look very different in a seminar class of 20 
compared to a large introductory lecture of 200. We should collect data from a pilot to better 
understand how this question is understood and responded to before including it in the core UMI 
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set. The results of the pilot could be included in the 2020/21 Report to Senates and a decision 
taken on how to proceed.  

 
9. There should be a common set of UMI questions asked across both campuses 

There should be a commonly-used core set of five or six questions across both campuses. 
Modular approaches to constructing feedback surveys may be appropriate (university-wide 
items plus Faculty, Department and course-specific items).  However, units should be mindful 
that most students complete several surveys per semester, potentially causing ‘feedback 
fatigue’ and reducing rates of participation. Therefore, units should be mindful of the overall 
length of feedback surveys students are being asked to complete. Units should also explore 
other ways to gather specific feedback as the course progresses.  
 

Data and Reporting 
 

10. Units should be supported to adopt a scholarly and integrative approach to evaluation of 
teaching.  

Because teaching is complex and contextually dependent, departments and units should be 
supported to adopt an integrative and scholarly approach to evaluation that synthesizes multiple 
data sources (e.g., students, peers, historical patterns, and self-reflection documentation) for a 
holistic picture, without over-reliance on any single data source. This approach will necessarily 
look different in different units but should include both in-kind support from units such as 
CTLT/CTL and funding for department leaders to accomplish the work proposed. When used for 
personnel decisions, the unit’s approach, strategy, and norms can then be communicated to all 
levels of review, along with the file. The VPAs on both campuses should work with the Senior 
Appointments Committee (SAC) to identify and disseminate anonymous examples of effective 
ways to integrate, synthesize and reconcile multiple perspectives on teaching effectiveness.  

 
11. Reporting of quantitative data should include an appropriate measure of centrality, 

distributions, response rates and sample sizes, explained in a way that is accessible to 
all stakeholders, regardless of quantitative expertise. 

The interpolated median should be used as the measure of centrality, with the dispersion index 
as a measure of spread. Reports should include distributions of responses, response rates and 
sample sizes, clearly flagging where response rates do not meet minimum requirements for 
validity and accuracy. Visualizations of comparative (anonymous) data should be developed, 
along with an on-going program of consultation and dissemination to different groups (faculty, 
staff and administrators).  

 
12. UBC should prioritize work to extract information from text/open comments submitted as 

part of the feedback process. 

Many faculty members report the free-text student comments as sources of rich data to support 
reflection and enhancement of their course and teaching. It is recommended that a pilot 
investigation be undertaken, with one or more Faculties, to investigate the potential of 
automated approaches to extract useful information from large volumes of text submissions. 
The pilot should engage with appropriate research expertise in Faculties in these areas, and 
aim initially for formative purposes. There is an opportunity for UBC to take a lead among 
institutions in providing balance and insight when combining quantitative and qualitative data. 
Failing to do this continues to privilege quantitative over qualitative data about teaching.    

 

Dealing with Bias 
 
13. UBC needs additional and regularized analysis of our own data to answer questions 

related to potential bias, starting with instructor ethnicity, as it is frequently highlighted 
as a potential source of bias in the literature on student evaluation of teaching.    

An analysis of UBC-V data with respect to instructor and student gender over the last decade 
reveals no systematic differences in aggregate data of ratings received by female vs. male 
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instructors. Variables tested for (including instructor and student gender) indicate aggregate 
differences at the level of approximately +/- 0.1 on a 5-point scale, in other words, very small 
effects. Course-specific effects (e.g., subject discipline, course level) demonstrate larger effects 
(typically +/- 0.3 on the same scale). An analysis of UBC-O data across 2015-16 and 2018 
academic year revealed mixed results, as are detailed in Appendix 3.   
 
For both campuses, it is important to note that this is an analysis of aggregate data and, as 
such, will mask variation on an individual level. The lived experience of individual instructors 
may be quite different from this aggregate view. However, holistic evaluations of a person’s 
teaching (see: Recommendation 15) can be used to contextualize individual instructors’ 
experience. We cannot stress enough the importance of a holistic evaluation that allows 
individual lived experiences to be heard, particularly if their lived experience runs counter to the 
aggregate data. 
 
Given that studies have presented evidence of bias on the basis of instructor ethnicity, it would 
seem both appropriate and timely that the same analysis be brought to bear in checking the 
UBC data for bias. This work comes with privacy and ethical implications.  We recommend 
developing a process that would allow instructor ethnicity data to be accessed confidentially for 
regular investigation of bias. We have not been able to address this analysis during the 
timescale of this working group and thus recommend a follow-on activity to investigate this, 
reporting back to Senates during the 2020-2021 academic year. The follow-on report would also 
be in a position to recommend regularized analysis and mitigation strategies to address any 
systematic biases found, particularly related to gender and/or ethnicity. 
 

14. The work of collecting, integrating, interpreting and using feedback on teaching should 
mitigate against bias, but should not presume the complete removal of bias. 

As with most other forms of surveys, student feedback on instruction cannot be completely free 
from bias. Bias can be explicitly discriminatory and perpetuating of stereotypes. But bias can 
also be implicit, where respondents are not consciously aware of how their attitudes influence 
their responses. Implicit biases have been shown to occur in many domains and the general 
approach at UBC (e.g., on hiring committees) has been one of mitigation through education and 
awareness raising.  
 
This recommendation is supported by an analysis of the voluminous literature on the topic of 
student evaluations of teaching, and interrogation of the UBC dataset at multiple points in the 
last 10 years. The research literature reports studies on a wide variety of instruments and 
processes, with considerable variation in the scope of data collected. Individual studies are 
often reported in the mainstream academic press, sometimes with extrapolation beyond the 
context and the effects found in the initial study. Studies investigating a variety of instructor 
effects (e.g. age, gender, ethnicity) vary in whether they show bias, no bias or bias toward 
(rather than against) female instructors. In the subset of published studies where biases are 
found, and enough detail is provided to be able to discern the effect size, those effect sizes on 
aggregate are small.  
 

Broader Issues 
 
15. The Vancouver Senate should review the policy on Student Evaluations of Teaching and 

consider a broader policy on the evaluation of teaching writ large. The Okanagan Senate 
should develop a similar policy for the Okanagan campus.  

Student feedback, both quantitative and qualitative, should be integrated with other forms of 
data to estimate the effectiveness of a faculty member’s teaching. The current policy (2007) 
says little about how student feedback should be integrated with other forms of data before 
making judgments about the effectiveness of teaching. Therefore, it is appropriate to revisit the 
UBC-V Senate Policy on Student Evaluation of Teaching and consider adding or replacing it 
with a policy that sets forth a broader and more scholarly approach to the evaluation of 
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teaching. Similar processes should be applied and governed by either a joint Senate policy, or 
aligned policies for each campus. 

 
16. Senate should commit to support the ongoing work of implementing policies related to 

the evaluation of teaching.   
Career advancement decisions are made on the recommendation of Departmental, Faculty and 
a system-wide Senior Appointments Committee, each of whom is tasked to evaluate teaching 
effectiveness as a component of every case. It is imperative that UBC commit to providing the 
necessary resources and training, including administrative and technological support, to 
implement Senate policies on evaluating teaching (see Recommendation 15). Faculty members 
must be given the tools, resources, and support to effectively present a scholarly case for their 
teaching effectiveness. Likewise, evaluators at all levels must be adept at appropriately 
interpreting and contextualizing the kinds of data offered across diverse disciplinary and 
teaching contexts, with due consideration to multiple sources of data and the limitations of each. 
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Appendix 1 – Annotated Bibliography 
 

Executive Summary 
 
The goal of this annotated bibliography is to review up-to-date research on bias in student 
evaluations of teaching (SET): 

 types of bias (gender, class size, etc.) 

 prevalence of bias 

 practices that mitigate bias 

Two literature reviews on bias in student evaluations have been completed at UBC. The first review, 
Review of Variables that Influence Students Evaluation of Teaching (pdf), was completed in early 
2013, examining 55 published studies on the factors that were hypothesized to influence student 
evaluation of teaching. The most consistent findings were small effects of student grades, average 
course grades (which could also be interpreted as a measure of students’ effective learning 
experiences), and field of study on student evaluation ratings. The effect sizes (where they exist or 
can be calculated) were small, and a large proportion of the variability in teaching evaluations 
remained unpredicted by the factors investigated.  
 
Presented in this report is a second review of literature, limited to studies published in peer-
reviewed journals from 2013 to 2019, meeting keywords (“teaching evaluation” or “evaluation of 
teaching”) AND (“biased” or “biases”), across the entire EBSCO set of databases. It was completed 
by a UBC PhD student in Measurement, Evaluation and Research Methodology, and takes the form 
of an annotated bibliography. The bibliography is categorized as follows: 

 Questions of Validity and What SET Measures;  

 Gender, Ethnicity and Other Related Questions;  

 Response Rates and Non-Response Bias; 

 Other Related Topics 

 

Key Results 
 

1. A 5-point Likert scale (strongly disagree, disagree, neutral, agree, strongly agree) is enough 
to capture variations in ratings; only minimal information is gained by stretching the scale to 
7 or 9 points. 

2. Effects of class size and instructor gender on response rates are negligible in aggregate. 
3. Online evaluations, for which class time was provided but were also accessible outside of 

class, resulted in higher response rates than courses that did not provide in-class time.  
4. The use of language that encourages students to be aware of potential instructor-gender 

biases when filling out SETs for instructors may reduce gender bias; however, it is difficult to 
decipher if the effects of the added language counteracted implicit bias or made students 
overcompensate because they were worried about implicit bias. 

5. Relationships between student and instructor characteristics (for example, the gender of the 
students and the gender of their instructor) are inconsistent and at times contradictory. 
Some studies find no evidence of bias, and those that report statistically significant bias 
show small effect sizes. 

6. Few studies include instructor ethnicity; those that do, show inconsistent results. 
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Questions of Validity and What SET Measures  

Spooren, P., Brockx, B., & Mortelmans, D. (2013). On the validity of student evaluation of teaching: 
The state of the art. Review of Educational Research, 83(4), 598–642. https://doi-
org.ezproxy.library.ubc.ca/10.3102/0034654313496870 

This paper attempts to provide a systematic overview of the recent literature on SET since 2000, 
using what it calls ‘the meta-validity model’ for assessing the score validity of SET designed by 
Onwuegbuzie et al. (2009). This seems to be just a way of assessing validity of SETs on multiple 
levels. 

Sample: After their systematic search, they found 160 pieces to be reviewed. 

Content-Related validity - Perspectives of the different stakeholders (administrators, teachers, 
students) differ on what effective teaching entails. This threatens to undermine the idea that the 
SET instruments provide adequate and complete representations of particular content areas. 
Establishing a common conceptual framework for effective teaching would help test builders test 
their validity. 

Construct related Validity 

Structural Validity - Finds that many SET instruments have never been tested continue to be 
used for administrative decision-making. Recommends testing the validity whenever used in 
a newer context. Also recommends that as institutional teaching changes, tests should be 
validated again. 

Convergent validity - No consensus regarding the correlation between SET and student 
achievement. Has much to do with the measure of learning used in the literature. Mentions 
that the more objective the learning is measured, the lower the association will be. Suggests 
though that there needs to be greater agreement in this area as to what constitutes student 
achievement. 

Discriminant and Divergent Validity - Findings about relationships between SET, and the 
characteristics of students, courses, and teachers to not give any conclusive idea of factors 
that could potentially bias the scores. There are varying results due to varying methods and 
it makes generalizability of the results difficult. 

Outcome Validity - Both students and teachers don’t think that the SET scores will lead to 
better teaching. Teachers agree with the use of SET for personnel decisions and to 
demonstrate the quality of education, even though they make little use of them to improve 
teaching. Recommends that teachers count on peers, colleagues, and administrators when 
interpreting their results. Also notes that SET administrators should be trained in both 
statistics and educational theory, in addition to being informed about the SET literature. 
Notes that an administrator skilled in this way can remove many concerns teachers have 
regarding the SET. Paper also advocates for a more holistic method of evaluating teachers. 

Generalizability - Makes note that generalizability of studies are limited because in each 
case the instrument was designed for the particular institution, rather than instruments 
validated across institutions. Also, there are different implementation practices per institution 
which affects the ways in which students receive and answer the questionnaires. 

Criterion Related Validity 

Positive correlation between SET scores and other indicators of teaching quality such as student 
learning outcomes, alumni ratings, and self-ratings. Little is known, however, about whether the 
well-validated SET instruments yield similar results when adopted in identical SET settings. 
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The article advocates for a more uniform and consistent understanding of what constitutes effective 

teaching, suggesting that will increase the validity of SETs. [Note: While that may increase validity 

of SETs, it could also have an undesired effect of promoting a single universal conception of 

effective teaching. There is ample evidence to argue against such a ‘one-size-fits-all’ conception of 

effective teaching.] 

 

Please note that the STANDARDS from AERA upholds a unitary view of validity, no longer seeing 

validity as properties of tests, but properties of claims. Establishing the “validity of the SET” 

somewhere and expecting SET to be “valid” in all other scenarios, which is what the authors did, is 

no longer considered a good practice by the STANDARDS. Validation needs to happen every time 

the SET is introduced to a new situation. 

 

Dodeen, H. (2013). Validity, reliability, and potential bias of short forms of students’ evaluation of 
teaching: The case of UAE University. Educational Assessment, 18(4), 235–250. https://doi-
org.ezproxy.library.ubc.ca/10.1080/10627197.2013.846670 

Description:  

The study evaluated the validity and reliability of a 5-item short form (reduced from their standard 
27-item form) used at the University of United Arab Emirates with a representative sample of 3,661 
undergraduates from 8 colleges (out of a 15,000-student base). 

More details below (direct quote): 

The five items that evaluate instructors are (a) the instructor made the content easy to 
understand, (b) the instructor actively involved students in learning, (c) the instructor’s 
methods of evaluating students were based on course objectives, (d) the instructor made 
effective use of class time, and (e) the instructor’s presentations were clear and 
understandable. The five items were stated in the positive direction using a 5-point Likert 
scale that ranges from 1 (strongly disagree) to 5 (strongly agree). The overall question is 
“Overall, how would you grade your instructor for this course?” This question used a scale of 
5 points with the following values: 0=F, 1=D, 2=C, 3=B, and 4=A. The purpose of this study 
was to psychometrically assess the UAEU SET form as a model of short SET forms. This 
included assessing validity, reliability, the overall question, and potential biasing. 

Results are summarized as follows: 

Validity indices considered include: 

Content validity: whether students’ perception of the 5-item form content matches that of their 
perception of the content of their standard 27-item form. The author concluded “no content validity” 
because “obviously, there are many items in the original instrument that are not covered in the short 
SET form.” 

Structure validity: The author showed a discrepancy between the factor structures of the short form 
(which showed only one dimension) and the original form (which had 5 dimensions), thus 
concluding that there was no structure validity. 

Criterion validity: The author recruited a random 288 subsample of students to complete a 37-item 
version of student evaluation of teaching (used by the University of United Arab Emirates before the 
year 2006) of the same instructor and reported a .64 Pearson correlation between the two 
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measures. The author claimed that since the two scales are supposed to measure the same 
construct, .64 was not high enough to establish criterion validity. 

Reliability indices included: 

Stability over time: A random subsample of 193 students did the same short form a second time 
within two weeks from the first time, and the correlation was .68 between those two times. The 
author was expecting a higher correlation than .68. 

Internal consistency reliability: A random subsample of 308 students completed the short form and 
got a Cronbach alpha of .93, which was satisfactory. A second index was the correlations between 
the five items and the “overall question (overall how would you rate the prof...”), shown below: 

 

Potential biases: 

Whether any of student gender, college, GPA, expected grade, and class size exerted effects on 
rating (using the Overall question). As for GPA, students were asked to select one of five 
categories: 3.5–4.0, 3.00–3.49, 2.00–2.99, 2.00–2.49, and 2. 

The results showed that student gender (male ratings higher), departments (from the eight 
colleges), expected grade, and class size all exerted effects on the overall rating of the teacher. The 
author claimed that the short form is thus biased.  

Overall, the author claimed that the only satisfactory index was internal consistency. However, the 
Cohen’s d (0.29), reported by the author for the gender bias, constitutes small effect size. 

In citing this study, it’s important to note that there are disagreements as to whether validity can be 
measured numerically at all. Messick, for example, claimed that validity is not a property of the test.  

Messick, S. (1987). Validity. ETS Research Report Series, 1987(2), i-208. 

 

Bacon, D. R. (2016). Reporting Actual and Perceived Student Learning in Education Research. Journal 
of Marketing Education, 38(1), 3–6. https://doi-org.ezproxy.library.ubc.ca/10.1177/0273475316636732 

This editor’s introduction / commentary paper suggests that researchers need to recognize the 
distinction between students’ perception of their own learning and their actual learning when 
assessing students’ learning outcomes. 

Supporting claims: 

1. Previous research has shown that there is a difference between perceived learning and 

actual learning. While perceived learning is “a student’s self-report of knowledge gain, 

generally based on some reflection and introspection,” actual learning reflects “a change in 

knowledge identified by a rigorous measurement of learning” (p. 3). 
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2. Methodologically, “direct measures” can be used to assess actual learning while “indirect 

measures” can be used to assess perceived learning. (This part is based on the author’s 

previous research.) 

○ Direct measures are based on “scoring a student’s task performance or 

demonstration as it relates to the achievement of a specific learning goal,” rather 

than based on students’ introspection or self-reports. Indirect measures are based on 

students' self-reports. 

3. Failing to distinguish between perceived learning and actual learning “causes confusion in 

literature reviews and in our understanding of research results” (p. 4). Furthermore, readers 

may not know whether an intervention only changes students’ perceived learning or whether 

it in fact improves students’ actual learning. 

The paper thus asks all contributors to the journal to “examine their own measures and carefully 
label them clearly as measures of actual learning or measures of perceived learning,” to “carefully 
distinguish in their literature reviews between findings related to actual learning and findings related 
to perceived learning,” and to “discourage their schools from labeling student evaluations of 
teaching as measures of teaching effectiveness, and instead ask that they be referred to simply as 
SET.”  

 

Nguyen, T., & Foster, K. A. (2018). Research Note—Multiple Time Point Course Evaluation and Student 
Learning Outcomes in an MSW Course. Journal of Social Work Education, 54(4), 715–723. https://doi-
org.ezproxy.library.ubc.ca/10.1080/10437797.2018.1474151 

The paper redefined course evaluation as student self-assessments of learning, rather than just 
satisfaction with the course (i.e. rating the teacher). It examined the possibility of response shift 
bias, a bias where students underrate their competencies in the pre-test and overrate their 
competencies in the post-test because their “perceptions of measured constructs regarding their 
competencies” do not remain the same during a course. This bias usually happens in the two time 
point measurement (pre-test and post-test). 

The final sample was 48 students from the Master of Social Work at the University of South 
Carolina. The measurement was self-evaluations on the 19 core competencies in social work. 
Importantly, for each core competency, the student was tested two time, on three indices: 

Pre-test: filled out before the course/practicum, how good do you think you are at x 

Post-test: filled out after the course/practicum, how good do you think you are at x  

Retrospective: filled out AFTER the course/practicum, how good do you think you were at x before 
the course/practicum [Now that students have learned the content, do they understand the 
questions differently?] 

Results: “The findings indicate that after completing the course, students’ perception of competency 
knowledge changed during the course. These findings detect internal validity threats to the pretest 
results as well as the reliability threat to the differences between the pretest and the posttest 
reported earlier. In other words, the two time point measurement does not provide sufficient and 
reliable assessment results regarding student self-assessment of student competencies.”  

Refer to the column “Pre-test to Retrospective” in table 3 below.   
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The authors acknowledge that the small sample size and limited demographic information about 

participants are limitations of the study. They also recommended the use of multiple time point 

assessment (i.e. include retrospective) 

The statistical model did pairwise comparisons on each question (competencies), however, the 
authors did not correct for family-wise errors (i.e., an additional statistical problem affecting this 
literature broadly).  

Finally, the concern that respondents might be perceiving the constructs asked differently across 
the two time-points “pre-test” and “post-test” is sometimes addressed using Differential Item 
Functioning analysis.  

 

Uttl, B., White, C. A., & Gonzalez, D. W. (2017). Meta-analysis of faculty’s teaching effectiveness: 
Student evaluation of teaching ratings and student learning are not related. Studies in Educational 
Evaluation, 54, 22–42. https://doi-org.ezproxy.library.ubc.ca/10.1016/j.stueduc.2016.08.007 

Description: 

SET ratings used to evaluate faculty’s teaching effectiveness are based on the belief that students 
learn more from highly rated professors. The authors focused on meta-analyses of multisection 
studies that attempt to correlate SETs and student achievements). In multisection studies, students 
are randomly assigned to sections of the same course, taught by different instructors.  

The underlying assumption is that a “high correlation between SET and some measures of learning” 
is an indication that SET is a valid tool to access teaching effectiveness. 

The authors re-analyzed the meta-analyses and found that the findings were an artifact of small 
sample sized studies and publication bias. Small sample studies showed large and moderate 
correlations, large sample studies showed no or minimal correlation. (In general, with some caveats 
about sampling, larger samples offer better estimates of the true scores.) 

Notes that all the previously published meta-analyses of SET/learning correlations had not 
adequately considered the possibility that the correlations may be an artifact of small sample sizes. 

The aims of this meta-analysis were as follows: (1) expand the set of multisection studies by 
including all studies published to date (2) estimate SET/learning correlations in these studies while 
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considering the presence of small study size effects (3) Examine if correlations were smaller in 
studies that controlled versus did not control for prior learning/ability. (4) Examine correlations for 
overall instructor ratings used in previous meta-analyses and an average of correlations reported in 
each study. 

The criteria used for inclusion in this meta-analysis were: (1) study had to report correlations or 
other associations between SET and learning/achievement in college and university settings (2) 
each study had to involve multiple sections of the same rather than different courses (3) the SET 
and measures of learning had to be common for all sections within the study (4) Learning measures 
had to be objective (5) correlations had to be calculated using section means rather than individual 
students’ scores. (6) had to be written in English. 

A total of 51 articles yielded 97 multisection studies. 

 

Authors claim that the first two graphs show that there is significant inverse correlation between the 
sample used and the likelihood of a significant correlation detected between SET and measures of 
learning. Thus, supporting their claim that smaller (i.e., less trustworthy) samples were more likely 
to show larger effects. 

Conclusions: (1)  findings indicate small studies often reported high correlations while large sized 
studies reported small or no correlations. (2) When analyses include both multisection studies with 
and without prior learning controls, estimated correlations are very weak with the ratings account for 
up to 1% of variance. (3) When controlling for prior learning, previously reported correlations were 
found not to be significantly different from zero. A caveat is that multisection studies typically only 
use 10 or fewer sections. 

The main contribution of this paper is that it outlined some blind spots often overlooked by meta-
analysis.  
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Gender, Ethnicity and Other Instructor-Related Questions  

Gupta, A., Garg, D., & Kumar, P. (2018). Analysis of Students’ Ratings of Teaching Quality to 
Understand the Role of Gender and Socio-Economic Diversity in Higher Education. IEEE Transactions 
on Education, 61(4), 319–327. https://doi-org.ezproxy.library.ubc.ca/10.1109/TE.2018.2814599 

Description: 

The paper analyzed 112 919 and 16 354 entries of teaching evaluations from students in a 
university in India to mainly look into the effects of teachers’ SES (“caste”) and gender (male, 
female). The SES was categorized using their caste system, where a few castes were jointly called 
‘low socio-economic status’ (LSES) while other castes were filed as “general” (GEN). 

The study considered a few predictor variables: Teacher’s gender, Teacher’s SES (binary: low SES 
or general), Student’s Gender, Student’s SES (binary: low SES or general), Five disciplines 
(Computer science, civil engineering, social sciences, electrical engineering and math). The 
dependent variables were the five subscales of ratings from students, listed below: 

 

Since there were five dependent variables, multivariate regressions were done using subsets of the 
predictor variables. These analyses address the dependencies across the five subscales of ratings. 

The study notably had two datasets because 3 of the 5 disciplines had no low socio-economic 
teachers; thus, the second dataset (the one with 16,354 entries) were really a subset of the bigger 

dataset (112,919 entries) where only these two departments were included.  

The key findings: 
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The study found lots of subtleties such as this: 

“The pattern of ratings given by the five discipline students varied largely on different [student 
ratings]. In [computer science] and [math], female teachers were rated more highly than their male 
counterparts on Content Coverage, Assessment Skills, Practical Skills and Generic Skills scales 
[…]. Similarly, in [civil engineering], female teachers were rated higher than the male teachers on 
Motivational and Supportive and Generic Skills scales. Whereas in [social sciences], male teachers 
received higher rating then their female counterparts on Content Coverage, Assessment Skills, 
Motivational and Supportive and Generic Skills subscales.” 

The authors argued “gender atypicality” attracts more rewards from students “This study via this 
differentiation in ratings across the disciplines, reveal gender atypical behavior confirmation of the 
students, i.e. the students tend to give higher rating to the teachers in discipline that are less typical 
to their gender, as compared to the disciplines, that are more typical to their gender.”  

It is worth noting that, in this study, all mean differences range from 0.05 to 0.15, on a 5-point scale. 
These differences, though statistically significant, may not be of great practical significance. 

 

Mengel, F., Sauermann, J., & Zölitz, U. (2019). Gender Bias in Teaching Evaluations. Journal of the 
European Economic Association, 17(2), 535–566. https://doi-
org.ezproxy.library.ubc.ca/10.1093/jeea/jvx057d 

Description: 

The study was done via “a quasi-experimental dataset of 19,952 evaluations of instructors at 
School of Business and Economics (SBE) of Maastricht University in the Netherlands in the 
Netherlands. 51% of the students are German, and only 30% are Dutch. To identify causal effects, 
the authors “exploited the institutional feature that within each course students are randomly 
assigned to either female or male section instructors” The dataset is of students’ subjective 
evaluations of the teachers, their course grades, and students’ self-reported efforts (measured in 
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hours of studying). The main finding was that “lower teaching evaluations of female faculty stem 
mostly from male students, who evaluate their female instructors 21% of a standard deviation worse 
than their male instructors (this translates to an average difference of 0.15 points on a 5-point 
scale),” even after controlling for student grades and self-reported efforts. Gender bias was “worse 
in math-related courses” and for younger female instructors. 

The study used linear regression analysis. A linear mixed effects model, including course and/or 
department-level variables, would have been more appropriate.  

 

Wagner, N., Rieger, M., & Voorvelt, K. (2016). Gender, ethnicity and teaching evaluations: Evidence 
from mixed teaching teams. Economics of Education Review, 54, 79–94. https://doi-
org.ezproxy.library.ubc.ca/10.1016/j.econedurev.2016.06.004 

Subject of interest: Link between Student Evaluations of teaching (SET) and being female and 
being of non-caucasian ethnic background. 

Data Origin: Dutch university (Erasmus University) 

Summary: Proposes a new identification strategy to assess the association between teacher traits 
and student evaluations of teaching. Lecturers teach more than one course and many courses are 
co-taught by mixed gender and ethnicity teams. Allows study of the impact of gender and ethnicity 
on student evaluations within the same course. Controls for course heterogeneity and for self -
selection of teachers and students into courses. Also allows to control for personality or ability 
specific to teachers. 

Findings: Gender explains roughly ¼ of the sample standard deviation in SETs. Women are 11% 
less likely to attain the teaching evaluation cut-off for promotion to associate professor compared to 
men. They also claim that results are able to net out teacher unobservables such as ability or 
personality. They ran teacher fixed-effects models separately for men and women. Women obtain 
considerably lower teacher evaluations when teaching with men compared to teaching alone or with 
other women. Woman teachers would need a sizable 4.79 top publications to offset the negative 
impact of students’ evaluation of their teaching. There was no difference for ethnicity. However, in 
Gender studies and Social Justice courses, female teachers were rated higher than male teachers.  

Sample: 75% of all courses are co-taught. Among these, 65% are co-taught by mixed gender teams 
and about 15% are co-taught by female only teams. 66.54% of all courses offered are either co-
taught by mixed gender or female-only teaching teams.  

Data: Same questionnaire across courses over a five-year period. Dataset with 688 evaluations for 
a total of 272 courses. 
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This study, by controlling for academic outputs, and still showed that women needed to publish 
more to offset the disadvantage, did a better job than other studies on gender bias. However, there 
are no data on students. Student gender could have an important effect on the evaluations of 
teachers.  
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Clayson, D. (2013). Initial Impressions and the Student Evaluation of Teaching. Journal of Education 
for Business, 88(1), 26–35. https://doi-org.ezproxy.library.ubc.ca/10.1080/08832323.2011.633580 

Article is interested in the relation between initial impressions and SETs. Finds that first impressions 
of the instructor and their personality were significantly related to instructor evaluations made at the 
end of the course. 

Experiment: Initial impressions were gathered, after students were exposed to the instructor, but 
before the syllabus was distributed and instruction had taken place. Ratings based on initial 
impressions were then compared to data taken at the end of the 16 weeks.  

Data: Data mined from an existing database. During spring 2003, over 700 students in 
organizational management and principles of marketing classes were followed for an entire 
semester. Data was gathered about the students and the perceptions of the class and instructor 
regularly over 16 weeks. Eight instructors taught 13 sections of introductory business classes, with 
a total of 737 students. Sample size resulted in 567 for the ones who responded to both 
questionnaires, the rest having not responded to the first one or dropped out of the course. 

Students rated instructor personality using a variation of the Five Factor Model (i.e., agreeableness, 
conscientiousness, emotional stability, extraversion, and imaginativeness replaced openness to 
experience).Impressions of each dimension were given on a 7-point scale.  The student evaluation 
of teaching was measured using the institution’s formal SET (5 items), measured on a 5-point scale. 

Results: Initial expected grade and initial SET were significantly correlated with the initial measure 
of personality, though effects were very small (correlations less than .10). Both initial personality 
and initial SET were significantly associated with final measure of personality, and initial perception 
that grading be fair (effect sizes were small, correlations less than .20). 

Initial SET, before any instruction took place, was significantly related to final SET 16 weeks later, 
although effect size was small (correlation = .14). This seems to be consistent across the best and 
the worst students. 

It is unclear in some cases what precise statistical tests were used, which raises concerns about 
the quality of these data analyses overall. Though from what is reported, effects continue to remain 
small. 

 

Peterson, D. A. M., Biederman, L. A., Andersen, D., Ditonto, T. M., & Roe, K. (2019). Mitigating gender 
bias in student evaluations of teaching. PLoS ONE, 14(5), 1–10. https://doi-
org.ezproxy.library.ubc.ca/10.1371/journal.pone.0216241 

Paper wants to find a way to reduce gender bias in student evaluations. Performs an experiment 
which tests to see if gender neutral language reduces gender bias. Results indicate that it can 
reduce it significantly. 

Main Hypothesis: students provided with cues that make them aware of gender biases and motivate 
them to rely on less stereotypical considerations about their instructor will result in more positive 
ratings of female instructors compared to students who do not receive these cues.  

Sample: Four introductory courses in Spring 2018: 2 Intro to Biology and 2 intro to American 
politics. Each pair, one taught by a male instructor the other by a female. All instructors were white. 
Students were randomized into control and treatment conditions. One received the standard SET 
survey, the other used language intended to mitigate gender biases. The added text was: 
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Results: The added language seems to improve the average student ratings of female faculty, with 
no average effect for male faculty. However, it is unclear whether the effects of the added language 
counteracted implicit bias or made students overcompensate because they were worried about 
implicit bias. (The authors acknowledge this, but it might be a bigger problem than they think.) 
 

Peer, E., & Babad, E. (2014). The Doctor Fox Research (1973) Revisited: “Educational Seduction” 
Ruled Out. Journal of Educational Psychology, 106(1), 36–45. https://doi-
org.ezproxy.library.ubc.ca/10.1037/a0033827 

Note: The study consisted of many smaller studies, with lots of subtleties to report. The gist of the 
results is accurately represented in its abstract. I’ve summarized lots of details later.  

Below is a direct quote of the study abstract. 

“In their study about the Dr. Fox lecture, Naftulin, Ware, and Donnelly (1973) claimed that an 
expressive speaker who delivered an attractive lecture devoid of any content could seduce students 
into believing that they had learned something significant. Over the decades, the study has been 
(and still is) cited hundreds of times and used by opponents of the measurement of student 
evaluations of teachers (SET) as empirical proof for the lack of validity of SET. In an attempt to 
formulate an alternative explanation of the findings, we replicated the 1973 study, using the original 
video of the lecture and following the exact methodology of the original study. The alternative 
explanations tested on several samples of students included (a) acquiescence bias (via a reversed 
questionnaire and a cognitive remedy); (b) ignorance bias (participants’ lack of familiarity with the 
lecture content); (c) status/prestige bias (presentation of the speaker as a world authority); and (d) a 
direct measurement of students’ reports about their presumed learning. The Dr. Fox effect was 
indeed consistently replicated in all samples. However, the originally proposed notion of educational 
seduction leading to presumable (illusory) student learning was ruled out by the empirical findings: 
Students indeed enjoyed the entertaining lecture, but they had not been seduced into believing they 
had learned. We discuss the relevance of metacognitive considerations to the inclusion of self -
reported learning in this study, and to the wider issue of the incorporation of student learning in the 
contemporary measurement of SET.” 

Detailed summary: 

The paper replicates the so-called Dr. Fox experiment and rules out the conclusion drawn by 
previous researchers, the conclusion that “an expressive speaker who delivered an attractive 
lecture devoid of any content could seduce students into believing that they had learned something 
significant.” 

Study 1 was designed to replicate the original Dr. Fox experiment (or the Dr. Fox effect) and to 

offer an alternative explanation of the experimental results.  

Participants: “247 undergraduate students in several courses in the behavioral sciences (78.9% 
female, ages ranging between 18 and 48, Mage =23.8, SD = 4.2)” 

 

● Results (below are quotes): 

○ Almost all conditions showed a replication of the basic Dr. Fox effect, and 

participants’ evaluations of the lecturer were mostly favorable. At the same time, 

none of the manipulations that were tested in this study had a significant effect on 

reducing the favorable evaluations of Dr. Fox. 
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○ Thus, we concluded that the favorable ratings of Dr. Fox could not be accounted for 

by the manner in which the questions were asked or by the scale that was used, nor 

could the Fox effect be explained as reflecting acquiescence response bias.  

Study 2 was designed to test the status bias, but the results of the study suggest that “even if the 
status or implied prestige had any effect on students’ evaluations, it was a very small, insignificant, 
and negligible effect.” 

Study 3 was designed to test the ignorance bias. This kind of bias occurs when a confident expert 
teaches a topic about which the learners know nothing. Learners would naturally tend to be more 
impressed and feel ‘instructed’ because of the gap between the teacher knowledge and their 
ignorance of the subject matter. However, the study results show that “the group of informed 
students...evaluated Dr. Fox in the same way as the group of the ignorant students,” which 
suggests that the ignorance bias does not account for the favorable ratings for the Dr. Fox lecture. 

However, study 3 showed that students evaluated the lecture favorably even when they said that 
they did not learn anything from the lecture. This finding contradicts the conclusion drawn by 
previous researchers, the conclusion “an expressive speaker who delivered an attractive lecture 
devoid of any content could seduce students into believing that they had learned something 
significant.” It seems that just because students rate the lecture favorably does not necessarily 
mean that they believe that they have learned something. 

Meta-analyses are done to confirm this point, which suggests that “the notions of educational 
seduction and illusory learning have to be ruled out.” 

 

Response Rates and Non-Response Bias 

Al-Maamari, F. (2015). Response Rate and Teaching Effectiveness in Institutional Student Evaluation 
of Teaching: A Multiple Linear Regression Study. Higher Education Studies, 5(6), 9–20. Retrieved from 
http://ezproxy.library.ubc.ca/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=eric&
AN=EJ1085962&site=ehost-live&scope=site 

Description: 

The study consisted of two parts. The first part tried to predict response rate, and the second part 
progressively added variables to test the average ratings students gave to teachers based on many 
different multiple regression models. Note that in some of the models in the second part, response 
rate became a predictor, rather than the predicted, as in the first part. 

Data were limited to two large EFL (English as a foreign language) programs at a university setting 
in the Sultanate of Oman, with a total of 2095 courses included. There seemed to be no student-
level data, so all the analyses were done at the course level. 

The measurement used was a 13-item and an overall quality of teaching item, on a 5-point Likert-
type scale.  In the context of the analysis, the author used “statement 14” to refer to the average of 
the 13 items and “statement 15” to refer to the overall quality of teaching item.   

The main result of the first part was that both Instructor Gender and Course Type (non-degree v.s. 
degree courses) were significant predictors of response rate, but the effect sizes were small 
(explaining just 5% of the variance in response rate). The author pointed out that the test was 
significant because the sample size was large. 
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The main result of the second part was that the single ‘overall quality of teaching’ item (called 
“statement 15” in this paper) was a strong predictor of the average of the other 13 SET items, 
explaining 84% of the variance. 

The main contribution of the paper is in showing that response rates in these English language 
programs were not related to class size or instructor gender (effect size small though significant), 
and that response rates did not predict ratings. 

However, the findings need to be interpreted with caution in that there were no instructor-level data 
collected which can help tease apart influences from instructors and courses. It was not clear if the 
same course could be taught by different instructors. 

 

Treischl, E., & Wolbring, T. (2017). The causal effect of survey mode on students’ evaluations of 
teaching: Empirical evidence from three field experiments. Research in Higher Education, 58(8), 904–
921. https://doi-org.ezproxy.library.ubc.ca/10.1007/s11162-017-9452-4 

Three experiments were designed to test the effect of survey mode (online vs. paper-and-pencil) on 
the response rates of teaching evaluations. 

In design one (split half), students were randomized into “online (using a link with a course-specific 
transaction number -- TAN)” and “paper-and-pencil”. 

In design two (twin courses), pairs of twin courses that were taught by the same instructors with 
identical content were used. Classes within the same pair were randomized into “online” (via e-mail) 
and “paper-and-pencil”, i.e. if one in the same pair was online, the other would be paper-and-pencil. 

In design three (pre-post), they used a list of courses with past paper SET from summer 2013. Then 
found courses in summer 2014 to compare a change of survey mode over time (instructor and topic 
were identical to 2013). Then randomly assigned paper or email conditions to them. Information 
was collected about the self-selection of participants and made a distinction between attending and 
non-attending students. 

Students were all from the University of Munich, Faculty of Social Sciences. 

More information on the designs and sample sizes below: 

 

Overall result is clear: response rate was consistently higher with paper. 
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The authors think that their study is in line with most of the literature on this topic. But they think 
their study design allows them to draw firmer conclusions about the causal effect of survey mode on 
SET, compared to quasi-experimental and non-experimental designs. 

They also argue that, contrary to popular opinion, pencil and paper surveys are not the gold 
standard by which to assess the quality of online SET. Both paper and online surveys have their 
own kinds of non-response and related biases, as some students do not show up to class for the in-
class survey. Online-based methods at the very least make it accessible to all students no matter if 
they attend class on survey day or they do not.  

Third conclusion is that one should not confound the type of survey mode (online versus paper) with 
the survey situation (in class versus after class). And found that the highest response rates were 
through email surveys which were given in class and were accessible outside of class. 

 

Goos, M., & Salomons, A. (2017). Measuring teaching quality in higher education: Assessing selection 
bias in course evaluations. Research in Higher Education, 58(4), 341–364. https://doi-
org.ezproxy.library.ubc.ca/10.1007/s11162-016-9429-8 

Student evaluations of teaching typically have missing responses, which are not necessarily 
random, pointing to a selection bias. 

Data were from 28,240 students in 3329 courses taught by 1781 teachers in a European university. 

Selection bias was quantified by the differences in teaching evaluation scores between those who 
responded and those who did not, and a few predictors were used to predict whether one 
responded. The authors used the fact that some courses were offered in two different semesters, 
which typically had different response rates, because one was closer to long holidays, to figure out 
who did not respond (grouped by student variables). 

The overall selection bias effect, in standardized units, is summarized in this way: those who 
responded were estimated to give ratings that were 0.13 standard deviations higher than those who 
did not. There was no significant impact of the following variables: being a female student, student 
grade, student activeness (how many courses the student evaluates), how many courses the 
teacher being evaluated teaches.  

The authors admit that the university had atypical timing of semesters and admitted limitations of 
their generalizability. 
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Wolbring, T., & Treischl, E. (2016). Selection bias in students’ evaluation of teaching: Causes of 
student absenteeism and its consequences for course ratings and rankings. Research in Higher 
Education, 57(1), 51–71. https://doi-org.ezproxy.library.ubc.ca/10.1007/s11162-015-9378-7 

The study argued that missing responses due to absenteeism, was in a non-random fashion, 
potentially causing a selection bias in SETs. 

The authors showed from in-class course evaluations at a faculty of the University of Munich, 
encompassing 23 semesters for 756 lectures, that response rates (mostly caused by skipping the 
class when the course evaluation was done) were related to course ratings, as in the figure below: 

 

The authors used many predictors to explain absenteeism at the time of course evaluation. In the 
final complete model, significant predictors of absenteeism included: course preparation, course in 
quantitative methods [authors showed that students felt that they should attend quantitative classes 
more because they cannot rely on self-studying], class climate, course load [the heavier the load, 
the more likely students skip classes]. Additional predictors that were not significant included course 
evaluations administered early in the term, prior interest in the topic, and poor exam performance. 

Students had been asked to give course evaluations twice and the authors showed that the results 
were unstable (lots of discrepancies between the two times in terms of ranking). 

The authors had pointed out that the course evaluations already had a selection bias because 
students who mostly likely did not choose to register for the courses randomly, and that schools did 
not admit students randomly. 

It is not stated explicitly in the article if these are paper-and-pencil evaluations, but it appears that 
was the case, because the authors matched students’ responses, from the two surveys, based on 
typeface. This limits the generalizability of this study to paper-and-pencil evaluations.  Also, the 
justifications for converting ratings into rankings based on these ratings were not clear. Ranking is 
known to be a lot less stable than ratings. 
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Macfadyen, L. P., Dawson, S., Prest, S., & Gašević, D. (2016). Whose feedback? A multilevel analysis 
of student completion of end-of-term teaching evaluations. Assessment & Evaluation in Higher 
Education, 41(6), 821–839. https://doi-org.ezproxy.library.ubc.ca/10.1080/02602938.2015.1044421  

Description: 

The study is about differences in response rates by the multiple factors summarized later.  

The students’ teaching evaluations were collected at the year 2009/10 across all course 
enrollments (94,161) offered at the Faculty of Arts at UBC. In addition to 646 students whose 
degree programme area is not given, students in the sample were enrolled in the following degree 
programme areas: arts (N = 10,426), medical/paramedical (N = 32), science (N = 8108), education 
(N = 24), business (N = 1862) and fine arts (N = 446). From a possible 94,161 course enrolments 

by 21,534 students, a total of 46,774 end-of-term SETs were completed, providing an overall 
average completion rate of 49.7%. To be clear, the student themselves were not necessarily in the 
Faculty of Arts but the courses were. 

There were five key findings: 

First, response rates clearly differed by course discipline.  This result was obtained through 
descriptive statistics and the random effects in the multilevel model. 
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Second, students with higher grades in the course were more likely to complete teaching 
evaluations. A student is 65% more likely to respond in courses that they do well in than those that 
they do not. This was obtained using cross tables (descriptive statistics). 

Third, and perhaps most importantly, after controlling for the aforementioned factors, older (using 
age percentile ranks), female, and students whose majors are related to the courses and those in 
lecture-based courses are the ones more likely to give responses. This was based on a multilevel 
linear regression to look into the differences in response rates to the teaching evaluation, controlling 
for course types (e.g. independent study or lecture-based), class sizes, whether the course is 
obviously related to the student’s major (“disciplinary saliency”), along with student characteristics, 
such as age, sex and major. 

Fourth, based on simple logistic models, a final side result was that students in medicine, science, 
and business were significantly more likely to complete to teaching evaluations, compared to other 
students enrolled in Arts courses. 

Finally, the authors observed higher response rates in term 1 compared to term 2, and concluded 
“some of our observations might be interpreted as indicative of ‘evaluation fatigue’.” 

 

Other Related Topics 

Fletcher, J. F., & Painter-Main, M. A. (2014). An elephant in the room: bias in evaluating a required 
quantitative methods course. Journal of Political Science Education, 10(2), 121-135. https://doi-
org.ezproxy.library.ubc.ca/10.1080/15512169.2014.894350 

Sample Information: University of Toronto students taking a full year quantitative methods course in 
Political Science between 2009 & 2011. A required class for students majoring in Political Science. 
The authors were interested in the effect of framing on the students’ response to the question 
“would you still have taken this course?”.    
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In this experiment, the authors varied the “retake” question by comparing students’ responses to the 
question “Considering the value of this course in preparing for future study and future work, would 
you still have taken this course?” (the Revised question) versus the standard wording, “Considering 
your experience with this course, and disregarding your need for it to meet program or degree 
requirements, would you still have taken this course?” (the Traditional question). 

The Revised question was not intended to be neutral, but to provide students with an alternative 
frame, which primed future considerations rather than past ones. 

Results: 

 

 

In table 2, 100% of students who answered “Yes” to the traditional question, also answered “Yes” to 
the revised question. On the other hand, 28% of those who answered “No” to the traditional 
question, responded positively to the modified question. Overall, this study reminds us that question 
wording can influence responses. 

  

Murray, K. B., & Zdravkovic, S. (2016). Does MTV really do a good job of evaluating professors? An 
empirical test of the internet site RateMyProfessorscom. Journal of Education for Business, 91(3), 
138–147. https://doi-org.ezproxy.library.ubc.ca/10.1080/08832323.2016.1140115 

Description: 

The authors recruited 6 professors teaching Foundations of Management in the school of business 
at Bryant University, USA, and had all 276 students (of whom 91% responded) rate these 
professors using a few different scales at the end of the term. One contained a two-item scale with 
only “clarity” and “helpfulness”, similar to that used on RateMyProfessors.com, and the other few 
were more the standard 12-item student teaching evaluation tools. The authors then compared 
these to the RateMyProf 2-item ratings on RateMyProf. 

Their key findings were: 
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First, only a small fraction of students enrolled with a given professor (< 5%) actually rated that 
person on RateMyProfessor. These very small response rates were inadequate for generalizing to 
all an instructor’s students. 

Second, students who used RateMyProfessor tended to rate the professors lower, compared to 
those who responded to the two-item in-class scale. Third, students’ evaluation using the 12-item 
institutional scale yielded higher ratings of the professors. 

The authors concluded that RateMyProfessors.com should not be taken seriously due to the lack of 
sampling adequacy and bias towards lower ratings.  

It is worth noting that only six instructors were evaluated, all in business, so the generalizability of 
the results could be questioned.  

 

Jones, J., Gaffney-Rhys, R., & Jones, E. (2014). Handle with Care! an Exploration of the Potential 
Risks Associated with the Publication and Summative Usage of Student Evaluation of Teaching (SET) 
Results. Journal of Further and Higher Education, 38(1), 37–56. Retrieved from 
http://ezproxy.library.ubc.ca/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=eric&
AN=EJ1027993&site=ehost-live&scope=site 

Description: 

This paper is a commentary on previous SET studies, with particular emphasis on issues in the UK 
institutions of higher education. The authors discouraged the use of SET for summative purposes 
(tenure and promotion), while formative use was encouraged. The authors clarified that they were 
not suggesting abandoning quantitative teaching evaluation scales.  

In the context of the U.K., the authors suggested the following: 

● SET questions could focus upon learning rather than teaching, thus encouraging students to 

reflect upon their own performance. 

● Involve faculty in SET design. 

● Require all new students to undertake an induction session that explains the rationale for 

SET, its usage and student responsibilities. 

● Avoid using mixed data collection methods for SETs (e.g. online/offline), unless allowance 

for potential bias is acknowledged during evaluation. 

● Use several tools/methods to gain feedback on lecturers' performance, e.g. focus groups or 

peer observation. 

● Ensure that it is possible to identify the students who complete the SETs (for example, by 

requiring them to insert their student identification number) in order to address the issue of 

inappropriate or inaccurate comments and to gain further information regarding allegations 

of incompetence. 

● Ensure that managers/administrators are trained so that they appreciate the potential for 

bias and legal issues. 

● Measure against a standard mean score, rather than make comparisons across modules. 

● Consider abandoning the summative use of SET results and therefore utilize them as a 

professional development tool only. 

● Allow the lecturer to view and comment upon the results before escalating them further. 

● Ensure that the dissemination of results is in line with the policy recommended earlier. 

● Avoid wholesale publication of SET results via the intranet or group emails. 
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Though not organized specifically to address biases in teaching evaluations, this paper reviewed a 
few contributors of biases: online vs offline environments, the use of 5-point likert scales, the use of 
the scale (high risk -- related to tenure etc. v.s. Low risk -- affects how instructors behave), etc.  

 

Keeley, J. W., English, T., Irons, J., & Henslee, A. M. (2013). Investigating Halo and Ceiling Effects in 
Student Evaluations of Instruction. Educational & Psychological Measurement, 73(3), 440–457. 
https://doi-org.ezproxy.library.ubc.ca/10.1177/0013164412475300 

The study aimed to understand Halo and Ceiling effects in teaching evaluation across three 
universities at three different regions of the U.S. with a convenience sample of 537 students 
(female= 320; 59.6%, average age of 18.99   [SD= 2.04], Caucasian = 385; 71.7%, African 
American= 117; 21.8%). 

A halo effect occurs when a rater’s opinion about one aspect of the teacher influences the 
remainder of that person’s ratings. To examine the halo effect, the authors used two videotaped 
lectures and manipulated specific teacher behaviors to be ‘‘good’’ or ‘‘bad’’. This was based on 
specific items on a 28-item teaching evaluation instrument (the Teacher Behavior Checklist).  The 5 
manipulated items are bolded in the table below. To examine ceiling/floor effects, they expanded 
the standard 5-point scale to either a 7- or 9-point scale. 
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The average change between the ‘‘good’’ and ‘‘bad’’ video for the five manipulated items (see 
above table) remained the same as that for the other 23 items. Based on this finding, the authors 
concluded that the Teacher Behavior Checklist ratings exhibited a halo effect. 

In the testing of the ceiling and floor effects of the scale, the authors stretched the original 5-point 
scale to 7 and 9 points using different anchors. The key point is to test if expanding the scale 
helped capture more variations. They found minimal gain in variability stretching the model, and that 
the best fitting model was with the 5-point scale. 

 

While the authors found no evidence or advantage for stretching the scales from 5 to 7 or 9 points, 
they claimed that “The halo effect also influences ceiling/floor effects via students’ tendency to rate 
items similarly. When students have a positive impression of the teacher, all items tend to float 
toward the ceiling of the scale. When students have a negative impression, all items drop toward 
the floor.” 

Though this study was a well-controlled experiment, most teaching evaluations don’t use behavioral 
checklists, so one cannot be sure if the results are generalizable. 

 

Huybers, T. (2014). Student evaluation of teaching: the use of best–worst scaling. Assessment & 
Evaluation in Higher Education, 39(4), 496–513. https://doi-
org.ezproxy.library.ubc.ca/10.1080/02602938.2013.851782 

The study aims to promote a wider use of best-worst scale with three examples of application from 
their institution (University of New South Wales, Australia). 

The scale works this way: Students are given sets of attributes to rate, and for each set, to choose 
the “best/ most demonstrated/ most important ...” and the worst. As, below. The same attribute 
appears in multiple sets, and thus it’s possible to calculate the probability that the attribute is 
selected as “best/ most”  v.s. “Worst/least ”. 
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Then, the analysis and data visualization are based on the probability that an attribute is rated most 
important/ most demonstrated etc. minus the probability it was rated worst/ least. As demonstrated 
below: 

 

As shown in the “Most minus Least” column above, this method worked well to differentiate each 
item, even on a small scale (n = 26) and provided clear guidance for the lecturer being rated (in the 
case demonstrated above). 

The author proposed that even more guidance could be provided if students were also asked to 
rate the importance of attributes using the same best-worse scaling, as shown in the following table. 
It can be seen that the lecturer rated should work on attribute 8, where importance > performance 
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(i.e. underperforming on something important) and that attribute 9 was an overkill (performance > 
importance).  

 

The author suggested that when used on a larger scale, one can increase the number of attributes 
being rated in one set to save time. In their example, it was increased from 3 to 5.  

However, a major drawback of the best-worst scaling proposed in this study, is that it is time 
consuming and tiring for students to complete on a large scale. For example, 10 attributes 
measured in sets of 3 required, would result in 120 questions. It’s worse if students need to rate 
multiple courses.  

 

Li, C., & Wang, X. (2013). The power of eWOM: A re-examination of online student evaluations of their 
professors. Computers in Human Behavior, 29(4), 1350–1357. https://doi-
org.ezproxy.library.ubc.ca/10.1016/j.chb.2013.01.007 

The paper attempts to show that “students’ evaluations on RateMyProfessors (RMP) or similar 
websites may lead to biased decision-making, independent of validity.” 

Its studies focus on “how online evaluations influence students’ attitudes toward their professors 
and their subsequent course enrollment behavior (or course enrollment intentions) in two 
experiments, focusing on two critical variables: message valence and message volume.”  

Three hypotheses about how electronic word-of-mouth (e.g., RMP ratings) influence students’ 
decision making: 

H1. Higher perceived professor quality online leads to higher course enrollment   

H2. There will be an interaction effect between online evaluation volume and valence on 
students’ course enrollment intentions. When the volume is high, the message valence 
effect on course enrollment intention will be strengthened. When the volume is low, the 
valence effect on course enrollment intention will be weakened.      
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H3. There will be an interaction effect between online evaluation volume and valence on 
students’ attitudes toward their professors. When the volume is high, the message valence 
effect on attitude will be strengthened. When the volume is low, the valence effect on 
attitude will be weakened. 

Study 1: A naturalistic field experiment  in a large southern university in the United States. Spring 
2009. Used alphabetical order, and every 5th professor was selected. Sample size of 266 
professors, for 236 courses. Results: “it was illustrated that students do use RMP to make course 
selection decisions”  

Study 2: a factorial 2x2 lab experiment; the two factors being manipulated--message valence 
(positive vs. negative) and message volume (high vs. low). 80 volunteer undergraduate students 
(Age: M = 20.71, SD = 2.60; Gender: 75% female) studying at a university in China were randomly 
assigned to one of four different groups. Each asked to imagine having an opportunity to study at a 
university abroad that offers a communication class. They were asked to view a fictitious website 
which contains information about the class. The website used for these four groups are the same 
except for the reviews of the Prof who teaches the class. 2 websites provided 25 reviews each (one 
website had 20 positive and five negative reviews, and the other website had five positive and 20 
negative reviews), and the other two websites offered five reviews in total (one website had four 
positive and one negative reviews, and the other website had one positive and four negative 
reviews). Afterwards, the students were asked to fill out a questionnaire, where they need to 
evaluate students from a 1 to 7 scale. Results: H2 and H3 were supported. “Given the same 
valence, the volume of online reviews of a professor may serve as a heuristic cue and mislead 
students to form biased attitudes and behavioral intentions.” 

From their results, the authors proposed an overall model how how RMP ratings could relate to 
student choices and attitudes toward a professor: 

 

 

Subramanya, S. R. ed. (2014). Toward a More Effective and Useful End-of-Course Evaluation Scheme. 
Journal of Research in Innovative Teaching, 7(1), 143–157. Retrieved from 
http://ezproxy.library.ubc.ca/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=eue&
AN=95848490&site=ehost-live&scope=site 

Author claims that End-of-Course (EOC) evaluations have overall changed very little. Consists of 
students filling out a survey, developed 10+ years ago, as a means of providing feedback to 

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 294 of 358

http://ezproxy.library.ubc.ca/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=eue&AN=95848490&site=ehost-live&scope=site
http://ezproxy.library.ubc.ca/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=eue&AN=95848490&site=ehost-live&scope=site


 
 

 

Student Evaluation of Teaching Working Group Report 2020 

 

 

35 

instructors about how students feel about learning experiences, course content, and instructor 
teaching. Hence, the need for an enhanced model for teaching evaluations.  

Talks about the current model of EOC evaluations, which is considered open-ended, where the 
professor and administration is left to interpret the EOC evaluations: 

 

Proposes an enhanced alternative model:  

 

Discusses and addresses the issues with the current schemes of evaluation that have remained 
unchanged. Listed in this box: 
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Primary objective is to make evaluations by students more objective, relevant, and effective. Made 
more objective if biases toward course and/or instructor are identified, removed, or minimized. 
Made more relevant by considering changes that have taken place in teaching and designing 
questionnaire accordingly. Made more effective by making a close-loop system that incorporates 
data analysis, consultations and remedial measures to develop improvement.  

 

Martin, L. R., Dennehy, R., & Morgan, S. (2013). Unreliability in Student Evaluation of Teaching 
Questionnaires: Focus Groups as an Alternative Approach. Organization Management Journal 
(Routledge), 10(1), 66–74. https://doi-org.ezproxy.library.ubc.ca/10.1080/15416518.2013.781401 

This discussion paper proposes the use of focus groups to gather student feedback on teaching. It 
begins by proposing that inconsistencies in the studies on SET, no matter the form, may be due to 
misunderstood questions and responses. “Misunderstanding” can mean  1) students may believe 
that the survey is not really anonymous and they may worry about the use of the results; 2) A lack 
of knowledge about how students judge and process information regarding effective teaching; 3) 
Students are skeptical and cynical towards the evaluation process; 4) Certain questions that are 
important to the students do not appear in the questionnaires. 

And then it proposes to measure teaching effectiveness by the focus-group method (directly quoted 
from the paper). 

● Previous research shows that focus groups can be used effectively to alleviate student 

response problems associated with SETs.      

○ “Focus-group interviews provide a medium through which normally nonresponsive or 

reluctant participants are likely to express their views (Bagnoli & Clark, 2010; 

Kitzinger, 1995; Powell, Hunt, & Irving, 1997). So students, who are hesitant to reply 

critically because of fear of retaliation, will be more open to discussion. Because 

properly conducted focus groups create interactions that are likely to produce 

specific concepts (Claes & Heymans, 2008), the reasons why students hold certain 

beliefs will emerge.”  
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● Focus groups improve students’ appreciation for the process of evaluation. Students will 

thus be more likely to respond truthfully. 

● Focus groups provide more detailed information (such as students’ attitudes) than 

questionnaires. 

● Focus groups can address some of the problems in SETs. For example, if a student does 

not understand a question in a focus group, the moderator may further explain it or the 

group may discuss and figure out what the question means. But if a question does not 

understand a question is SET, the student may just skip the question. 

● Having a moderator in a focus group that listens to the students’ opinions gives students a 

sense of having an impact on their education. 

● Focus groups, in their promoting self-disclosure, will allow active learning to take place. 

Students will become more confident in their abilities to evaluate their teachers. 

However, the paper also recognizes that there are several issues surrounding the focus group 
approach. It then proposes “a set of consideration the requires discussion and resolution before 
implementing a focus group approach.” (All sentences below are quoted from the article.)  

● How expensive would it be to either duplicate the current evaluation system (i.e., use both 

SETs and focus groups), partially adopt the focus-group evaluation, or switch to focus-group 

evaluation completely? What outcomes are desired? How would “successful” results of 

focus-group evaluation be defined? Where would funding be available? Would it make 

sense (i.e., be less expensive) to start with a pilot program in a few classes, evaluate the 

results, learn from them, and then implement focus-group evaluation on a wider scale if 

warranted?  

● In terms of faculty: Can they help design the focus-group approach, thereby increasing their 

commitment and buy-in to the change? What resistance might occur from faculty members 

who have pros- pered under the SET system with consistent high ratings? Also, some 

faculty may need training in running of a focus group.  

● In terms of the intended use of data: Will the faculty trust the data analysts to be fair and 

balanced (an issue because the data from focus groups are more subjective than the 

numbers from the SETs)? How will deans and department heads use the new type of data 

for both developmental and salary decision purposes? Will there need to be training for the 

administrators, possibly at additional cost? 

● In terms of the triangulation of method: Should schools that decide to try focus-group 
evaluation also use another evaluation tool such as faculty self-evaluation, qualitative 
evaluations, SETs, observations, or peer review? How is this decision to be made and who 
are the relevant decision makers?         

In this paper, it is unclear exactly how students who are hesitant to reply critically because of fear of 
retaliation will actually be more open to discussion. Moreover, and although focus groups have 
some merit, they are expensive, time-consuming, and thus not practical.  

 

Stroebe, W. (2016). Why Good Teaching Evaluations May Reward Bad Teaching: On Grade Inflation 
and Other Unintended Consequences of Student Evaluations. Perspectives on Psychological Science, 
11(6), 800–816. https://doi-org.ezproxy.library.ubc.ca/10.1177/1745691616650284 

Commentary paper. Topic: University GPAs have increased for decades while time invested by 
students has decreased. Why is this? Paper argues that grading leniency is encouraged by the use 
of teaching evaluations in decisions regarding promotion, tenure and hiring. Instructors believe that 
the average student prefers courses that are entertaining, require little work, and result in high 
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grades, and thus would more likely rate a course highly based on this. Positive association between 
student grades and their evaluation of teaching reflects a bias rather than teaching effectiveness. If 
good teaching evaluations reflected improved student learning, they should be positively related to 
grades received in subsequent courses that build on knowledge gained in the previous course. 
Teaching evaluations of concurrent courses are negatively related to student performance in later 
courses are more consistent with the assumption that the evaluations are the result of lenient 
grading than effective teaching. 

Discusses two kinds of empirical evidence: experiments and correlational evidence, both offer some 
support for bias from students evaluating their professors. This portion of the paper focuses on the 
degree to which a students’ grade affects their evaluation of the professor.  

In the section about determining whether there is grading leniency, the authors discuss that the 
evidence for the existence of bias related to grades and student evaluations isn’t evidence for 
grading leniency as a result. The focus should be on perceived bias instead. Provides very limited 
evidence that professors actually grade students leniently based on the desire to get better 
evaluations. 

Presents limited evidence that perceived grading leniency from students increase teaching 
evaluation. Also presents some decent evidence that perceived grading leniency from students 
decreases the likelihood of them taking courses from that professor. Tends to be more prevalent in 
less able students (ones with lower SAT scores)/ 

He outlines ‘the dark side’ of grading leniency, in response to claims that grading leniency might be 
a win-win for both students and teachers. Points to evidence that the more lenient the grader, the 
more demotivated students might be. Grades are also supposed to give feedback to students on 
their strengths/weaknesses/talents, supposed to help them with career choice. Grades which are 
more strict are more likely to indicate future performance than lenient grades. Lenient grades 
invalidates grades as selection criteria on job markets (or, as I’m adding grad school). 

What has been clearly established:  

(1) There has been grade inflation.  

What needs better support in the article:  

(2) There is grading leniency. 

(3) Teachers think that if they grade leniently, they will get better teaching evaluations. 

(4) Teachers actually do grade leniently to get better teaching evaluations, and not for other 
reasons. (Such as thinking that grading more leniently and assigning less work is actually 
conducive to student learning.) 

The paper does a decent job reviewing literature and arguing for their position. However, its main 
flaw reflects the lack of sufficient evidence to support the claims as fully as they should be. It 
relies more on intuitive connecting premises and arguments than the data itself presents. Using an 
argumentative strategy that might be called, “It would be reasonable to think that this supports x 
and y.” And while this is fine as far as publishing papers go, it’s not sufficient to conclusively support 
the authors’ contentious claims. At the most, the authors provided 3-4 studies to support each step 
in their argument, of which 1-2 were usually said by the author to be limited in its support, or merely 
suggestive. Furthermore, this tenuous support really only supports (2) & (3) above, and not (4). The 
authors never consider the possibility that grading leniently and assigning less work could in fact be 
beneficial to student learning not detrimental. 
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Griffin, T. J., Plummer, K., & Barret, D. (2014). Correlation between grade point averages and student 
evaluation of teaching scores: taking a closer look. Assessment & Evaluation in Higher Education, 
39(3), 339–348. https://doi-org.ezproxy.library.ubc.ca/10.1080/02602938.2013.831809 

Description: 

The study looked at 2073 general religion education courses at Brigham Young University (BYU), a 
religious university and found an overall correlation of .37 between student GPA and the evaluation 
the student gives. When the data were disaggregated by courses taught by individual instructors, 
the correlations ranged between .21 and .42, showing variability. Most of the disaggregated sample 
sizes were greater than 200, so are not considered underpowered. Since BYU has a higher than 
average GPA at admission, the correlation may have been attenuated by range restriction. 

 

Kalender, İ. (2015). Measurement invariance of student evaluation of teaching across groups defined 
by course-related variables. International Online Journal of Educational Sciences, 7(4), 69-79. 

The study tested if “measurement invariance” holds for the 10-item teaching evaluations used in the 
Ihsan Dogramaci Bilkent University in Turkey, based on the 625 courses from the 20388 students 
(undergrad + grad students) enrolled. 

Measurement invariance basically means if the test (here the teaching evaluation) behaves the 
same way across multiple groups. “Behaving the same” means 1) measuring the same latent 
variables, 2) measuring them to the same degrees (i.e. same factor loadings), and 3) measuring 
them to the same error terms (same level of unpredicted randomness).  

 Fulfilling condition 1) is called configural invariance. 

 Fulfilling conditions 1) + 2) is called weak invariance. 

 Fulfilling condition 1) + 2) + 3) is called strong invariance. 

The authors tested all three of types of invariance, across the following factors students grade level 
(1st year, 2nd year, 3rd year and 4th year), course type (mandatory for undergrads, electives for 
undergrads and mandatory for grads), and credits (2-3 or 4-5). 

The questionnaire used had the ten 5-point Likert-type items: (i) The instructor clearly stated course 
objectives and expectations from students (expectations), (ii) The instructor stimulated interest in 
the subject (interest), (iii) The instructor was able to promote effective student participation in class 
(participation), (iv) The instructor helped develop analytical, scientific, critical, creative, and 
independent thinking abilities in students (thinking), (v) The instructor interacts with students on a 
basis of mutual respect (respect), (vi) The instructor was on time and has not missed classes 
(timing), (vii) The instructor taught the course in English (English), (viii) Rate the instructor's overall 
teaching effectiveness in this course (effective), (ix) I learned a lot in this course (learnt), and (x) 
The exams, assignments, and projects required analytical, scientific, critical, and creative thinking 
(assessment). 

After the Confirmatory Factor Analysis, the timing and English items were deleted (struckthrough). 

Then, the main finding was that weak measurement invariance held, i.e. fulling conditions 1 & 2 
(see above definitions) given that there is only one latent variable measured. The items measure 
the same latent variables, to the same degree, across factors studied (year-level, course type, etc.). 
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The authors claimed that it’s important to test for measurement invariance before cross-group 
comparisons. 

The usefulness of the results of this study depends on whether there is interest in the factors 
studied (“student grade year”, “course type” and “credits”). Also, it was not clear what departments 
were covered by the study. 

 

Royal, K. D., & Stockdale, M. R. (2015). Are Teacher Course Evaluations Biased against Faculty That 
Teach Quantitative Methods Courses? International Journal of Higher Education, 4(1), 217–224. 
Retrieved from 
http://ezproxy.library.ubc.ca/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=eric&AN=EJ10
60595&site=ehost-live&scope=site 

Sample: Graduate student responses to teacher/course evaluations. College of Education at a large 
Midwestern university. 

Data Analysis Techniques: Item response theory (IRT) [Rasch Rating Scale Model] and Differential 
Item Functioning (DIF). 

Survey Information: Teacher Course Evaluations (TCEs) from the university. 19 items among three 
categories. Five-point rating scale, Strongly Disagree, Disagree, Agree, Strongly Agree, and Not 
Applicable. Used all raw data for all graduate courses in the College of Education across two recent 
fall semesters.  

Data Used: Three classes of data used: 1) Quantitative Courses (15 classes/249 TCEs); 2) all other 
methods courses (7 classes/129 TCEs) and 3) all non-methods courses (146 classes/2186 TCEs). 
Total sample size: 2564 TCEs 

Motivation: Many students tend to perform poorly or have anxiety toward quantitative courses. This 
was supposed to test if students rated quantitative teachers worse than other teachers on TCE.  

Results: Some students are harsh raters and some are a lot more lenient. Controlling for this rating 
leniency/strictness, students answered the questions related to the structure/design of quantitative 
courses more favourably, whereas they rated teacher-related questions less favorably, compared 
with non-quantitative-method courses. The authors had shown through model fit indices that the 
fundamental assumptions of the Rasch model was fulfilled. 

The authors provided enough preliminary evidence (not conclusive) for a test bias based on the 
type of the courses (quantitative vs non-quantitative). 
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Appendix 2 – Reported Statistics for Student Experience of 
Instruction 
 

Preamble  
The quantitative data captured as part of students’ experience of instruction is a key input to the 
process of evaluating teaching. For many years, UBC has collected student feedback on a set of 
items (different sets across campuses), ascribing numerical values (1-5) to the Likert-scale style 
answer choices of Strongly disagree through Strongly Agree. Reducing this feedback down to a 

single number can lead to misinterpretations and over-interpretations of what these scores can 
indicate. This appendix sets out to answer two fundamental questions relating to such data: what is 
the best way to summarize and depict the data and how accurate is it?  

 

What we report 
When summarizing numerical data, we try to capture two main ideas: the middle (often called 
central tendency), and how much individual scores converge around or spread away from that 
middle (often called variability). Different ways exist to capture each of these ideas numerically.  
 
For many years, UBC reported the arithmetic average (“mean”) and standard deviation of student 
responses to each of the UMI items; the two capture the central tendency and variability, 
respectively. Although this choice is common practice in much social science research, these 
values can disguise important differences in distributions of student responses—differences which 
we argue are important when using these values for evaluating teaching. Consider the following two 
distributions of student responses in 2 hypothetical courses, (a) and (b). (Note that the number of 
respondents is very low for illustrative purposes.) 

 

 
Scale Value / Rating Number of students 

selected 
(Frequency) 

Scale Value / Rating 
Number of students 

selected 
(Frequency) 

1 strongly disagree 0 1 strongly disagree 3 
2 disagree 1 2 disagree 1 
3 neutral 6 3 neutral 0 
4 agree 4 4 agree 9 
5 strongly agree 1 5 strongly agree 2 
Total number of 
Respondents: 

12 
Total number of 
Respondents: 

15 

Figure 1: Two hypothetical distributions of student responses 

 

These distributions have essentially the same mean values (3.4), yet their distributions are 
markedly different. Therefore, we have been moving to a score called the Interpolated Median (IM), 

0.00

0.25

0.50

0.75

1.00

1 2 3 4 5

Rating

(a)

0.00

0.25

0.50

0.75

1.00

1 2 3 4 5

Rating

(b)

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 301 of 358



 
 

 

Student Evaluation of Teaching Working Group Report 2020 

 

 

42 

which does a better job than the mean of capturing how much agreement there is around the 
middle of the data. A median is a different measure of central tendency that divides the scores in 

half, such that as many scores fall above as below that value. The IM adjusts the median upwards 
or downwards depending on the distribution of scores, to better capture how much respondents’ 
ratings are similar to each other. The IM is calculated using the following formula:  

 
This expression is only valid if n is not zero (i.e., some data point in the distribution is equal to the 
median value) otherwise, the interpolated median is simply the median. The IM makes a small 
upwards or downwards correction to the median value, reflecting the distribution of data points 
above or below the median value. This is illustrated below with the data from the two hypothetical 
response distributions in Figure 1.  

 

 

Figure 2: IM values for the two hypothetical courses from Fig 1, (a) left and (b) right. 

 
In our example above the IM values are 3.3 and 3.9 for distributions (a) and (b) respectively, 
providing a clear way to distinguish different distributions, in comparison to the mean, which is 3.4 
in both cases. In Course A, respondent choices are almost all either a 3 or a 4, so the IM is very 
similar to the mean. However, in Course B, 20% of respondents in Course B chose strongly 
disagree, although more respondents agreed and strongly agreed. The IM formula does a better job 

of taking into account all respondents’ feedback than the mean (or the median) does when 
estimating the central tendency. 

 
IM is our best indicator of the central tendency of student response feedback. We add to this 
indicator a measure of variability to get a sense of how much respondents converge around or differ 
from that IM, a measure of dispersion or spread. The dispersion index avoids statistical 
assumptions that come with the standard deviation (i.e., that scores are normally distributed) and is 
calculated as follows2: 

                                                        
2 Rampichini, C., Grilli, L. & Petrucci, A (2004). Analysis of university course evaluations: from descriptive measures to 
multilevel models. Statistical Methods & Applications 13, 357–373 (2004). 
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𝐷 =  ∑ 𝐹𝑘(1 − 𝐹𝑘),    0 ≤ 𝐷 ≤
𝐾 − 1

4
,

𝐾−1

𝑘=1

 

 
𝐷 is the dispersion index, 𝑘 = 1, 2…, 𝐾 are the categories of possible responses for each question, 

and 𝐹𝑘 is the relative cumulative distribution function of the responses. As our questions have five 
possible responses (K = 5), the dispersion index can range from 0 to 1). A dispersion index of zero 

indicates that all students in the section gave the same rating to the instructor, whereas 1 is 
obtained when the class splits evenly between the two extreme values (Strongly Disagree & 
Strongly Agree).  In UBC data, the dispersion index rarely exceeds 0.7; much more common is that 

respondents are closer in agreement with each other.   
  
Table 1 shows an example of variability in instructor rating using real data: from the 2018W UMI5 
responses (Vancouver data). The columns of data represent different possible ranges of the 
dispersion index, whilst the rows are possible values of the IM (4.5-5.0 for the top row, 4.0-4.49 for 
the second and so on). The percentages in brackets are the percent favorable ratings, the 
percentage of students choosing Agree or Strongly Agree, which we discuss further below. The 

color shading shows different regions of range of percentage agree values (above 85% dark green, 
mid green above 65% and so on) as a guide to the eye.  The vast majority of all evaluations fall 
within IM 3.5-5.0 and a dispersion somewhere between 0 and 0.55 (the upper 3 rows of the table).  
 
 
Table 1: Sample of variability in instructor ratings: 2018W UMI 5 evaluations meeting minimum 
recommended response rate (see below).  UBC Vancouver data.  

 
An additional value that can be useful for interpretation purposes is the percentage of respondents 
who responded favorably to a given question (defined as choosing Agree or Strongly Agree, 4 or 5, 
and summarized as percentage agree, or PA). Recall our example above of Course A and Course 

B, scenarios that depict very different response distributions yet with the same mean. Course A has 
a PA value of 42% (because so many people chose neutral), whereas Course B has a PA value of 
73% (which importantly contextualizes the IM; although a subgroup chose strongly disagree, the 

majority responded favorably).  
 

 Variability in Instructor Rating (dispersion index) 
  0 < 0.2 0.2 - 0.3 0.3 - 0.4 0.4 -0.55 0.55-0.70 0.7-0.85 > 0.85 Total  

IMedian Number of Evaluations (% Favourable Rating in Parenthesis)  

4.5 – 5.0 
87 

(100%) 
510  

(99%) 
854 

(97%)  
616  

(90%) 
193 

(84%) 
15 

(74%) 
2 

(66%) 
 

2,277 

          

4.0 – 
4.49 

 
6 

(97%) 
209 

(95%) 
658 

(87%) 
617 

(79%) 
70 

(72%) 
3 

(68%) 
 

1,563 

          
3.5 – 
3.99  

 5 
(77%) 

23  
(73%) 

93  
(68%) 

415  
(64%) 

156  
(59%) 

20 
(54%) 

1 
(50%) 

713 

          

3.0 – 
3.49 

    
1  

(21%) 
11  

(41%) 
53  

(42%) 
70  

(42%) 
11 

(42%) 
 

146  

          

< 3.0      
1 

(0%) 
 8  

(20%) 
24 

(26%) 
2 

(29%) 
 

35   

         4,734 
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The metrics of IM and PA are associated with each other. In general, when half the respondents 
disagree (1+2) and the other half agree (4+5, PA of 50%), the resulting IM is 3.53. Taken together, 

they provide a useful visual combination that capture elements of centrality and distribution, as 
shown in Figure 3 below which uses all the data from Table 1. 

 

 

Figure 3: Percent favorable rating (PA - percent of respondents choosing Agree or Strongly Agree, 

4 or 5) versus interpolated median for data in Table 1 
 

The ‘hinge point’ at IM=3.5 and PA=50% can clearly be seen, and no data can fall in the top left or 
bottom right regions. Comparing this graph to the data in Table 1 illustrates that the first three rows 
of Table 1 correspond to the data points in the upper right quadrant of this graph: when responses 
indicate PA of 50% or higher, the IM is greater than 3.5. It is worth noting that the vast majority of 
ratings across courses are favorable. Fully 96% of the 2018W UMI 5 ratings are in the upper right 
quadrant. 
 
The bottom two rows in Table 2 correspond to the lower left quadrant in this graph: when responses 
indicate less than 50% favorable ratings, the IM is less than 3.5. In these cases, we recommend a 
further investigation into the data. 
 
Figure 3 presents nearly 5,000 data points for a huge number of courses. Various versions of this 
graph can be generated to aid in representing and contextualizing student feedback in different 
subgroups of courses, for different UMI questions, or for a given instructor representing their 
feedback over time and courses. Figures 4-7 offer examples from both campuses.  

 

                                                        
3 There is one exception to this rule, but it is rare and tends to occur in small classes that don’t meet the minimum 
response rates.  
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Figure 4: 2018W UMI 5 ratings for 100-level course ratings in one Faculty (Vancouver data) 

 

 

Figure 5: 2018W UMI 5 ratings for 400-level course ratings in one Faculty (Vancouver data) 

For UBCO, Figure 6, shows 2018W ratings in 100-level courses for the question “I would rate this 
course as very good”, whereas Figure 7 show the 400-level courses for the same question. 
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Figure 6: UBCO 2018W 100-level courses for the question “I would rate this course as very good” 

 

Figure 7: UBCO 2018W 400-level courses for the question “I would rate this course as very good” 
 

How confident can we be in the data that we report?  
 
The goal of reporting this data is to succinctly capture elements of the response distribution to form 
an aggregate assessment of student feedback on instruction. Of course, not all students in a given 
course complete they survey. Once we have described the responses that were collected, how do 
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we understand those responses relative to the whole class, including those who did not respond? 
How confident can we be in drawing conclusions or inferences from the data? There are many 
potential sources that limit this confidence: the bottom line is that survey data does not represent 
some ‘absolute truth’, is never completely free from error and should never be interpreted as such.  
 
One variable that we have investigated is response rates: what rates are needed in what size of 
class and how confident can we be in the aggregate data derived from the responses? Two key 
factors that influence what the minimum response rates should be for a given class are the 
confidence level we desire to have in the data and its margin of error. Historically at UBC, we have 
adopted a confidence level of 80% with a 10% margin of error for SEoT responses. The calculated 
minimum response rates, based on the underlying variability of historical UBC data, for 80% 
confidence and 10% margin of error are shown in the table below, as a function of class size4. In 
the case of a distribution of responses that have a PA of 70%, that meet the minimum response 
rates for this confidence level and margin of error, means that the PA is estimated to be between 
63% and 77% (+/- 10% of 70), 8 times out of 10.  
 
 
Table 2: Recommended minimum response rates as a function of class size.  

 

Class Size 
Recommended Minimum Response Rates 
based on 80% confidence & ± 10% margin 

< 10 75% 

11 - 19 65% 

20 - 34 55% 

35 - 49 40% 

50 - 74 35% 

75 - 99 25% 

100 - 149 20% 

150 - 299 15% 

300 - 499 10% 

> 500 5% 

 
 
If the feedback survey for a class of, for example, 60 students, fails to meet a response rate of 35%, 
it means that we can expect a lower confidence and larger error in the measurement and it should 
be interpreted as such, as part of a series of such measurements, over time and across courses.  

  

                                                        
4 Zumrawi, A., Bates, S. & Schroeder, M (2014). What response rates are needed to make reliable inferences from 
student evaluations of teaching? Educational Research and Evaluation: An International Journal on Theory and Practice, 
20:7-8, 557-563 
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Appendix 3 – Gender Bias Studies at UBC 
 

Executive Summary 
 
Gender Bias Studies at UBC Vancouver 
The question of gender bias first arose in a 2008 town hall.  Dr. Ralph Hakstian (emeritus) 

undertook a study to examine the effects of instructor gender, student-respondent gender and field 
of study on University Module Items (UMI) ratings, based on 2008-2009 data.  The study controlled 
for the effects of class size and average course grade, and found a statistically significant 
interaction between student-respondent gender and instructor gender, for some but not all UMIs. In 
these cases, the female instructor mean rating was significantly higher than that of male instructors, 
when the ratings were those of female student-respondents. However, the difference of 0.14, 
though statistically significant, is not practically meaningful. The corresponding difference between 
the instructor genders was non-significant when the ratings were those of male student 
respondents.   
 
In 2015, the 2009 study was replicated using 2014-2015 data. In this study, the “Field of Study” was 
found to be the most significant factor in most UMI question analyses. The overall trends in UMI 
ratings for all tested main effects (field of study, instructor gender and student gender) and their 
interactions were comparable to those found in 2009. However, some of the significant interactions 
reported in 2009 (though trending in the same direction) were not statistically significant. For some 
UMIs, male students rated their instructors higher than female student-respondents. However, the 
effect size was negligible (<1%), though statistically significant. 
 
Gender Bias Studies at UBC Okanagan 
In 2017, the Okanagan Planning and Institutional Research undertook a gender analysis of the 
Student Evaluations of Teaching (SEoT), using data from the 2015/2016 academic year. The 
objective of the study was to investigate if there are differences between students’ responses to 
male and female instructors. The study examined all 19 UBCO instructor and course questions, 
using differential analysis based on Item Response Theory. Of the 19 SEoT questions, three 
questions had statistically significant, non-negligible differences between the responses for male 
and female instructors. In particular, male instructors scored more positive endorsement responses 
for the questions “I found the course content challenging”, and “The instructor demonstrated a 
broad knowledge of the subject”, whereas female instructors scored more positive endorsement 
responses in the question “The textbook and/or assigned readings contributed strongly to this 
course” 
 
A similar analysis was conducted in January 2020, using SEoT data from the 2018W1 and 2018W2 
academic terms. This time, only two questions had statistically significant, non-negligible 
differences between the responses for male and female instructors. Namely, female instructors 
scored more positive endorsement responses for the question “I found the course content 
challenging”, whereas male instructors scored more positive responses for the question “The 
instructor showed enthusiasm for the subject matter”. 
 
Overall Remarks 
Gender studies at both UBC campuses are based on aggregate data analysis; and as such, 
individual instructor lived experiences may naturally vary. In these studies, instructor gender data is 
obtained from HRMS and student gender data from SIS, where only binary gender information were 
available. Data on ethnicity is protected and has not been available. Thus, no ethnic bias studies 
have been conducted at UBC to date. 
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AN INVESTIGATION INTO THE EFFECTS OF INSTRUCTOR GENDER, FIELD OF STUDY, AND 

STUDENT-RESPONDENT GENDER ON UMI SCORES IN THE 2008-09 SEOT ADMINISTRATION  
__________________________________________________________________________ 

Abstract 
 

The effects on UMI scores of gender of instructor, gender of student respondent, 

and field of study were simultaneously examined via a three-‐way analysis of 
covariance (ANCOVA), incorporating control for any influences on scores arising 
from class size and mean course grade. A total sample of 519 UBC 

instructor/course units from the 2008-‐09 academic year’s offerings was divided 
into 342 taught by male instructors and 177, by female instructors (roughly 
replicating the instructor gender proportions at UBC). In addition, these 519 units 
were divided equally among the Humanities, Social Sciences, and Science, each 
with 173 instructor/course units. In addition, for each instructor/course unit, mean 
ratings on each UMI were obtained separately for the male students and female 
students. With this orthogonal design, seven dependent variables were 
analyzed—the six UMIs and the average of the six UMIs, taken as an overall 
aggregated summary measure. 

 

Small instructor-‐gender effects were found for the averaged UMI measure and 
UMI 6 (the summative item) in favor of female instructors. However, a consistent 
instructor-‐gender × student-‐respondent gender interaction effect was also 

found, and this reduced the interpretability of the instructor-‐gender effects. 
Analysis of these interactions revealed that, in general, female students tended to 
rate female instructors significantly more highly than they rated male instructors, 
but that this effect was not present for male students, who tended to rate male and 

female instructors relatively equally. In addition, a small, but significant field-‐of-‐
study effect was found with the averaged UMI scores, with mean scores for the 
Social Sciences significantly higher than those for Science, but this effect too was 

compromised by a significant interaction effect involving the student-‐respondent 

factor, where it was found that this field-‐of-‐study difference was manifested only 
in the ratings provided by the female student respondents. With two UMIs analyzed 
separately, of the Humanities/Social Sciences ratings were significantly higher 
than the Science means, and this effect was not compromised by interaction, 
although it was small. 

 
Differences were also found between individual UMIs on the basis of a sample with 

all instructor/course units combined (and student-‐respondent gender means 
aggregated). These differences are discussed, and possible implications for 
teaching improvement are identified. 
 
  

 
Overview 

 
The purpose of this study was to provide information on the effects of gender of both 

Instructor and Student-‐Respondent, along with those arising from Field-‐of-‐Study, on 
responses to our final set of University Module Items (UMIs). The study was based on 
Student Evaluation of Teaching (SEoT) results obtained, through online administration of 

the UMIs, in both terms of the 2008-‐09 academic year. Questions about whether male 
and female instructors can be expected to be systematically rated differently, whether 

male or female student-‐respondents can be expected to give different ratings, and 
whether ratings obtained in substantively different academic disciplines can be expected 
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to vary by discipline were addressed. Although there is some (albeit very little) literature 

relating to these factors, our concern was to examine them in the context of the newly-‐
developed UMIs, now being used by almost all faculties at UBC. 

 

To remind readers of the content of the present UMIs, we list them below.  
 

University Module Items (UMIs) in Use at UBC since the 2007-08 Academic Year 
 
UMI 1: The instructor made it clear what students were expected to learn. 
 
UMI 2: The instructor communicated the subject matter effectively. 
 
UMI 3: The instructor helped inspire interest in learning the subject matter. 
 
UMI 4: Overall, evaluation of student learning (through exams, essays, presentations, etc.) was fair. 
 
UMI 5: The instructor showed concern for student learning. 
 
UMI 6: Overall, the instructor was an effective teacher. 
 
These items are responded to on the following 5-point scale: 
 

1 - Strongly Disagree; 2 - Disagree; 3 - Neutral; 4 - Agree; 5 - Strongly Agree. 
 
 

 
The Present Experimental Design 

 
Independent Variables 
 
There were three factors in the present study: (a) Gender of Instructor, (b) Gender of Student- 
Respondent, and (c) Field of Study. The third factor proved somewhat difficult to capture to our full 
satisfaction because of overlaps between fields. We settled on three levels for this factor: courses in  
(a) the Humanities, (b) the Social Sciences, and (c) Science (including the Life Sciences). This was after a 
number of attempts to include some applied faculties. These latter faculties presented some problems in 
substantially overlapping with the fields included in (a) to (c). We further attempted to break the Science 
category into what might be termed the “hard Sciences” and Life Sciences, but the number of data points 
for the analysis was just too small for the latter, and all Science departments were, therefore, aggregated 
into one category in the analysis. Here is the departmental breakdown for each of Categories (a) to (c), 
which constitute our three levels of the Field of Study factor in this analysis: 

 
(a) Humanities: Departments of Art History & Visual Arts, Asian Studies, Central, Eastern & Northern 

European Studies, Classical, Near Eastern & Religious Studies, English, French, Hispanic & Italian 
Studies, History, and Philosophy; 

 
(b) Social Sciences: Departments of Anthropology, Economics, Geography, Political Science, 

Psychology, and Sociology; 
 
(c) Science: Departments of Chemistry, Computer Science, Earth & Ocean Sciences, Mathematics, 

Physics, Statistics, Botany, and Microbiology & Immunology. 
 
Experimental Design 

 
The unit of analysis. In the present study the experimental (and, at the same time, observational) unit 

of analysis was the instructor/course unit. By this, we mean that the numbers analyzed were the means 
obtained by Instructor X teaching Course Y in the 2008-09 academic year at UBC. Such mean ratings 
were obtained, for each instructor/course combination on each of the six UMIs and on their average. It is 
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thus variation among item (and averaged) means for classes (or instructor/course combinations) that 
provides the “error” component in the analyses, not that among students rating their instructors. In total 
we used a sample of 519 instructor/course units. 

 
To elaborate further, we avoided dependencies in the data arising from the same instructor teaching more 
than one course or multiple sections of the same course by averaging, for each instructor, over all courses 
taught in the 2008-09 academic year. Thus, each data point (unit of analysis) represents a unique 
instructor—in some cases that instructor’s mean scores from one course, and in other cases that 
instructor’s aggregated (over two or more courses) mean scores. Thus, there were actually 778 
instructor/course units in the three field of study groups noted above, but after aggregation within 
instructors, we had 519 unique instructors represented. This means that some of the data points 
represent one instructor’s results from teaching one course, and in others, one instructor’s results 
averaged over two or more courses. 

 
Design variables. There were three analysis of variance (or ANOVA) factors in the design. Both 

Instructor Gender and Field of Study were between-subjects factors, whereas Student-Respondent 
Gender was a within-subjects factor. By the latter, we mean that for each instructor/course combination, 
we had the mean of the male evaluations and the mean of the female evaluations (the fact that the 
numbers of male and female respondents differed is immaterial in this context). Therefore, for each 
instructor we had (a) gender, (b) field (of the three above), and two scores for each item (and the average 
of all 6)—one from male student-respondents and one from female-respondents. This kind of design is 

referred to as a “Three-Way Between-Within ANOVA Design” (2 × 3 × 2 in this case). It is a very 
powerful design and enabled us to evaluate: (a) each of the factors separately, (b) all interactions between 
pairs of factors, and (c) any three-way interaction effect that may be present. 

 
Covariates. In addition, in order to control for (a) Class Size and (b) Mean Course Grade, we 

obtained measures of these for each instructor/course unit, with the grade variable being the mean 
grade assigned in the course. These two control variables were added as covariates in the analysis, so 
that our final design was a three-way between-within ANCOVA (analysis of covariance) design. 

 
Design layout. We then considered how we wanted to frame our hypotheses. With respect to 

Instructor Gender we had a choice between (a) weighting each gender equally and (b) weighting the 
genders proportionally to the university-wide breakdown of male/female instructors. Each of these 
options addresses a slightly different hypothesis. Option (a) examines whether there are instructor- 
gender differences for equal numbers of male and female instructors. Option (b) examines whether there 
are instructor-gender differences in a population (of all present and, presumably, future UBC 
instructors) in which the genders are represented in the unequal proportions found at UBC. We decided 
on Option (b). Thus, we created what is known as a proportionally-balanced design that can be depicted 
as follows in Table 1 (numbers in the cells are the number of instructor/course units). 

 
Table 1  

Layout of the 2 × 3 ×2 Between-Within ANCOVA Design with 
Numbers of Instructor/Course Sections Indicated in the Cells 

_______________________________________________________________________________________________________ 
 
    Instructor Gender    
  

Male Instructor 
 

Female Instructor    
          

 Field of Study: Human’s Soc. Sc’s Science  Human’s Soc. Sc’s Science 
          

Student Male Respondents 114 114 114  59 59 59  
         

Gender Female Respondents 114 114 114  59 59 59  
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From this layout, it can be seen that we had a total of342 instructor/course units that had a male 
instructor, and 177 units that had a female instructor, for a total of 519 data points. This ratio of male 
to female instructors is 1.93:1, representing 34% female and 66% male instructors, a figure that is very 
close to the ratio in the UBC instructor population. Each instructor/course unit had two evaluations for 
each item and the 6-item average—one from male respondents and one from female respondents. It 
will be noted that this design—with the cell frequencies noted—is an orthogonal design, with each 
effect tested completely independent of all other effects. 

 
Instructor/course units were selected quasi-randomly within the Field of Study factor categories. As an 
example, we selected the 177 sections of Humanities courses so that the proportions of Art History & Visual 
Arts, Asian Studies, English, etc. courses in the sample closely mirrored the corresponding proportions in the 
population of all Humanities courses taught in 2008-09. Thus, if, for example, the population proportion of 
a particular subject in the Humanities offerings were 20%, we would select 35 sections (approximately 20% 
of 177) of that subject randomly from the total number of sections of that subject offered in the year. 

Similarly, the course year (1st, 2nd, …, 4th; no graduate) proportions in the sample were in approximate 
correspondence with those in the full slate of courses offered within the disciplines. 

 
Dependent Variables 
 
The dependent variables were the six UMIs. In addition, we took the average of the UMIs as an overall 
measure that could be expected to capture the overall perceived quality of the instructor/course unit. As 
noted earlier, the actual numbers analyzed were the means--calculated over the individual ratings 
provided by the students in the class via the new online administration system--on the six UMIs and 
their average. 
 
Data Analysis 
 
We first performed a multivariate analysis of covariance, with the six UMIs the multiple dependent 
variables. For some of the effects, this MANCOVA yielded highly significant results. For these effects, 
univariate ANCOVAs were conducted, and in some cases these latter analyses were followed up with 
multiple comparisons and/or analyses of simple main effects. 

 

Results and Discussion of Analyses of the Overall Averaged Dependent Variable, together with 
Selected Results for Individual UMIs 

 
Testing of ANCOVA Assumptions 
 
Designs like the present one have a number of assumptions that must be met for the results to be 
precise—i.e., the p-values presented with the results are precise and our actual alpha levels are the 
nominally-correct ones. These assumptions (homogeneity of variance and homogeneity of regression) 
were tested and found to be tenable in the present analysis. (The usual repeated-measures assumption 
of sphericity did not apply in this study since there were only two levels of the within-subjects factor.) 
Therefore, the p-values associated with the results that follow are accurate. 

 
Preliminary Multivariate Analysis of Covariance (MANCOVA) 

 
Before we proceeded to univariate tests on the dependent variables of interest, an overall MANCOVA was 
conducted on the means on UMIs 1– 6, using the experimental design illustrated in Table 1. Thus, with Class 
Size and Mean Course Grade covaried, the six UMIs were simultaneously analyzed. Results of this MANCOVA 
revealed statistically significant multivariate main effects for all three factors:  
(a) Instructor Gender, [F(7, 505) = 7.82, p < .00001]; (b) Field of Study, [F(14, 1,010) = 6.94, p < .00001]; 
and Student-Respondent Gender, [F(7, 505) = 3.84, p = .0004]. 
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The multivariate three-way interaction effect was found to be nonsignificant [F(14, 1,010) = 1.59,  
p = .0751], as were two multivariate two-way interaction effects: (a) Instructor Gender × Field of Study [F(14, 

1,010) = 1.10, p = .3576] and (b) Field of Study × Student-Respondent Gender [F(14, 1,010) = 1.33, p = .1853]. 

However, the remaining two-way multivariate interaction effect, that between Instructor Gender and Student-
Respondent Gender, was found to be statistically significant [F(7, 505) = 5.33, p < .00001]. All multivariate tests 

were conducted using the likelihood-ratio test (Wilks’ Lambda). 

 
The MANCOVA thus suggested that there were significant effects to be found with respect to the individual 
UMIs and that individual univariate ANCOVAs would provide the necessary more finely- grained results by 
which to best understand the data. Rather than doing so for each dependent variable in turn, however, 
which would produce a piecemeal presentation, we instead constructed a summary dependent variable: the 
average of the six UMIs, and subjected scores on this aggregated measure to an ANCOVA using the same 
experimental design as used in the MANCOVA and detailed in Table 1. Significant effects found for the 
averaged UMI variable that were also found with a number of UMIs are noted briefly with respect to these 
UMIs as well. 
 
ANCOVA Results with Overall Score (Average of the 6 UMIs) 

 
Beginning, then, with this overall dependent variable—which draws from all six UMIs—we present the 
results of the ANCOVA in Table 2. 
 

Table 2 
 

Results of Analysis of Covariance of the Overall Dependent Variable—Average UMI 
______________________________________________________________________________________________________ 

 
Source of Variation df MS F p 

     

Between-Inst./Course Units     

A – Instructor Gender 1 1.679 5.04 .0252 

B – Field of Study 2 1.053 3.16 .0433 

A × B Interaction – Instructor Gender × Field of Study 2 .078 .24 .7867 

Inst/Course units w/in Groups (Error) 511 .333   
     

Within-Inst./Course Units     

C – Student-Respondent Gender 1 .087 1.61 .2051 

A × C – Instructor Gender × Student-Respondent Gender 1 .708 13.12 .0003 

B × C – Field of Study × Student-Respondent Gender 2 .167 3.09 .0464 

A × B × C Interaction 2 .014 .26 .7712 

C × Inst/Course units w/in Groups (Error) 511 .054   
     

Covariates: Class Size and Mean Course Grade     

 
Main effects 

 
From Table 2, we can see that we have two significant main effects (if we use, as our alpha level, .05), both 
involving our two between-subjects factors: (a) Instructor Gender and (b) Field of Study. The third main 
effect, Student-Respondent Gender, was found to be nonsignificant (even though this had been 
significant in the MANCOVA). 
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To provide meaning to the statistical results involving the two significant main effects in Table2, we 
present some relevant aggregated (over the other two factors), adjusted (for the covariates) mean 
values below in Table 3. 
 

Table 3 
 

Adjusted Means on the Overall Dependent Variable—Average UMI Score—for 
Instructor Gender and Field of Study, Aggregated over the Other Factors in the Design 

________________________________________________________________________________________________________ 
 
   Effect Tested   
     

 Instructor Gender  Field of Study  
      

Overall Male Female Humanities Social Sciences Science 
     

Adjusted Mean 4.011 4.095 4.078 4.089 3.993 
      

 
It thus appears that, at least with respect to this aggregated dependent variable, ratings for female 
instructors were, on average, significantly higher than those for male instructors. 

 
With the Field of Study factor, the significant main effect was followed up with multiple comparisons; no 
difference whatsoever was found between the Humanities and Social Sciences in mean ratings, and a 
difference that did not rise to statistical significance between the Humanities and Science. Only the 
difference between the Social Sciences and Science was statistically significant and only with p = .04. For 
this reason and because the raw scale-point difference between the Social Sciences and Science mean on 
this dependent variable was small (.096) we are not inclined to put much weight on the findings for the 
Field of Study factor in connection with the overall averaged UMI variable. 

 
We caution the reader to consider obtained results in this study from the perspective of practical 
significance and not merely statistical significance. For example, with the Instructor Gender results in 
Table 3, we have a gender difference between the adjusted means of.084, which is—as seen from Table 
2—statistically significant (p = .0252). The reader should judge; however, just how much practical 
importance attaches to this difference (as was the case above with the Social Sciences vs. Science 
means). 

 
Practical significance can be assessed in either the raw scale-point metric (as we have above) or the 
standardized effect-size metric, which is simply a transformation of the former, or division by an 
estimate of the standard deviation of the distribution of scores (in this case instructor/course means). 
This latter index of practical significance has the advantage of being universal, or independent of the 
magnitudes of the standard deviations. In the present context, however, it may offer little advantage 
over the raw scale-point difference. We mention the standardized effect size index because for 
comparisons involving two means, social scientists have become familiar with a system of characterizing 
indices of practical significance as small (standardized effect sizes less than or equal to approximately  
.20), medium (around .50) and large (.80 or larger). In this system, both differences noted above 
(Instructor Gender and Field of Study) represent small standardized effect sizes of around .20. 

 
We will return to a brief discussion of these two main effects as they were manifested with UMIs 1–6 in 
a later section. 

 
Interaction effects 

 
Another reason not to focus too much on the findings for both main effects is the existence ofinteraction 
of each of Instructor Gender and Field of Study with Student-Respondent Gender, particularly the former 
interaction, as can be seen from the p-values in Table 2. These statistically significant interaction effects 
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indicate that no unqualified statements about the effects of either factor can be made, and that we must 
explore how the Student-Respondent Gender factor plays a part in connection with each. 

 
Instructor Gender × Student-Respondent Gender Interaction. This need for further qualification is 

particularly salient with the Instructor Gender factor where the Instructor Gender × Student- 
Respondent Gender interaction effect is so highly significant (Table 2). To see this, perusal of the 
Instructor Gender × Student-Respondent Gender cell means is instructive, as displayed in Table 4. 
 

Table 4 
 

Adjusted Cell Means in the Instructor Gender× Student-Respondent Gender Summary Table 
 

_________________________________________________________________________________________________   
Instructor Gender 

Adjusted 
  Female Instructor Male Instructor Student-Resp. 
  

Means:     

Student- 
Female Student-
Respondent 4.122 3.983 4.0304 

Responden
t Male Student-

Respondent 4.068 4.039 4.0490 Gender 
     

 

Adjusted Instructor 
Means: 4.095 4.011 4.0397 

 
_________________________________________________________________________________________________ 

 
 
These cell means are presented graphically in Figure 1: 
 

 
Figure 1 

 

 
 

 

It is clear, from Table 4 and Figure 1, that, although there is an overall difference in favor of female instructors, 

that difference is coming almost solely from the ratings provided by the female student- respondents. 

Examining the simple main effects holding Student-Respondent Gender constant, we find that this particular 

difference (Female Instructors vs. Male Instructor as rated by female student-respondents) is highly 

significant [F(1, 505) = 12.08, p = .0006], whereas the other simple effect (Female Instructors vs. Male 
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Instructor as rated by male student-respondents) falls far short of significance [F(1, 505) = .44, p = .495]. 

We thus see no evidence whatsoever that male student-respondents tend to rate the instructors 

differently as a function of instructor gender, whereas there is very strong evidence that female student-

respondents do rate instructors differently by gender, with the higher ratings going to female instructors. 

On average, we see (from Table 4) a difference in ratings for female student respondents of .139 raw scale 

points, with an accompanying standardized effect size of .30–.35—a difference that would be regarded as 

approaching practical significance. For the male student respondents, the corresponding raw scale-point 

difference was only .029, or of no practical importance whatsoever (as well as being far from statistically 

significant). 

 
[Another observation from Table 4 and Figure 1 is that male and female student-respondents gave very 
similar ratings when we collapse over Instructor Gender. The means of 4.030 (for the female student- 
respondents) and 4.049 (male student-respondents) are nowhere near significantly different—as was 
seen in the row in Table 2 for the Student-Respondent Gender main effect.] 

 
To provide some additional support to the above findings for the overall averaged UMI variable, we present 
below, in Figure 2, the corresponding results for UMI 6, which states “Overall, the instructor was an effective 
teacher.” 
 

Figure 2 
 

 
 
 
With UMI 6, the two simple main effects are almost identical to those with the averaged UMI variable,  
with that for female student-respondents highly significant [F(1, 505) = 8.64, p = .0034, and a raw scale-  
point difference of .144], and that for male student-respondents resoundingly nonsignificant [F(1, 505) =  
.15, p = .6959]. Similar disordinal interaction effects were found for the other UMIs as well. 

 
UMIs 1 – 5. As for the other UMIs, we found that with UMIs 2 and 3, precisely the same pattern emerged as 

noted above for the overall averaged UMI and for UMI 6—a significant difference in favor of female instructors 

when rated by female student-respondents, but a resoundingly nonsignificant difference between the 

instructor genders when rated by male student-respondents. With UMI 4, there were no differences in 

Instructor Gender ratings when rated by either gender of student-respondent. 

 

We note, in closing this discussion of interaction effects involving the Instructor Gender factor, that this 
factor did not interact at all with the Field of Study factor. All UMIs exhibited p-values ranging from .53 
to .89, with the averaged UMI measure exhibiting a p-value of .79. This indicates that there were 
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absolutely no differential effects involving the Instructor Gender factor when going from one field of study 
to another. Further, as noted earlier, the three-way interaction was resoundingly nonsignificant in the 
analysis of the overall averaged UMI measure (p = .77, as seen in Table 2), and similar results were 
obtained with each UMI in turn. 

 

Field of Study × Student-Respondent Gender Interaction. The reader will recall that the other main 
effect that was significant was that involving the Field of Study factor (Table 2). However, as with the 
main effect for Instructor Gender, this effect needs qualification because of the interaction between the 
Field of Study and Student-Respondent Gender factors. The cell means that help us to see the nature 
of this interaction, as it occurred with the overall averaged UMI measure, follow in Table 5. 

 

Table 5 
Adjusted Cell Means in the Field of Study× Student-Respondent Gender Summary Table  

 

 
   Field of Study  

Adjusted      
  Humanities Social Sciences Science Student-Resp. 
  Means: 

Student- 
    

Female Student-
Respondent 4.060 4.115 3.984 4.053 

Respondent      

Gender  Male Student-
Respondent 4.096 4.063 4.002 4.054 

      

 

Adjusted Field of Study 
Means: 4.078 4.089 3.993 4.0535 

      

 
These cell means are shown graphically in Figure 3. 

 
Figure 3 
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Analyses of the simple main effects involving the Field of Study factor for each student gender yielded a 
significant result for the female student-respondents [F(2, 511) = 3.56, p = .0291], but not for male 
student-respondents [F(2, 511) = 1.57, p = .2093]. Follow-up pairwise multiple comparisons on the 
female student-respondent means revealed that only the difference between the means for Social 
Sciences and Science was statistically significant [F(1, 511) = 7.15, p = .0077]. The corresponding 
difference between Social Sciences and Science for the male student-respondents was nonsignificant 
[F(1, 511) = 1.43, p = .2322], as was that between the Humanities and Science groups [F(1, 511) = 2.98, 
p = .0847]. 
 
Analyses of Main Effects with UMIs 1 – 6 

 
When considering the Instructor Gender factor, the most informative interpretation with most 
dependent variables is provided by the interaction effect between Instructor Gender and Student- 
Respondent Gender. However, with UMIs1 (in particular) and 5, the main effect of Instructor Gender is 
the more potent one. In Table 6, the Instructor Gender means are given for these two UMIs. 
 

Table 6 
 

Adjusted Instructor Gender Cell Means for UMIs 1 and 5  
 

UMI 1: The instructor made it clear what students were expected to learn. 
 

Male 
 
Female 

 
Overall (Unweighted) Mean 

 
4.012 

 
4.153 

 
4.083 

 
UMI 5: The instructor showed concern for student learning. 

 
Male Female Overall (Unweighted) Mean 

4.139 4.258 4.199 
   

 
With each UMI, the main effect for Instructor Gender was highly significant. For UMI 1: F(1, 511) = 
13.74, p = .0002; for UMI 5, F(1, 511) = 10.69, p = .0011. For each of these UMIs, female instructors 
were more highly rated than male instructors. The standardized effect sizes with respect to these two 
UMIs average approximately .32 (corresponding to an average raw difference of .131 scale points), 
indicating effects that are beginning to reach non-negligible proportions. 

 
With respect to the Field of Study factor, het interaction effects with the Student-Respondent Gender 
factor were largely nonsignificant for the individual UMIs, suggesting that it might be more informative 
to examine the Field of Study main effects for UMIs 2 and 3, with which highly-significant results were 
obtained. In Table 7, the Field of Study means appear for these two UMIs. 
 

Table 7 
 

Adjusted Field of Study Cell Means for UMIs 2 and 3  
 

UMI 2: The instructor communicated the subject matter effectively. 
 

Humanities 
 
Social Sciences 

 
Science 

 
Overall Mean 

 
4.090 

 
4.105 

 
3.903 

 
4.033 
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UMI 3: The instructor helped inspire interest in learning the subject matter. 

 
Humanities Social Sciences Science Overall Mean 

4.015 4.067 3.890 3.991 
    

 
With UMI 2, the statistical results were F(2, 511) = 9.38, p = .0001, and with UMI 3, we had F(2, 511) = 
6.32, p = .0019. Follow-up multiple comparisons on these main-effect means revealed that with both 
UMIs 2 and 3, the differences were significant between each of Humanities and Social Sciences on the 
one hand and Science on the other. The difference between Humanities and Social Sciences, however, 
with each UMI was nonsignificant. Thus, on these two UMIs, the Humanities and Social Science means 
were not different from each other, but each was significantly higher than that for Science. With these 
UMIs, the effect sizes were somewhat larger than we found with the averaged UMI dependent variable. 
If we take the mean of the Humanities and Social Sciences mean values on UMI 2, for example, we get a 
value of 4.0975, and the raw scale-point difference between this value and the 3.903 for Science is  
.1945, which corresponds to a standardized effect size of approximately .45, and which would be 
classified as a medium-sized effect size or one that is not negligible. The parallel analysis with UMI 3 
yields a raw scale-point difference of .151, or a standardized effect size of approximately .36 between 
Humanities/Social Sciences, on the one hand, and Science, on the other—again somewhat greater than 
a small effect size. As noted before, however, the reader is free to regard these differences as worthy or 
not of further consideration. 

 

Relationships between the Covariates and the Dependent Variables 
 
The covariates used in the ANCOVAs reported above were correlated with the dependent variables. 
Because of the very large number of correlations possible with this data set, we have had to find more-
 aggregated summary values to present here. In the interests of economy of presentation, we have 
aggregated all 519 instructor/course units as the units of analysis in the correlational analyses, thus 
risking a small degree of between-groups correlation to creep into the reported values. We will 
comment on this briefly after presentation of these summary correlations, appearing below in Table 8. 

 
Table 8 

 
Correlations between the Covariates and the Dependent Variables 

(n = 519 Instructor/Course Units 
__________________________________________________________________________  

Dependent Variable 
________________________________________  

Covariate UMI 6 Average of 6 UMIs 
__________________________________________________________________________ 

 
Class Size –.23 –.27 

Mean Course Grade .26 .30  
__________________________________________________________________________  
Note: All associated p-values < .0001. 

 
The values in Table 8 are quite representative of the individual correlation coefficients we obtained in 

each of the six Instructor Gender × Field of Study cell. With respect to the Class Size covariate, the 
average correlation with UMI 6 was –.26, with all of six correlations less than – .24 except for the Male 

Instructor/Science cell, where the correlation was an anomalous –.02. In general, the Class Size vs. UMI 
6 correlations were larger in absolute value for the female instructors (average = –.35) than for the male 
instructors (average r = –.17), with this average difference approaching statistical significance (and 
actually reaching it with an alpha level of .05). 
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The pattern of correlational results with the Average UMI dependent variable was very similar, with the 

average across the six Instructor Gender × Field of Study cells equal to –.30, with the mean for female 
instructors –.39 and for male instructors –.21. We thus might see, as a convenient summary value for 
the correlation between class size and rated instructor performance with the present data, a correlation 
on the order of –.25 to – .30. This value makes good sense when we reflect on the variables involved in 
this correlation. 

 
With respect to the Mean Course Grade covariate, our expectations would likely be a small-to-
moderate positive correlation, and the results in Table 8 are consistent with this. The average 
correlation between Mean Course Grade and UMI 6 scores, over the six cells in the design, was .25, with 
the mean r for female instructors .31 and for male instructors .19. As for the other dependent variable, 
Average UMI, the correlations with Mean Course Grade averaged .29, with the mean r for female 
instructors .35 and for male instructors .22. As with the other covariate, Class Size, there was one 
anomalous cell among the six—Male Instructor/Social Sciences—in which the correlations between 
Mean Course Grade and the two dependent variables were not different from zero. Nonetheless, we 
might see, as a sort of rounded summary value here for the correlation between Mean Course Grade 
and rated instructor performance, something on the order of .25 – .30. 

 
One detail that should be noted in the just-preceding results is that the Mean Course Grade variable is 
a proxy for, but not exactly the same thing as, the grades that the students expect to see in the course. 
nI the present study, a better covariate might have been the average expected (by the students) course 
grade since that is the perception that could be expected to influence instructor performance ratings. 
This would have necessitated an additional procedure in the study—soliciting expected grades from the 
students while the course was in progress—and without that intervention, our best proxy would seem 
to be the actual average course grade. Our assumption here would be that by the time the course 
evaluations are performed, students have a pretty good idea of the distribution of final course grades. 

 
It is probably worth mentioning that the covariates in this study did not tend to be associated to any 
significant degree with the three factors in the analyses. This meant that the adjustment to the marginal 
and cell means arising from the covariates was quite minimal, and the main findings were very similar to 
those found in a standard analysis of variance performed on the data (without the covariates). 
Nonetheless, as we can see from the correlational results above in Table 8, the covariates did correlate 
reasonably substantially with the dependent variables, and the analyses performed in this study were 
more powerful as a result. Perhaps more conceptually important is the fact that neither covariate— 
Class Size and Mean Course Grade—was allowed to influence the central findings at all. These 
extraneous variables (for the present purposes) were held constant, and thus the main findings should 
be understood as completely independent of, and uninfluenced by, Class Size and Mean Course Grade. 

 

Results from Comparing between-UMI Mean Levels 
 
Finally, it might be of interest to consider the overall UMI means—based on all 519 instructor/course 
units. These appear in Table 9. To make a reading of Table 9 more meaningful, we again remind 
readers of the content of the UMIs: 
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UMI 1: The instructor made it clear what students were expected to learn. 
 
UMI 2: The instructor communicated the subject matter effectively. 
 
UMI 3: The instructor helped inspire interest in learning the subject matter. 
 
UMI 4: Overall, evaluation of student learning (through exams, essays, presentations, etc.) was fair. 
 
UMI 5: The instructor showed concern for student learning. 
 
UMI 6: Overall, the instructor was an effective teacher. 
 
 
 
We note in passing that the overall university-wide mean over 6,636 instructor/course units from all 
faculties, including Arts and Science, on UMI 6 for the 2008-09 academic year was 4.12, and the 
standard deviation was .57. We also note that the means in Table 9 are not adjusted for the effects of 
the covariates. This is because we felt that they would have more descriptive value this way and could 
be better compared with corresponding (also unadjusted) values for the university as a whole, perhaps 
arising in previous and future academic years. In addition, since the comparisons deriving from Table 9 
do not involve the experimental factors in this study, improving the inferential properties of the 
significance tests involving these factors was irrelevant. 
 
The means in Table 9 provide information about which aspects of teaching are being most favorably and least 

favorably perceived by student raters. The overall mean rating is highest (at 4.20) for UMI 5—“The instructor 

showed concern for student learning.” On the basis of paired-comparison t-tests, UMI 5 was found to 

manifest significantly higher rating means than each of the remaining five UMIs (conservative tests were 

conducted comparing among the UMI means, with alpha levels of .005). At the other end of the continuum, 

the lowest overall mean rating (3.95) was found for UMI4—“Overall, evaluation of student learning (through 

exams, essays, presentations, etc.) was fair.” The UMI 4 mean was found, from paired-comparison t-tests, 

to differ significantly from those of all the remaining UMIs except for UMI 3 (which difference approached, 

but did not quite reach statistical significance). In a way, this is not surprising, in that it is probably the grading 

(and giving students a grade that reflects what they believe they deserve) that is most salient to students and 
about which many students would be most critical. 

 
Whether or not this lowest rating indicates the need for more attention being paid to grading practices 
among instructors as a whole is unclear from these results. It may be, instead, that this aspect of 
teaching will always be the one most criticized no matter howwell it is done. The other somewhat lower-
than-average rating, that for UMI 3—“The instructor helped inspire interest in learning the subject 
matter”—may also be worth noting. The mean rating on UMI 3 was significantly lower than those of all 
other UMIs except for UMI 4. It is probably the case that actually inspiring students is a higher-order 
goal that is difficult to achieve for most instructors. It is likely the case that what might be 
conceptualized, perhaps, as lower-order goals of careful preparation (UMIs 1, 2, and 4) and concern for 
learning (UMI 5) are easier to achieve and could be seen as occupying a lower stratum in a hierarchy of 
goals that we might visualize for university instructors. 
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Table 9 
 

Unadjusted Means and Standard Deviations 
for the Six UMIs (n = 519) 

_______________________________________ 
 

 Unadjusted 
 Mean Std. Dev. 
   

UMI:  1 4.08 .41 

2 4.03 .50 

3 3.99 .49 

4 3.95 .40 

5 4.20 .40 

6 4.06 .52 

Averaged UMI: 4.05 .41 
 

 
 
In the development of university teaching skills, we might be best served by making sure that lower-
order goals are reached first, saving the inspirational aspects of teaching until the easier-to-achieve 
aspects have been mastered. This is Gary Poole’s—and TAG’s—domain, however, and we won’t 
speculate further. In any case, we might view the gradient of means in the above table as something of 
a template for instructor development. It is our hope that the results obtained through the UMIs can be 
used to facilitate teaching-enhancement initiatives by TAG. 
 
 

  Summary and Conclusions 
 
Design 
 
Three-way analyses of covariance were performed on SEoT UMI data collected during the 2008-09 
academic year from instructor/course units in three different fields of study at UBC: the Humanities, the 
Social Sciences, and Science. The covariates were Class Size and Mean Course Grade. UBC population 
proportions of female and male instructors were preserved in the sample of 519 instructor/course units. 
The exact layout of this design can be seen in Table 1. Mean ratings were obtained, for each 
instructor/course unit, from both female and male student-respondents. The overall analysis process 
began with multivariate analyses of covariance and then proceeded to univariate analyses when the 
multivariate results indicated further probing of the data. Although the main focus of the analyses was 
the aggregated, overall UMI variable (the average of the six UMIs), some selected analyses of the 
individual UMIs were performed when the preceding analyses suggested the need for more finely- 
grained examination. 

 
Overall Performance Levels 

 
Before summarizing the findings, we might note that the sample-wide level of rated instruction 
would have to be considered high. Further, we have seen above that this is reflected to an even 
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greater degree when we consider the university-wide results. If we focus on just UMI 6, which is 
concerned with students’ overall impressions of the quality of instruction, we see averages of 4.06 
(this sample) and 4.12 (university as a whole). These averages reflect good perceived teaching at this 
university and, incidentally, are very similar to the corresponding UMI 6 averages that were obtained 
through the previous pencil-and-paper administration mode. 

 
Sample Representativeness 

 
In addition, the similarity of the UMI 6 mean for both groups of instructor/course units (present sample 
and larger university-wide aggregation of which the present sample is a part), along with an even 
greater similarity in their standard deviations (.52 vs. .57) suggests that the present sample is quite 
representative of the larger set of all instructor/course units found in the 2008-09 offerings. 
 
Noteworthy Effects Found 

 
In the analyses of the overall averaged UMI mean scores, we found two main effects: (a) for 
Instructor Gender and (b) for Field of Study. These main effects, however, were found to be 
complicated conceptually by the interactions between each and the Student-Respondent Gender 
factor. The statistical results appear in Table 2. We note here that any means discussed earlier and in 
the sequel are to be understood as adjusted (by the covariates) means. As noted earlier, the question 
of the practical significance of these main-effect differences must be considered by the reader. 

 
The most highly (statistically) significant finding in the present study was the Instructor Gender× 
Student-Respondent Gender interaction effect. This can be seen in Table 2 for the averaged UMI 

dependent variable and also in the results for UMIs 2, 3, and 6. In these cases, the female 
instructor mean was significantly higher than the male instructor mean when the ratings were 
those of female student-respondents, but the corresponding difference between the 
instructor genders was nonsignificant when the ratings were those of male student-
respondents. Aspects of this effect can be seen in Table 4 and Figures 1 and 2. 

 
In other cases, though (UMIs 1 and 5), both female and male student-respondents rated female 
instructors more highly, on average, than they rated male instructors. These main-effect results can be 
found in Table 6. In all of UMIs 1, 2, and 5, and the overall averaged UMI measure, this significant 
Instructor Gender main effect was found. Thus, we might summarize all of this by noting that, in 
general, we may say that female instructors were more highly rated than male instructors, but in several 
cases this resulted from the ratings provided by female student-respondents only. 

 
With respect to the Field of Study factor, when the overall averaged UMI dependent variable was 
analyzed, there was a significant difference between the means for Social Sciences and Science, in favor 
of the former, but only on the basis of ratings provided by female student-respondents. There were 
no significant differences among the three fields of study from ratings provided by male student- 
respondents. Thus, although the overall main effect for Field of Study was significant for this averaged 

dependent variable, this effect must be understood in terms of the Field of Study× Student-
Respondent Gender interaction, as detailed above in this paragraph. The specifics of this analysis can 
be found in Table 5 and Figure 3. 

 
When considering UMIs 2 and 3, however, Field of Study was found not to interact with Student- 
Respondent Gender, and the Field of Study factor instead yielded a highly-significant main effect. 
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The nature of this effect was that ratings in the Humanities and Social Sciences did not differ from 
each other, but that each differed significantly from the ratings found in Science, with the 
Humanities/Social Sciences ratings higher. The specifics of these results can be found in Table 7. Here 
the differences were approaching practical-significance levels. 

 
Relationships with the Two Covariates 

 
The two covariates, Class Size and Mean Course Grade were largely unrelated to the three independent 
variables, but were moderately correlated with the dependent variables. Class size was found to be 
negatively correlated with mean ratings on UMI 6 and for the averaged UMI dependent variable. These 
Class Size vs. Dependent variable correlations were in the –.20 to –.30 range. Positive, and slightly 
higher, correlations were found between Mean Course Grade and the dependent variables (in the .25 to 
.30 range). 

 
Differences among Mean Levels on the Six UMIs 
 
Among the six UMIs, UMI 5 manifested the highest mean in this sample and UMI 4, the lowest. The 
gradient of the UMI means in Table 9 may have useful implications for teaching improvement, and this 
possibility is discussed in the text following the results in Table 9. 
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Examining the Effect of Field of Study and Gender on Students’ Evaluation of 

Teaching (SEoT): A Case Study of the University Module Items (UMI) Scores in 

the 2014-2015 Academic Year 

 
Centre for Teaching, Learning & Technology 
University of British Columbia 

 
Abstract  
 
This case study is a follow-up to a similar study conducted in 2009 to examine the effect of field of study, 
instructor gender and student gender on the scores of the six University Module Items (UMI). The 
sample in this study mimicked the one used in 2009 in terms of the 3 fields of study selected 
(Humanities, Social Sciences and Science) as well as the selected departments in each field.  A total of 
519 UBC instructor/course section in the 2014-2015 academic year were randomly selected, by 
department, from the 3 fields of study. The ratio of male and female instructors reflected their 
respective university wide proportions. In each instructor/course section evaluation, scores were 
aggregated by student gender, resulting in a total of 1038 observations. 

Analysis of variance was conducted using a generalized linear model (Proc GLM in SAS). Unlike the 2009 
study, in which enrollment and average grades were used as a covariates, this case study used course 
year-level and average letter grade as class variables. For most UMIs, more than 80% of the variation in 
the SEoT scores was due to “random/unexplained” variation between evaluations within the same filed, 
at the same course level, and the same instructor gender.  

There were statistically significant differences in ratings between fields of study, course year levels, and 
letter grades, in some, but not all UMI questions. Effect Size ranged from 3% for average grade to 16% 
for field of study. 

Male students rated their instructors slightly higher than their female colleagues for UMI question 2 and 
3, however, while these gender differences are statistically significant the effect size is under 1%. 

Introduction 

The objective of this case study is to examine the presence of gender bias in the students’ evaluation of 
teaching.  The design of this observational study was used to control for as many of the variables 
reported in the literature to affect students’ rating of instructors. Independent variables considered 
include field of study, course year-level, instructor gender, student gender and average grade by student 
gender.  

For the 3 fields of study, the departmental breakdown included: 

1) Humanities:  Departments of Art History & Visual Arts, Asian Studies, Central, Eastern & Northern 
European Studies, Classical, Near Eastern & Religious Studies, English, French, Hispanic   & Italian 
Studies, History, and Philosophy;    
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2)   Social Sciences: Departments of Anthropology, Economics, Geography, Political Science, Psychology, 
and Sociology;    

3)  Science: Departments of Botany, Chemistry, Computer Science, Earth & Ocean Sciences, 
Mathematics, Microbiology & Immunology, Physics, and Statistics. 

 
The dependent variable is the average instructor score for each of the six UBC University Module 
questions: 

 

 
UMI 1: The instructor made clear what students were expected to learn 

UMI 2:  The instructor communicated the subject matter effectively. UMI 3:  The instructor 
helped inspire interest in learning the subject matter. 

UMI 4:  Overall,  evaluation of student learning (through exams, essays, presentations, etc.) was fair. 

UMI 5:  The instructor showed concern for student learning. 

UMI 6: Overall, the instructor was an effective teacher.  

 

Responses to each question are on a balanced Likert scale of 1 to 5, with a score of ‘3’ being neutral. For 
the purpose of this study, instructor responses were averaged by student gender, resulting in two 
observations per evaluation, for a 1038 observations in total.   

Table 1 shows the layout of the study design and number of sample selected. This layout is identical to 
that of the 2009 study. 

 

Table 1: Layout of the 2x3x2 study design and number of samples selected. 

                                                Instructor Gender 

  Male Instructor Female Instructor 

 Field of Study Humanities Sco. Sci. Science Humanities Sco. Sci. Science 

Student 

Gender 

Male  114 114 114 59 59 59 

Female 114 114 114 59 59 59 
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Analysis & Results 

For each of the six UMI, as well as for a combined average of all UMIs, a generalized linear model (GLM) 
was used (SAS 9.4) to analyze the variance (ANOVA) in the response variable as a function of a number 
of categorical variables at two hierarchal levels: 

i) between instruction/course variation; and  

ii) within instructor/course variation.  

Mean comparisons were conducted if the main effect or an interaction was significant (α=0.05).  

 

Overall Score (Average of all 6 UMIs) 

The analysis of variance results for the overall average is given in table 2. 

Table 2. Analysis of variance for overall score (average of the 6 UMIs)  

Sources of variation                                          df            MS            F            p-value 

Between Instructor/Section Variation 

Course year level                                               4             0.93        2.3           0.056 

Field of study                                                      2             2.33        5.8           0.0033 

Instructor gender                                              1             0. 35         0.86         0.3534 

Instructor gender x Field of study                  2            0.004        0.01          0.9892 

Course (Instructor gender x filed)*            504            0.40 

Within Instructor/Section Variation 

Student Gender                                                 1           0.07           1.1             0.3027     

Instructor gender x Student Gender             1            0.11           1.8             0.1864  

Field of study x Student Gender                     2           0.005         0.07           0.9300 
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Inst. gend. x Student gend. x Field                 2           0.0003       0.0             0.9957 

Average Letter Grade                                      9             0.21           3.36          0.0005 

Within Inst./Section**                                 509           0.063 

* Between course/section error     ** Within course/section error   

 
Field of study and average grade were the only statistically significant effects. The overall 
average of UMIs in Social Studies and Humanities were statistically higher than those in Science 
(4.14, 4.12 and 3.96, respectively). The effect size for the field of study and average grade were 
13% and 6%, respectively, and are shown in figure 1, relative to the in between and within 
instructor/course unexplained “random” variations. 

 
Figure 1: Effect Size (Average of all 6 UMIs) 

Average grades were positively correlated with UMI scores and the correlation coefficient 
ranges from 0.23 to 0.31. Students with higher grades tend to rate their instructor higher than 
those with low grades. However, since grades are typically not known until after the SEoT 
surveys are done; this effect could possibly be a surrogate for other factors that affect student 
performance, such are attendance, interest in the subject, time management…etc. 
 
There were no statistically significant effects of course year level, instructor or student gender. 
Figure 2 shows the interaction between instructor and student gender. This trend, though 
neither statistically significant, nor of any practical significance (differences < 0.05), has 
similarity to what was reported in the 2009 study.   

Effect Size : Average of UMIs

Average Grade Field of Study Unexpalined Variation
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Figure 2: Mean interaction between instructor and student gender. 

Individual UMI Scores 

This section presents the results for the individual UMI scores. None of interactions were 
statistically significant, however, some main effects were significant, for some of the UMIs. For 
UMI 1 to 6, the factors that were statistically significant (α=0.05) are shown in Table 3.   

 

Table 4: Significant Effects for the individual six UMIs and their effect size.  

 UMI Question Significant Main Effects Effect Size 
(respectively) 

 UMI 1 Average Grade 3% 

 UMI 2 Field of Study & Student 
Gender 

16% &  1% 

 UMI 3 Field of Study, Year level, 
Student Gender & Avg. Grade 

16%, 13%, 1% & 4% 

 UMI 4 Field of Study & Average Grade 5% & 7% 

 UMI 5 Year level 13% 

 UMI 6 Field of Study & Average Grade 12%,   4% 
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As apparent in table 4, there was no single factor which was consistently statistically significant 
for all UMIs. The Field of Study is Signiant for questions 2, 3, 4 and 6, and the results are similar 
to the overall average, where ratings in Science are significantly lower than those in Humanities 
and/or Social Sciences (Table 5). The magnitude of the mean scores and the relative ranking in 
the three fields of study are comparable to what was reported in the 2009 study.  

For UMI questions 2 and 3, male students scored their instructor higher than female students. 
The mean difference between student genders, for both questions (0.06 and 0.05, 
respectively), though statistically significant, has negligible effect size (1%). Also, lower level 
courses (first and second year) has lower average UMI scores compared to fourth year and 
graduate courses. 

  
Table 5. Mean scores for individual UMIs for Field of Study and Year Level (where significant) 

 Year Level Field of Study 

Question 1st year 2nd Year 3rd Year 4th Year Grad  Humanities Social Sci. Science 

UMI1         

UMI 2      4.12       4.17       3.89 

UMI 3 3.83 4.00 4.05 4.30 4.40 4.09 4.14 3.86 

UMI4      4.02 3.95 3.84 

UMI5 4.05 4.15 4.19 4.44 4.50    

UMI 6      4.14 4.18 3.96 

 

Although no instructor gender effect was detected, There is a general trend, though neither 
statistically significant nor of any noticeable effect size, similar to that for the overall average of 
UMIs (figure 2), where, for most UMIs, female instructors received higher ratings, particularly 
from female students. The means for the instructor and student genders interaction is given in 
table 6.  
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Table 6. Means for the individual UMI question by instructor and student genders. 

 Instructor Gender 
Female                                                    Male 

Student Gender Female Male Female Male 

UMI 1  4.16 4.12 4.08 4.10 

UMI 2  4.07 4.08 4.02 4.09 

UMI 3  4.00 4.00 4.02 4.08 

UMI 4  3.96 3. 90 3.92 3.96 

UMI 5  4.24 4.20 4.19 4.19 

UMI 6  4. 10 4.10 4.07 4.11 

 

Conclusion 

Overall, 80% of the variation in UMI scores, is due to unexplained “random” differences 
between and within courses in the same field and taught by the same gender.  

Field of study was found to be the most significant factor in most UMI question analysis. The 
overall trends in SEoT scores for all tested main effects (field of study, instructor gender and 
student gender) and their interactions were comparable to those found in the 2009 study. 
However, some of the significant interactions reported in 2009 (between instructor gender and 
student gender) were found to be neither statistically insignificant, nor of any practical 
significance.  

There were significant main effects for some, but not all, UMIs. Noteworthy, are the statistically 
significant differences between fields of study, where ratings of Science courses were lower 
than courses in humanities and/or social studies.  

The findings of this case study show that there was no gender bias in SEoT scores. 

 
  

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 337 of 358



 
Student Evaluation of Teaching Working Group Report 2020 

 

 

78 

Appendix 4 – Survey: Key Themes and Sample Statements 
 
An open online survey was made available for comments between November 25th 2019 –  
March 12th 2020 at https://teacheval.ubc.ca/seot-working-group/seot-feedback/. It was promoted 
at various face-to-face consultation meetings with students, faculty, Heads & Directors and staff. 
It was also included in the interim report to Vancouver and Okanagan Senates in January 2020.  
A total of 55 responses were received. What follows is a summary of themes and sample 
quotes that relate directly to matters addressed in the Working Group’s recommendations, as 
well as important concerns that fall outside the mandate of the current Working Group.   

 
1. Over reliance on a single quantitative metric.  

A number of comments highlighted a desire to reduce reliance on a single metric: 
 

“Don't boil it down to one number. Students don't know what "effectiveness" means. 
They interpret it a million ways, and it poses a significant risk to the validity of the 
evaluations. Break out the question into sensible components that get at what the 
students are likely trying to say: Were you able to understand what the professor was 
saying? If you started a lecture by not understanding a concept, were you able to 
understand it by the end? things like that.” 
 
(Stop) “Inflating the importance of the numbers; making them the only thing that "really" 
counts in the evaluation of teaching.” 
 
“Instructor's reflections should also be added to the process of teaching evaluations. 
Teaching & learning is a two-way street that involves both instructors and students. By 
adding instructor's reflection to student evaluations, we will provide a more complete 
picture about what went in a particular course.” 

 
Likewise, the desire for meaningful triangulation of multiple data sources:  
 

“It is important to allow students the opportunity to share their perspectives, but it is not 
equitable to make novice opinions the basis for hiring/retention/promotion. Peer review 
of teaching is a better process for these applications.” 
 
“(Stop) Relying on student evaluations of teaching so heavily as a measure of the 
efficacy of an instructor's ability to teach. I know that the working group is advocating for 
this, so I am really just echoing it. I would like to see a more fulsome policy regarding the 
evaluation of teaching that combines student outcomes, peer review and self- reflection 
with student evaluations - so that they are part of a whole and related to one another.” 

 
Also, a number of comments highlighted the need for further communication and dialog on the 
limitations of SEoT:  
 

“Educate senior administrators about why they should not be used in this way (e.g. loss 
of morale, loss of confidence, punishes risk-taking, rewards "safe bets") 

 
2. Use of SEoT for reappointment, tenure and promotion  
This was a frequently mentioned topic in the responses.  Most often, respondents said SEoT 
should not be used in personnel decisions (e.g., P & T), based on bias, response rates and/or 
the validity of the instrument.   
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“I think we should consider stopping the use of student evaluations of teaching for tenure 
and promotion purposes when the response rate is too low and student rating is not free 
from biases.” 
 
“Making inferences from them and treat these inferences as if they were facts (at least, 
until the validity of the survey/instrument has been thoroughly and rigorously validated 
by experts).” 
 
(stop) “Using them as significant factors in tenure and promotion. A large body of 
research shows they are biased against women and people of colour; using them further 
embeds racism and sexism within the institution.” 
 
“Stop evaluating all instructors with the same measuring stick - this is unbelievably 
archaic. Stop using an evaluation tool that does not have any validity when comparing 
two instructors, for example.” 

 
However, a range of views were expressed, with some comments arguing that SEoT should 
continue to be used: 
 

“First, keep using them. I know they are not perfect, and that a lot of instructors hate 
them. Personally, I find them motivating, and I use them to change my approach in 
subsequent years. I also think they are important in giving the students some power with 
regards to their educational experience. I suspect that student satisfaction overall is 
higher when they feel like they have a voice." 
 
“We need to continue to gather student evaluations of teaching, even though they are 
not the perfect way of evaluating someone's teaching. Student evaluations are part of 
the overall evaluation process, but they should not be the only component of it.” 
 
“Continue to engage stakeholders and the community at large. Strive to engage 
populations that have been shown to be negatively affected by bias in SEoTs. Be bold 
and take action to introduce new interventions that will reduce inequities in SEoTs. 

 
“Continue to use some tool to allow students to provide feedback regarding students' 
impressions of their learning environment (to include--in addition to feedback for the 
instructors--their perceptions of learning spaces, scheduling, instructional equipment, 
etc.). In some cases, this information could be used, along with other valid evaluation 
tools, to identify instances that might warrant intervention. This could include providing 
training/resources to the instructor, or changes to the learning environment.”  

 

But recognizing the fact that students are not pedagogy experts, and that evaluations can be 
‘gamed’ to some degree:  
 

“Stop or reduce the importance of student evaluations in P & T decision making. While 
the learner perspective is important, students are not experts in the pedagogy of 
teaching and learning, neither do they always know or appreciate how important it is to 
be stretched in order to grow and learn. Faculty who teach course with content students 
"like" or who spoon-feed students consistently receive higher evaluations than those 
who teach more challenging content or who challenge students to push themselves, 
which is very unfair when student feedback is such a key element in P & T” 
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“If somebody sets high current student evaluations as their main goal in class, this may 
not be compatible with good pedagogy. The easiest way would be 1) to make student 
perceive class as "easy" (low study/info content); 2) have high assessment grades right 
from the start, 3) do games in class in addition to lectures; 4) play lots of u-tube stuff. I 
know several colleagues for whom this approach has worked nicely.” 

 

From a former Head’s perspective, SEoT was most useful as a signal for issues to be 
addressed:  
 

“As a former department head and member of a university-level tenure and promotion 
committee, I find student evaluations to be of some use when evaluating candidates for 
RTP -- although they must be taken with a grain of salt. They are most useful in 
signaling big, overall issues -- for example, instructors who are really having difficulties 
(cancelling classes without notice, coming in to work intoxicated, making sexist, racist, 
homophobic, and otherwise bigoted comments, struggling with organization). A 
persistent pattern of this type of feedback across classes and semesters is a red flag, 
and merits further investigation and intervention. Sometimes faculty can be helped to 
overcome these difficulties and get back on track.” 

 
The theme of reducing the importance given to one particular data source (e.g. SEoT) was often 
entwined with issues of bias and reliability:  
 

“Student evaluations are often biased and unreliable - like most forms of data in some 
way shape or form. they're an imperfect piece of the puzzle and that should be clearly 
understood. I believe they can be improved but should remain a piece of the puzzle 
rather than a reflection of any kind of straightforward truth about someone's teaching 
ability.” 

 
“It is important to allow students the opportunity to share their perspectives, but it is not 
equitable to make novice opinions the basis for hiring/retention/promotion. Peer review 
of teaching is a better process for these applications.” 
 
“Maybe stop having students do evaluations that are used for P&T at all. Students are 
kind of biased. They respond to things like easy midterms, candy, and a sunny 
personality, when in fact those have nothing to do with effective teaching. They typically 
don't like strong accents, and it takes a lot for women to gain their trust as being credible 
instructors. Students give higher evals to those they trust, and these are all ways of 
gaining trust that have nothing to do with teaching.” 

 
3. Bias in student evaluations  

Bias in the evaluations was a common theme in the feedback from respondents, with clear 
suggestions for what UBC should do in regards to this:  
 

“Hold a UBC-wide forum and provide a platform for faculty to provide evidence of the 
worst abuses of the SEoT. Listen and learn.” 
 
“Take serious how results from SEoT regularly shuts down highly educated, qualified, 
and talented Indigenous, racialized, Two Spirit, Queer, disabled, and related diverse 
faculty at UBC in ways which negatively impact on productivity, and diminishes campus 
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safety and the utility of the safe environment policy for these constituencies and 
communities.” 
 
“Account for the vast body of evidence showing bias in student evaluations, against 
faculty who are women, racialized, Indigenous, queer and trans, and those with 
disabilities.” 
 
“Check scores and comments periodically to assess for evidence of bias-- a campus-
wide study to identify trends-- and decide accordingly about how one uses these 
scores.” 
 
“(stop) Using them as significant factors in tenure and promotion. A large body of 
research shows they are biased against women and people of colour; using them further 
embeds racism and sexism within the institution.” 
 
“Delete the last question where students are asked to rank the instructor as very good. 
Studies have shown that when teaching the same material, female instructors are 
consistently ranked lower than male instructors. Other issues such as race, age, 
ethnicity also have a bearing on these rankings. The system is inherently unfair and 
biased in favour of white male instructors.” 

 
4. Helping students understand the purpose and use of SEoT  

Several comments related to the theme of promoting greater student understanding of what 
SEoT is used for, and suggestions for how students might engage with this: 
 

“I wonder if we couldn't teach students to be more helpful on teaching evaluations. 
Students often have no idea how these documents are used and what sorts of 
comments are useful. I often tell students, for example, that comments about the 
scheduling of the class, the room the class is in, and other things about physical facilities 
are ignored; that is not the venue in which to make those observations. I also urge them 
to avoid commenting on things I can't help, such as my physical appearance. I tell them 
the best comments focus on things I can change and improve, like readings, classroom 
activities, types of assignments, etc., and represent reasonable adjustments (e.g. "don't 
have any assignments or readings" is not reasonable). Likewise, general comments 
such as "This class sucks!"/ "This class was awesome!" are equally unhelpful. I'd like to 
think that these guidelines have produced slightly more useful evaluations (though I still 
get both fulsome praise and rude remarks).” 
 
“I think it's imperative that students be given some lessons about how to transmit 
effective feedback. Having been at UBC since before the surveys went online, I can say 
that there was a marked difference in tone when they went online. Never before had I 
had random meanness - grotesque comments about appearance, delivery of course 
material, as well as really cruel profanity. The other faculty members in my small 
program say the same thing - the student comments, especially in large lecture courses, 
can be just brutal to read. We are all award-winning teachers, each of us having won 
campus-wide prizes for effective teaching...so I don't think it's that we're terrible 
instructors. But for all of us, reading these comments is emotionally damaging. It seems 
to me that students need to be given very explicit instruction about what they're doing, 
about the need for kindness and constructive language. At the moment, they seem to 
view like this like any other online rating exercise, which they often do thoughtlessly and 
cruelly. They need to learn that this is different, and why it is different.” 
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The nature of student (open) comments was also a theme:  
 

“Allowing them to make cruel and personal remarks- there should be a way for them to 
know they are accountable for what they say. Have the student do so many each year-- 
they get so tired of them. Maybe they need to be shorter.” 
 
“I would not like to receive bullying comments from students any more. Receiving my 
student evaluations, coupled with a complete lack of support from my department … has 
left me feeling quite hopeless. I think this system should at the very least not allow for 
free-form, anonymous commenting from students (that is, if the university cares at all 
about faculty well-being or retaining their faculty). I do not see how allowing students to 
anonymously objectify, vilify, and attack faculty contributes to teaching effectiveness.” 
 
“I really hate reading the comments. They are often hurtful and personal. If I can put 
aside the emotions, I find there can be helpful things that I appreciate- what they prefer 
in terms of technology use, classroom strategies I use, etc.” 

 
“Presenting modules to students about how and why their input is sought that include 
information on implicit bias.” 

 
5. Nature of questions asked  

The nature of the questions asked in student feedback featured in an array of comments:  
 

“Stop making the evaluations on both campuses different. I don't understand why 
teaching evals are different on the two campuses.” 
 
“Stop asking students if they liked their textbook/readings. Some courses don't use 
textbooks as readily and the question is not as applicable. For example, project-based 
courses. While we provide resources for students to use, unless it is "labeled" as a 
textbook, they don't perceive the question as applicable to those resources. Since the 
evals are done privately (not in class), we cannot explain to them how they should 
answer questions.” 
 
“Change the questions! Some of them are not questions that students can answer, and 
some provide no useful information at all to me as an instructor - they do not reflect any 
of the things that I would want to know form my students. One simple improvement 
would be to use the first person and be specific.” 
 
“Rather than the majority of questions focusing on the instruction, I would add a couple 
questions that provide more insight into the student context and their perspective/beliefs 
of the course (i.e. Rate level of interest in the subject matter; indicate whether this is 
required/service/elective course). I would also consult with students as to the wording of 
particular questions (to sound more like a student) and to better know how they interpret 
the questions they're being asked (what do they mean by effective?). I wasn't able to 
attend the session but really like the idea of changing the terminology to "student 
experiences of instruction". I also think it might be nice to have some kind of tool that 
helps to consolidate the open-ended comments in the evaluations” 
 
(Stop) “Asking 20 questions! The Okanagan Campus questionnaire needs to be much, 
much shorter. Asking students questions that they are not equipped to answer. They 
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don't know, as non-experts, if a course is "good," for example. They should only be 
asked things they can offer a reasonable and informed opinion about.” 
 
“Unless we have a very good way to communicate what 'effective teaching" means to 
students, we should not ask that question. We do need to understand how to figure out 
based on the qualitative feedback students have already provided common concerns; 
prioritize those concerns and see if those can be integrated into the survey” 
 
“Include a component about equity, diversity and inclusion into the questions. this is a 
key component of teaching that's currently not captured at all in the SEOT.” 

 
6. Additional comments and concerns from open forums and the online survey that fell 

outside the terms of reference for the Working Group.  These are not direct quotes, 
but are meant to capture the essence of what was said in open forums.    

 

 Should evaluations be done for every faculty member, every course, every year? 
 

 There should not be a need for students to complete a survey on a fully tenured 
professor with high ratings every time, or even to complete all of the UMI. It may be 
useful to minimize the UMI to just one or two core items, or reduce the frequency with 
which various groups require evaluation. 
 

 I think we should start framing student evaluations of teaching more as "feedback" for 
the future improvement of teaching, rather than evaluations. Explore different ways of 
collecting more meaningful student feedback. We may also consider a way to create a 
mechanism to hold instructors accountable to the feedback they have received from their 
students (e.g., tenure and promotion process requiring the evidence of how they have 
integrated student feedback into their teaching practices or materials). 
 

 Please make the results more comprehensible to those without statistical training. I have 
some statistical training and still found the results almost impossible to understand. 
Think about incentivizing students to fill out evaluations. Many universities only show 
students their grades after they have completed evaluations. Or students can see 
grades earlier. Perhaps you could have a short screen, alerting students to potential bias 
in their evaluations? A few bullet points to make them aware may help to mitigate the 
well-documented sexism and racism in student evaluations. 

 

 Timing of evaluations: From a faculty member: “Stop distributing them at the most 
stressful point in the term where they tend to be reactionary rather than thoughtful”.  
From a student: “Every other university I've attended has student evaluations due after 
classes end or after the final exam period. This would be much better.” 

 

 Can ‘one size’ of evaluations be applicable across the diverse teaching contexts at 
UBC? What about year-long courses where many faculty members may teach (only) a 
few weeks or one module of content? 

 

 Is there a way in which the administration could use social media design principles to 
send out messages about SEoT?  The announcements about SEoT are really boring 
and other announcements are well-designed!  (student comment) 
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 How will the process be sensitive to different teachers? 
o Tenure-track faculty 
o Sessional instructors; clinical teachers; Teaching Assistants; etc.  
o Teams and co-teaching (number of different instructors) 

 

 How will the process be sensitive to contextual variations? 

o Number of students; time of day; required vs. elective; 1st year vs. 3rd year 
o On-line, blended; programs that cost learners more than other programs  

 

 What does ‘effective’ mean?   

o Variations across teachers (teachers vary in how they are ‘effective’) 
o Variations across learners (what is effective for one, may not be for others) 
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Appendix 5 – Working Group Membership and Consultations 
 

Working Group Membership 
 
Chairs:  

 Dan Pratt, Emeritus Professor of Education and Senior Scholar, CHES (Vancouver) 

 Peter Arthur, Professor of Teaching, Okanagan School of Education (Okanagan) 
 
Members: 

 Farshid Agharebparast, Senior Instructor, Electrical & Computer Engineering 
(Vancouver) 

 Vanessa Auld, Associate Dean, Science & Professor, Zoology (Vancouver) 

 Jennifer Jakobi, Associate Professor, School of Health & Exercise Science (Okanagan) 

 Jennifer Love, Sr Advisor, Women Faculty & Professor, Chemistry (Vancouver)  

 Minelle Mahtani, Sr Advisor to Provost, Racialized Faculty & Assoc Professor, GRSJ 
(Vancouver) 

 Kristen Morgan, Undergraduate Student Senator (Okanagan) 

 Laura Mudde, Graduate Student Senator (Okanagan) 

 Catherine Rawn, Professor of Teaching, Psychology (Vancouver) 

 John Ries, Associate Dean, Sauder School (Vancouver) 

 Deborah Roberts, Professor, School of Engineering (Okanagan) 

 Barbara Rutherford, Associate Professor, Psychology (Okanagan) 

 Amber Schilling, Graduate student, Faculty of Education (Vancouver) 

 Katja Thieme, Instructor, Vantage College, Department of English (Vancouver) 

 Naznin Virji-Babul, Sr Advisor to the Provost, Associate Professor, Physical Therapy 
(Vancouver) 

 Caitlin Young, Undergraduate student, Faculty of Arts (Vancouver) 
 
Provost:  

 Simon Bates, Associate Provost, Teaching & Learning (Vancouver) 
 
Support:  

 Christina Hendricks, Academic Director, CTLT (Vancouver) 

 Stephanie McKeown, Chief Institutional Research Officer 

 Peter Newbury, Director, CTL and Sr Advisor for Learning Initiatives (Okanagan) 

 Marianne Schroeder, Sr Assoc Director, Teaching and Learning Technologies, CTLT 
(Vancouver) 

 Abdel Azim Zumrawi, Statistician, CTLT (Vancouver) 
 

Activities and community consultations  
 
Starting in November 2019, the Working Group began a series of community consultations with 
stakeholder groups through open forum events, specific meetings, interim reports and a short (4 
question) online survey5.  All consultation feedback was discussed in the Working Group and 
informed the creation of the final report to be submitted to both UBC Senates in May 2020. 

                                                        
5 https://teacheval.ubc.ca/seot-working-group/seot-feedback/ 
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DATE CONSULTATION 

NOVEMBER 19, 2019 Forum for School of Engineering Faculty Meeting (Okanagan) 
NOVEMBER 20, 2019 
NOVEMBER 20, 2019 
NOVEMBER 25, 2019 
NOVEMBER 26, 2019   

Forum for Student Senators (Vancouver) 
Interim Report to Senate Teaching & Learning Committee (Vancouver) 
Open Forum for Faculty, Staff & Students (Vancouver) 
Open Forum for Faculty, Staff & Students (Okanagan) 

NOVEMBER 29, 2019 Open Forum for Faculty, Staff & Students (Okanagan) 
DECEMBER 02, 2019 
DECEMBER 10, 2019 
JANUARY 20, 2020 

Meeting with Heads and Directors (Vancouver) 
Meeting with Chair of Senior Appointments Committee (Vancouver) 
Focus Group, Undergraduate Students (Okanagan) 

JANUARY 22, 2020 
JANUARY 30, 2020 
FEBRUARY 12, 2020 
FEBRUARY 21, 2020 
FEBRUARY 24, 2020 

Interim Report to Senate (Vancouver) 
Interim Report to Senate (Okanagan) 
Open Forum for Students (Vancouver) 
Meeting w/ Senior Appointments Committee (Vancouver & Okanagan) 
Meeting with Disability Resource Centre (Okanagan) 

MARCH 05, 2020 
 
MARCH 06, 2020 

Town Hall with Enrolment Services Student Advisory Committee 
(Vancouver) 
Meeting with Graduate Student Advisory Committee (Okanagan) 

APRIL 06, 2020 
 
APRIL 22, 2020 
 
NOVEMBER 25 2019 
- MARCH 12 2020 

Online Open Forum for Faculty, Staff & Students (Vancouver & 
Okanagan) 
Meeting with Committee of Deans (Vancouver) 
 
Open Online Survey (results summarized in Appendix 4) 
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To: Senate 
From: Nominating Committee 
Re: Triennial Review Recommendations 
Date: 1 May 2020 

 
 
Background 

As senators are aware, every triennium the Nominating Committee solicits comments from 
senators, senate committees, and member of the campus community on Senate’s operations. A 
website (https://senate.ubc.ca/otriennialreview) was established earlier this academic year to 
provide background information and inform submissions. Broad feedback was welcomed; 
however, to focus comments on tangible areas for improvement, the Nominating Committee 
suggested that submissions consider the following questions:  

1) Is the current size and composition of Senate appropriate, and is representation 
suitably balanced between groups? 
2) Do the Rules and Procedures of Senate effectively support Senate’s functions on 
behalf of the University? 
3) Do Senate committees have appropriate mandates and terms of reference to aid Senate 
in academically governing the campus? 
4) Does the Senate have sufficient resources to fulfill its mandate? 
5) Do Senate committees have appropriate sizes and compositions? 
6) How can the Senate improve its communication with the campus? 
7) How can Senate better ensure that all its constituent groups (e.g., convocation 
members, deans, faculty members, senior administrators, students) are engaged in its 
work? 
8) Do you have any feedback regarding the Council of Senates? 
9) Do you have any other comments or suggestions? 

In response to that general call and specific prompting by the Secretary to Senate committees, 
seven submissions were received. The Nominating Committee considered all those submissions, 
and after due consideration is making the following recommendations. 
 
The Senate Nominating Committee would recommend that Senate resolve as follows: 
 

That Senate approve the recommendations of the Triennial Review and amend the Rules 
and Procedures of Senate as set out in the following.   
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Summary of Recommendations 
 

Recommendation 1: Addition of teaching and learning environment to the Learning 
& Research Committee Terms of Reference  

 
That the terms of reference of the Learning & Research committee be amended to add the 
following: 
 

To provide a leading forum for the discussion of the teaching and learning 
environment of the University, including the social and emotional well-being of 
all students, learners, faculty, and staff 

 
Recommendation 2: Addition of Research Unit Organizational Matters to the 
Terms of Reference of the Learning & Research Committee 

 
That the terms of reference of the teaching and learning committee be amended to add the 
following: 
 

Proposals for the organization or re-organization of research institutes and 
centres; 

 
Recommendation 3: Removal of Research Unit Organizational Matters from the 
Terms of Reference of the Academic Policy Committee  

 
That the terms of reference of the Academic Policy Committee be amended as follows 

Proposals for the organization or re-organization of academic units with teaching 
programs; 

Recommendation 4: Standing Guest Invitation to Senate and Its Committees for the 
Senior Advisor on Indigenous Affairs  

 
That the Rules and Procedures of Senate be amended as follows: 
 
 That the following new section be added:  

“13: Any other section of these Rules and Procedures notwithstanding, the 
Senior Advisor to the Deputy Vice-Chancellor and Principal on 
Indigenous Affairs shall be welcome as a guest with speaking rights at any 
Senate or Senate Committee meeting except if either resolves to consider a 
matter in closed session.” And  

That all subsequent and referential section numbers be renumbered accordingly.  
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Recommendation 5: Training for Appeals Committee Members  
  
That the Rules and Procedures of Senate be amended as follows: 
 
 That the following new section be added:  
 

“39: No member of the Appeals of Standing and Discipline Committee shall 
hear an appeal until they have attending any training program that many 
be required by the Committee from time to time.” And 

 
That all subsequent and referential section numbers be renumbered accordingly.  

 
Detailed Rationales: 
 

Recommendation 1: Addition of teaching and learning environment to the Learning 
& Research Committee Terms of Reference  

 
The Senate Learning & Research Committee has requested a new term of reference to draw 
focus to its work on the campus environment and to emphasize all those to participate in the 
teaching and learning enterprise.  
 
That the terms of reference of the Learning & Research committee be amended to add the 
following: 
 

To provide a leading forum for the discussion of the teaching and learning 
environment of the University, including the social and emotional well-being of all 
students, learners, faculty, and staff 

 
Recommendation 2: Addition of Research Unit Organizational Matters to the 
Terms of Reference of the Learning & Research Committee 

 
Recommendation 3: Removal of Research Unit Organizational Matters from the 
Terms of Reference of the Academic Policy Committee  

 
Presently, all academic organization matters are the responsibility of Academic Policy 
Committee. The Academic Policy Committee and the Learning & Research Committee have 
agreed that non-teaching focused academic units – namely research institutes and centres – 
would be better overseen by Learning & Research Committee as research initiatives are within 
its terms of reference.  
 

Recommendation 4: Standing Guest Invitation to Senate and Its Committees for the 
Senior Advisor on Indigenous Affairs  

 
The Senate Nominating Committee has considered how best to welcome expert views on 
indigenous issues into the work of Senate. While a voting seat was considered, the Senate’s 
balancing rules would require three additional seats to be added for any administrator, and also 
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create obligations to the assembly upon the incumbent that may not be desired or reasonable. The 
Committee would like therefore to issue standing invitations to the Senior Advisor for Senate 
and its committees so that the incumbent can decide if and how to engage with the work of 
Senate and its committees. This would be an exception to Senate’s normal rules that only allow 
guests (except with permission) as non-voting observers at Senate and its committees.  
 
That the Rules and Procedures of Senate be amended as follows: 
 
 That the following new section be added:  

“13: Any other section of these Rules and Procedures notwithstanding, the Senior 
Advisor to the Deputy Vice-Chancellor and Principal on Indigenous Affairs shall 
be welcome as a guest with speaking rights at any Senate or Senate Committee 
meeting except if either resolves to consider a matter in closed session.” And  

That all subsequent and referential section numbers be renumbered accordingly.  
 

Recommendation 5: Training for Appeals Committee Members 
 
While the Secretary presently works to organize administrative law and quasi-judicial training 
for appeals committee members as soon as possible, the University Ombudsperson has drawn to 
the Committee’s attention that the rules do not currently require such training. The Committee 
agrees that this should be made a requirement: 
  
That the Rules and Procedures of Senate be amended as follows: 
 
 That the following new section be added:  
 

“39: No member of the Appeals of Standing and Discipline Committee shall hear an 
appeal until they have attending any training program that many be required by 
the Committee from time to time.” And 

 
That all subsequent and referential section numbers be renumbered accordingly.  

 
Recommendations Not Acted Upon 
 
The Nominating Committee notes that it received substantive recommendations from the 
Ombudsperson regarding a variety of areas around equity and diversity, including on appeals 
panels, on Senate, and on its committees.  The Nominating Committee thanks the Ombudsperson 
for her suggestions and greatly values the diversity of our campus community. At this time, 
Senate is primarily an elected body with elections primarily conducted on the basis of faculties. 
Under such a system, there is no way of ensuring that ethnic, gender, or other identity factors 
(other than academic discipline) are ensured election on Senate itself. That said, the Nominating 
Committee encourages the Registrar to take whatever reasonable steps are possible to encourage 
as many candidates as possible from diverse backgrounds in Senate elections and encourages all 
member of the UBC community to do the same.   
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Comment on Senate Resources 
 
During the course of the triennial review, the Committee was made aware of concerns regarding 
Senate Secretariat staffing levels and their implications for the work of Senate. More 
specifically, several Senators, including chairs of standing committees, expressed concern about 
work overloads for the Secretariat and the effects of that overload on the well-being of staff, the 
prioritization of tasks, and the timeliness of task completion. We recognize that 
recommendations about staffing in the Secretariat are beyond the scope of the triennial review, 
but we think it appropriate to bring these concerns to the attention of Senate. We hope that some 
consideration will be given to reviewing and adjusting staffing levels, as needed. 
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To: Senate 
From: Nominating Committee 
Re: B) Adjustment to Committee and Council Assignments 
 C) Vice-Chair of Senate 
Date: 15 May 2020 

 
 
B) Adjustment to Committee and Council Assignments 
 
The student members of Senate traditionally agree on their committee assignments for the next 
year. The Committee would note that appointments have already been made of students to the 
Agenda and Appeals on Standing & Discipline committees. The Senate Nominating Committee 
is pleased to endorse their recommendations and requests that Senate resolve as follows: 
 
That Mr Brendan Heerema be appointed to the Council Budget Committee until 
31 March 2021 and thereafter until replaced, to replace Mr. Jesse Lafontaine; 
 
That Ms Robin Metcalfe be appointed to the Council Budget Committee until 31 
March 2021 and thereafter until replaced, to replace Ms. Laura Mudde; 
 
That Ms Maya Pilin be appointed to the Academic Policy Committee until 31 March 
2021 and thereafter until replaced, to replace Mr Jesse Lafontaine; 
 
That Mr Domitius Jarrouj be appointed to the Academic Policy Committee until 31 
March 2021 and thereafter until replaced, to replace Ms Abbey Shields; 
 
That Mr Gursagar Singh be appointed to the Admissions and Awards Committee until 
31 March 2021 and thereafter until replaced, to replace Mr Romil Jain; 
 
That Mx Rhys Herzeberg be appointed to the Admissions and Awards Committee until 
31 March 2021 and thereafter until replaced, to replace Mr Jassim Naqvi; 
. 
That Mr Venedict Tamandong be appointed to the Curriculum Committee until 31 March 
2021 and thereafter until replaced, to replace Ms Geethma Jayathilake; 
 
That Ms Sage Cannon be appointed to the Learning and Research Committee until 31 
March 2021 and thereafter until replaced, to replace Ms Geethma Jayathilake; 
 
That Mr Riley Petillion be appointed to the Learning and Research Committee until 31 
March 2021 and thereafter until replaced, to replace Ms. Laura Mudde; 
 
That Ms Maya Pilin be appointed to the Learning and Research Committee until 31 
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March 2021 and thereafter until replaced, to replace Ms Gabrielle Pintard-Newry; 
 
That Mr Riley Petillion be appointed to the Nominating Committee until 31 March 2021 
and thereafter until replaced, to replace Ms Kelsey DesRoches; 
 
That Mr Riley Petillion be elected to the Council of Senates; 
 
That Mr Lee Jia Fu be elected to the Council of Senates; 
 
That Mr Domitius Jarrouj be appointed to the Council of Senates until 31 March 2021 
and thereafter until replaced, to replace Ms Emily Lewis.  
 
C) Vice-Chair of Senate 
 
The University Act requires that Senate elect a vice-chair at least annually. In the Rules 
of Procedures of Senate, it is provided that the Deputy Vice-Chancellor is automatically 
nominates for that rule during the Winter Session; however, due to both term limits, the 
senior Senate committee chair (with ties broken alphabetically by surname) is elected to 
the role over the summer months. In this instance, there is a further complication due to 
the changeover in the office of Deputy Vice-Chancellor on 1 July.  The Senate 
Nominating Committee is pleased to recommend: 
 
That Dr Peter Arthur be elected as Vice-Chair of Senate until 31 August 2020 and 
thereafter until replaced.  
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28 May 2020 

 

From: Dr Kate Ross, Registrar 

 

To: Okanagan Senate 

 

Re: Withdrawal and Credit/D/Fail data  

 

 

The Office of the Senate received a query from a student senator regarding data pertaining to 

applications for late withdrawals and requests for Credit/D/Fail in Term 2 of the 2019 Winter 

Session. Credit/D/Fail standing was not available to students on the Okanagan campus in 

previous sessions; however, as a result of the situation presented by COVID-19, the UBC 

Okanagan Senate approved a resolution to allow the grading practice for undergraduate courses. 

The following report is presented for Senate’s information.  
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Late Course Withdrawals (after 20 March 2020) in Term 2 of the 2019 Winter Session 

Student Program and Year Number of Students 
Number of late W 

Requests 

BA-O 123 174 

1 48 60 

2 27 38 

3 32 52 

4 16 24 

BASC-O 53 75 

1 29 45 

2 13 15 

3 6 10 

4 5 5 

BFA-O 2 2 

1 1 1 

3 1 1 

BHK-O 10 11 

1 5 6 

2 1 1 

3 2 2 

4 2 2 

BMGT-O 23 28 

1 13 18 

2 3 3 

3 5 5 

4 2 2 

BMS-O 1 1 

2 1 1 

BSC-O 93 124 

1 26 38 

2 27 31 

3 31 42 

4 9 13 

BSN-O 8 13 

1 2 2 

2 6 11 

Grand Total 313 428 
 

In many cases the number of requests surpasses the number of students because some students made 

requests for more than one course.  
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Credit/D/Fail Grading Requests in Term 2 of the 2019 Winter Session 

Student Program and 
Year 

Number of 
Students 

Number of Credit/D/Fail 
Requests 

BA-O 235 366 

1 88 131 

2 49 74 

3 66 111 

4 32 50 

BASC-O 217 414 

1 96 210 

2 84 143 

3 24 38 

4 13 23 

BFA-O 5 6 

2 2 3 

3 3 3 

BHK-O 64 118 

1 22 43 

2 12 26 

3 14 31 

4 16 18 

BMGT-O 106 162 

1 31 51 

2 36 47 

3 18 24 

4 21 40 

BSC-O 289 445 

1 76 115 

2 72 131 

3 76 111 

4 65 88 

BSN-O 10 12 

1 2 3 

2 7 8 

3 1 1 

Grand Total 927 1524 
 

In many cases the number of requests surpasses the number of students because some students made 

requests for more than one course.  
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28 May 2020 
 
To:  Okanagan Senate 
 
From:  Dr Kate Ross, Registrar 
 
Re:  2020-2023 Triennial Election Results 
 

 
Set out below are the second in a series of triennial election results. Convocation elections will 
be held in the summer. 

 
A) Representatives of the Faculties to Senate 

 
Further to the calls for nominations for faculty members of the Okanagan campus to fill 
the two (2) positions for representatives of each Faculty* on the Okanagan Senate issued 
first on 2 April 2020 and subsequently on 23 April 2020, five (5) valid nominations have 
been received. Therefore, pursuant to Section 15 of the University Act, the following 
faculty members are acclaimed as elected as representatives of the Faculties on the 
Okanagan Senate for terms beginning on 1 September 2020 and ending 31 August 2023 
and thereafter until successors are elected: 
 
• Dr Sabre Cherkowski, Associate Professor, Faculty of Education 
• Mr Robert Johnson, Associate Professor, Faculty of Education 
• Dr Tanya Forneris, Senior Instructor, Faculty of Health and Social 
 Development 
• Dr Jennifer Jakobi, Professor, Faculty of Health and Social Development 
• Dr Barbara Marcolin, Associate Professor, Faculty of Management 
 
A third call for nominations for the remaining three (3) seats was issued on 21 May 2020. 
An election for representatives from the Faculty of Applied Science is scheduled to close 
on 4 June 2020.  
 
*Nominations for the soon-to-be-established Faculty of Arts and Social Sciences and 
Faculty of Science will open after the Faculties are established in July 2020; therefore, 
nominations for the existing Faculty of Arts and Sciences are not open. The Faculty of 
Education conducted its own elections for these positions. 
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To: Senate  
From: Dr Kate Ross, Registrar
Re: Agenda Committee Approval of Resolutions Regarding 2020 Spring     
Meetings of the Convocation 
Date;  19 May 2020 

This is to advise that on behalf of the Senate, the Senate Agenda Committee has approved 
the following resolutions on the recommendation of the Learning & Research Committee:

1) That rules of the Convocation be suspended until 31 December 2020 to allow remote
attendance at Meetings of the Convocation via such remote attendance means as
deemed acceptable to the Secretary to the Convocation;

2) That the usual Meetings of the Convocation in May and June 2020 be cancelled;
3) That formal meetings of the Convocation be called for 27 and 28 May 2020, to

directly follow the regularly-scheduled Senate meetings, such meetings to be
convened via remote attendance; and

4) That the rules of the convocation be suspended for the 27 and 28 May 2020 Meetings
of the Convocation to limit the Order of Business at to a Call to Order, Conferral of
Degrees and Awarding of Diplomas and Certificates in absentia, and Adjournment.

28 May 2020 
(File Corrected 27 May 2020) Okanagan Senate Docket Page 358 of 358


	20200528 Okanagan Senate Agenda
	Item 2 20200430 Okanagan Senate Minutes Final Draft
	Item 8 20200528-SABRC-Annual Report to Senate_Final
	Item 9a 20200528-Policy-O-4
	Item 9b 20200528-Policy-O-5
	Item 10a 20200528-A&A-ADMISSIONS-Report-BHK.v2
	Item 10b 20200528-A&A-AWARDS-Report
	Item 10c 20200528-A&A-AWARDS-Update to Senate-Summer Session Courses and Student Awards.v2
	Item 10d 20200528-A&A-Annual Delegated Authority Report to Senate_Final
	Item 11a 20200528-SCC-Transcript Notation Due to COVID-19
	Item 11b 20200528_Curriculum Report_Final
	Item 12 20200528-Joint A&A and Curriculum-BHES.v2
	Item 13a SLRC - Emeritus Report to Senate-20200528
	Item 13b DRAFT_ 20200527-SEoT Final Report Memo - Okanagan-v3
	Item 13c SEOT Report
	Item 14a 20200501 OSEN Nominating Committee Triennial Final Draft
	Item 14bc 20200501 SNC Committee Recommendations
	Item 15a 20200528_Withdrawal and Credit-D-Fail report
	Item 15b 20200528_2020-23 Election results
	Item 15c 20200516 Registrar Report on Convocation Rule Suspension



